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SECTION I – Introduction to DCT 

Methodology and Facilitation 
 

 

Chapter 1 – About this Manual 

 
 

 

This Interactive Youth Theater (IYT) manual was developed and adapted by Dr Ananda 

Breed for UNICEF based on the IREX/USAID funded Youth Theater for Peace Manual 

which has been used in Indonesia, Kyrgyzstan, and Tajikistan. This manual has been 

adapted for the specific contexts of the IYT project ‘Interaction of young people across 

ethnic lines and public discourse on youth’s role in building peace and strengthening 

tolerance’ serving the Osh and Jalalabad oblasts of Kyrgyzstan to increase the capacity of 

youth to express themselves and interact in a meaningful manner across ethnic lines with 

the help of youth theatres and drama clubs in phase one. A nationwide public discourse 

on young people’s concerns and their role in building peace and strengthening tolerance 

will be encouraged through a series of television programs in phase two. 

Background  

The ethnic conflict in June 2010 deepened the ethnic cleavages in Kyrgyzstan’s society, 

leading to a considerable drop in interaction between and amongst young people of 

different ethnic backrounds 

The Interactive Youth Theatre (IYT) program promotes sustainable conflict prevention at 

the community level through a participatory theater methodology called Drama for 

Conflict Transformation (DCT). These programs introduced DCT to teachers and other 

youth-serving professionals and teenagers in rural, conflict-prone areas of Kyrgyzstan. 

The programs will ultimately create a group of empowered youth and supportive adults 

who are equipped to lead community-based conflict resolution activities—sharing DCT 

techniques and a newfound understanding of those of other ethnicities, religions, and/or 

nationalities within their larger communities. 

 

The goal of Interactive Youth Theatre (IYT) is sustainable conflict prevention at the 

community level by achieving the following objectives: 

• Youth-serving professionals develop skills and attitudes to engage youth in Drama for 

Conflict Transformation. 
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• A cadre of youth from adversarial groups is mobilized and empowered to share DCT 

with the larger community. 

• Trained program participants institutionalize DCT methodologies in their schools, 

NGOs, workplaces, and other institutions. 

The overall learning objectives of the DCT curriculum are for participants to be able 

to: 

 Analyze conflicts in their communities using theater exercises 

 Create, produce, frame and facilitate a Forum Theater performance based on a 

community conflict issue 

 Plan, implement and engage the community in projects using DCT  

 Facilitate DCT activities for young people (including peer-to-peer facilitation by 

youth participants) 

 

After participating in the TOT, participants will be able to: 

 Facilitate a workshop to address conflict issues using interactive theater 

methodology 

 Analyze conflicts in their communities 

 Draw out key learnings at the close of each exercise through processing questions 

 Create and produce a performance based on a community conflict using 

interactive theater techniques 

 Integrate experiential learning into facilitation  

 Prepare transitions between exercises 

 Plan workshops with the awareness of group dynamics 

 

Facilitation Considerations 

This manual refers to participants (adults at the TOT, youth at the summer camps) as 

well as to trainers (youth-serving professionals trained at the TOT who assisted in 

facilitating the summer camp) and to you as the facilitator. Local trainers should be 

encouraged to practice their facilitation skills by leading as many of the exercises as 

possible (as designated by you, the main facilitator, based on your assessment of their 

readiness.) Depending on the number of trainers, it may be necessary for them to work in 

teams of two or three. They should be coached to support one another with logistical and 

behavior management needs, while clearly planning out who will lead each activity. 

Section I: Introduction to DCT Methodology and Facilitation includes helpful hints 

on organizing a DCT workshop, structuring exercises and establishing group dynamics, 

as well as an illustration of good facilitation to create a safe, fun, and informative space 

for participants.  Section II: Training of Training (TOT) Agenda provides an overview of 

the activities planned for the TOT, many of which will be repeated in the youth theater 

camp. Section III: DCT Activities and Theater Techniques includes a toolbox of DCT 

activities, arranged in alphabetical order by type (warm-up, lead-in, main activity, 



IYT; Strengthening Peace and Tolerance  7 

 

energizer, or closing activity.) Notations on sequencing indicate when certain exercises 

should be used to build upon earlier trust-building or skill-building work. Section IV: 

Training and Sustainability includes activities to give participants practice in designing 

and facilitating their own DCT activities and workshops, as well as project development, 

planning and management skills.  
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Chapter 2 - About DCT and Interactive Theater Methodology 
 

 

About the Methodology 

 
“Theater is a form of knowledge; it should and can also be a means of transforming society. 

Theater can help us build our future, instead of just waiting for it.”  

– Augusto Boal, Games for Actors and Non-Actors 

Interactive theater is a flexible set of games, exercises, and techniques that are used to 

create dialogue about issues of concern to a community. Interactive theater is sometimes 

called “participatory theater” or “community-based theater,” or when it is applied to work 

with conflict issues, “Drama for Conflict Transformation.” 

 

Interactive theater has been used in over 70 countries in North, Central, and South 

America, Asia, Europe, Africa, and Australia.1  It has been used in urban areas and in 

rural ones, and in diverse settings such as schools and universities, rehabilitation centers, 

orphanages, jails, and community development programs. 

 

Interactive theater techniques come from a wide range of sources including theater 

games, theater for development, and applied theater. However, the techniques all have in 

common their use as participatory methods for communities to identify their needs and to 

work together towards change. 

 

Various techniques in this manual, including Image Theater and Forum Theater, have 

been specifically developed from a Brazilian practitioner named Augusto Boal.  As the 

director of the Arena Theater in Sao Paulo from 1956-1971, Boal created a genre of 

theater called ‘Theater of the Oppressed.’  After a military coup in 1968, Boal 

developed exercises to engage the populace to create their desired future by staging and 

rehearsing problems they faced and their potential solutions. Among some of the methods 

were Image Theater and Forum Theater, both theatrical devices which establish dialogue 

and community problem solving. 

 

a) Image Theater:  Image theater was developed by Brazilian director 

Augusto Boal as a response to government censorship. This technique 

allows people to use images (frozen tableaux or ‘statues’) to explore real 

and ideal situations in their lives and communities.  Boal describes the 

process as follows: 

 

                                                        
1 The International Theatre of the Oppressed Organization, 
http://www.theatreoftheoppressed.org/en/index.php?nodeID=3 
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‘When finally an image is arrived at that is the most acceptable to all, the 

spectator-sculptor is asked to show the way he would like the given theme 

to be; that is, in the first grouping the actual image is shown, and in the 

second, the ideal image. Finally he is asked to show from one reality to 

the other. In other words, how to carry out the change, the 

transformation, the revolution, or whatever term one wishes to use. Thus, 

starting with a grouping of ‘statues’ accepted by all as representative of a 

real situation, each one is asked to propose ways of changing it.2 

 

As Boal espouses, participants are able to actively engage in sculpting the ‘actual image’ 

to the ‘ideal image’, based on a select topic.  

 

b) Forum Theater: Boal created Forum Theater in an effort to break down the 

“invisible wall” between the actors and audience in theater.  The goal is for 

audience members to develop action plans towards the resolution of actual 

personal conflicts through dramatic interventions.  The spectator of the drama 

does not only watch the performance, but also acts - becoming what Boal called 

the ‘spect-actor’. 

 

To devise a Forum Theater play, participants start by discussing issues of oppression in 

their lives. Within the context of the TOT workshop, participants will share scenarios 

related to conflict in their regions, or moments in which they were not able to achieve 

peace, within a group. After listening to one another’s stories, participants will select one 

or two stories which illustrate problems to which they would like to find solutions. The 

stories are then rehearsed, making clear who is the oppressor (antagonist) and the 

oppressed (protagonist). (Although Boal used the terms oppressor/oppressed, we will use 

antagonist/protagonist.)   

 

During the rehearsal process, participants will illustrate key moments of potential 

intervention, where a different choice by the protagonist could change the outcome of the 

scenario.  The scenario is performed up to the moment of crisis. There is no resolution. 

The performance is demonstrated one time through without stopping, then an 

audience/performer mediator called the Joker tells the audience that the story will be 

played back again, and at any point in the story in which they feel there could be a 

different action to create a different outcome – individual audience members may yell 

‘STOP’. The actors freeze. The individual audience member will then come up to the 

stage, take the place of the protagonist and continue from that point in the action, playing 

out their alternative idea to create an ideal outcome for the scenario.   

 

This manual also includes various techniques from Playback Theater which were 

developed by an American practitioner named Jonathan Fox.  

 

c) Playback Theater: originated in the 1970’s, integrating elements of storytelling, 

ritual, and psychodrama into a participatory form of theater. The form is based on 

                                                        
2 Ibid. p. l35.  
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sharing personal stories, and having the stories ‘played back’ by a group of 

trained Playback performers. Co-founder Jo Salas expands on the significance of 

sharing stories: 

 

‘Life while it is happening to us can seem random and undirected. It’s often only 

when we tell the story of what happened that some order can emerge from the 

abundant jumble of details and impressions. When we weave our experience into 

stories, we find meaning in what we have undergone. Telling our stories to others 

helps us to integrate the story’s meaning for us personally. It is a way, too, for us 

to contribute to the universal quest for meaning. The intrinsic element of form in a 

story can transmute chaos and restore a sense of belonging to a world that is 

fundamentally purposeful after all.’3 

 

During a playback workshop or performance, the emphasis is based on discovering the 

‘essence’ of the story; illuminating the meaning underlying the story which may have 

been said or unsaid by the teller.  For the purposes of this manual, Playback develops 

skills in active listening. Exercises such as Fluid Sculpture and Three Image Story are 

opportunities for trainers to build skills in finding the essence of a story and ‘playing it 

back’ through varied techniques.  These techniques are complimentary to Forum Theater, 

and can particularly be re-emphasized during the sharing stories stage of Forum Theater 

development. Active listening should be side-coached throughout the training.  

 

 

 

                                                        
3 Jo Salas, Improvising Real Life: Personal Story in Playback Theatre. (New York: Tusitala, 1996). 
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Chapter 3 - Recommendations for Trainers and Organizers 
 

 

 

How to Use the Manual 

 

The manual provides a “toolbox” of DCT activities arranged by type (warm-up, lead-in, 

main activity, energizer, closing activity) to allow for quick reference to individual 

exercises and ease of adjustments to the proposed agenda.  

 

Throughout the manual, consider how you might facilitate the exercises and make any 

substitutions if necessary. Consider how you would introduce the exercises? Are there 

any imbalances in the groups concerning: age/gender/ethnicity/religious affiliation/sexual 

orientation/socio-economic background? How will you help to mediate these differences 

to create a safe and inclusive environment?  

 

Pre-Workshop Preparation 

Each facilitator and group will have their own ethos and ritual in terms of opening and 

closing a workshop. Be open to how you might include these variations into your 

workshop. Here is one idea for an  ‘opening’ or ‘welcome’ that can be done on the first 

day of a workshop. Below are important pre-workshop instructions participants should be 

given in advance of the workshop: 

 Prepare a ‘welcome’ or ‘greeting’. This may include a song, a dance, a ritual, or a 

game that invites one another into the space and to open the workshop. Exchange 

with the other participants by teaching a song, dance or game. 

 

 Bring images (photos/video clips/illustrations) of your region that illustrate for 

others a sense of place. Questions that you might ask yourself while collecting 

these images might include: If I was to guide a friend through my community, 

what would be specific persons/places/objects that would help him/her to 

understand my region? What are some of the challenges to peace in this area? 

What are some images that represent a personal story for me? What are some of 

the images that represent hope? 

 

 Be prepared to share personal stories related to conflicts or challenges for peace 

from your region with the other trainers. Think of  a story based on a time when 

you had a particular objective or goal but there were obstacles that blocked you. 
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 Bring any music (at least one traditional, one modern) that could help support 

your demonstrations and to use for evening entertainment. 

 

 Bring loose and comfortable clothing that you can move around in. 

 

Materials 

The following list of materials is recommended for any multi-day DCT workshop. The 

quantity will be adjusted based on the number of participants and staff anticipated for 

your workshop. 

Necessary Materials: 

 CD player 

 Music CDs 

 Copies of DCT Manual  

 Participant Lists (should include last name, first name, school/organization, 

location, address, telephone, email) 

 Pens  

 Notepads 

 Reams of white paper  

 Reams of colored paper  

 Scotch tape 

 Scissors 

 Colored markers 

 Colored pencils 

 Flip charts 

 Flip chart stand 

 Chairs (easy to move), one per participant 

 Volley ball(s) 

 Soccer balls(s) 

 Board games or other games for participants to use during free time 

 

Recommended: 

 Projector screens 

 Projectors 

 Full PA system 

 Digital Cameras  

 Camcorder  

 Laptops and Power Cords  

 Staplers and staples 

 Paper clips 

 Rubber bands 
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Setting Expectations / Ground Rules 

It is important to set expectations and ground rules for any workshop so that participants 

can play a role in determining what kind of behavior will be expected and allowed in 

group situations.  By allowing participants to create their own framework of expectations 

rather than a top-down system in which facilitators both make and enforce the rules, 

participants feel a stronger sense of control and are less likely to feel restricted by rules 

and rebel.  Ultimately, this helps to create a safer and more productive space. The 

following activity outlines how to facilitate the process of setting ground rules. 
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Expectations and Ground Rules Activity 

Purpose: To set ground rules and to share expectations for the two-week camp. 

Length: 20-30 minutes 

Age Level: All levels 

Materials/Props: Chairs (enough for all participants), manuals, two flip charts, markers 

Approach:  

 Divide participants into small groups. 

 Explain that participants will have the opportunity to decide on ground rules and 

expectations for the workshop, and will spend 10 minutes on each. Using ground 

rules, participants can agree upon what behavior is necessary to ensure a safe space at 

camp. Expectations are based on what participants hope to get out of the camp 

experience.  

 Pass out two large sheets of flip chart paper to each group.  

 Direct participants to write Ground Rules on the top of one sheet, and Expectations 

on the top of the next sheet. 

 Provide one example of an important ground rule (examples: start and end sessions 

on time, no smoking during sessions, participate in sessions with focus and energy)  

 Ask participants to share their own ideas about what kind of behavior is necessary to 

have a fun, productive and safe week. Working in their small groups, participants 

should write out a list of agreed ground rules on their flip chart paper. 

 Notify participants when ten minutes have passed, and instruct them to begin 

discussing their expectations for the workshop and to list them on the Expectations 

flipchart paper 

 After ten minutes have passed, ask all small groups to gather together and designate 

one participant as a scribe. 

 Allow each group to take turns presenting their ideas for Ground Rules from their 

flipcharts while the scribe records and consolidates the groups’ responses on a main 

flip chart at the front of the room. Ask the groups not to repeat anything which has 

already been noted by another group.  

 Next, do the same for Expectations, allowing the small groups to take turns 

presenting their ideas about expectations while a scribe writes them on a master list. 

 After all groups have presented their feedback, ask the participants if there are any 

remaining expectations/ground rules  that they feel are which are missing. 

 If there is time for a break, such as a meal or free time, you may wish to review these 

Ground Rules and Expectations with the other facilitators, staff and volunteers and 

translate them into any necessary languages, to ensure that all participants can clearly 

understand the agreements.   

 In addition, review the Expectations with other facilitators to determine which of the 

participants’ expectations will be met by the workshop and which may need to be 

included by adapting the workshop content plan or addressing the expectation 

throughout the week. 

 When the participants have reassembled, ask participants again if they feel that 

anything is missing from the two agreements. 
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 Direct participants to read the ground-rules and expectations agreements out loud. 

While reading aloud, ask participants to demonstrate their acceptance of the ground 

rules by standing up or clapping their hands. With younger participants, you might 

want to have them sign the agreements, to show their cooperation with the stated 

ground rules. 

 Explain that participants may speak to the facilitator individually if there are any 

problems with the stated ground rules. 

 Display the agreement lists prominently for the duration of the workshop, to remind 

students of what they’ve agreed upon. 

 

Possible Reflection Questions:  

 How might you enforce agreements? For example, will there be a consequence for 

being late? (example: sing a song in front of the group) 

 What did you expect at the start of the workshop? 

 Are there any expectations that you have of the workshop that have not been 

addressed? 

 

Other Recommendations 

The exercises in the manual are designed to introduce the DCT techniques, gradually 

training the participants to lead some of the activities themselves.  

To give practice in facilitation, it is recommended that each morning and afternoon 

session begin with a plenary warm-up, lead-in, or energizer activity by a ‘duo’ of 

participants. The ‘duos’ to facilitate the exercises can be programmed in advance for 

ample planning, and to fit into the objectives of the session.  

 

Each morning could also start with a daily ritual, such as a vocal warm-up like tongue 

twisters or enunciation exercises.  Vocal skills can be side-coached throughout.  

As the DCT exercises often explore sensitive emotions and personal stories, a local 

counselor who speaks the languages of the participants can help create a supportive 

atmosphere. For communities where there has been recent violence or other trauma, 

having a counselor present is strongly recommended. 

 

Planning supervised and structured free time, such as sports and games, into a DCT 

workshop is also important to allow youth participants time to de-compress and socialize. 

Entertainment from visiting theater groups or musicians, as well as “open microphone” 

nights where participants share their own songs, dances and skits also helps create a 

lively and fun atmosphere. 
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Chapter 4 - Facilitation 
 

 

The art of facilitation requires various skills so that the facilitator can ensure that 

participants are able to share ideas, to ask questions, and to take risks.  The facilitator 

should support a group process to reach common objectives, to sometimes challenge 

thinking, to provide multiple perspectives from within the group, and to enable a strong 

and supportive structure for the group process. A facilitator helps to keep a group on task, 

to keep track of time, and to provide a physically and emotionally safe space to work. 

Some of these skills include the following traits as noted in the ‘Hope is Vital Training 

Manual’ by Michael Rohd: 

What Good Facilitation Looks Like 

A good facilitator: 

 Is energized and enthusiastic about the process. You don’t match the 

participants’ energy level because theirs is usually a lower energy at first. You 

create an environment with its own energy and demand that they come up to it. 

 Is a good listener. The group must know you care about their thoughts and their 

responses and that you are willing to learn as well. This is all signaled by the way 

you listen: the way you stand, the way you do or don’t make eye contact, and the 

attention you give to their ideas. And, most importantly, you have to listen to do a 

good job of knowing where the process can go next. 

 Is nonjudgmental. You are not up front to move the scene in the direction you 

think it should go because of your own opinions. You are working for the 

participants, completely trusting that these young human beings in a safe, creative 

environment will naturally explore responsible, healthy directions and 

possibilities.  

 Deepens the discussion and moves the event forward. Through questioning, 

you are pushing the group to consider options, angles, and situations in new ways-

not by suggesting new things, but by sharing observations, looking for consensus, 

and challenging responses at every opportunity. 

 Is confident in your role as tone-setter and guide, not in having everything all 

figured out ahead of time. Clarify where they think the work is going or could 

go. You are running the process but only in that you are serving the process. 

 Is aware of the dynamics in the room. Know who is anxious to participate, who 

is quiet, and who is in the middle. Find ways to involve as many of these different 

types of people as you can.  

 Understands that there will be people in the room who don’t want to be 

there. Make it clear that you would love their input at this stage of the process but 

as with other task-related discipline issue, you need their focus here or the group 

can’t proceed.  There can be no disrespect to others. 
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 Asks every question truly wanting to hear the answer. Never ask a question, 

expecting a certain answer with your next move hinging on that response. Always 

move forward from the response you get, not the response you are prepared for or 

have heard before. Listen. 

 

Reflection 

Following each exercise, and prior to the next, it is important to use reflection questions 

to stimulate discussion and debate about the participant learning experience. For the most 

part, ask open-ended questions that allow the participants to traverse their own 

experiential journey of discovery. Let the participants come up with their own questions, 

themes, and agendas. Basically, the facilitator is there to help support the participants to 

be self-reflexive, and to decide upon their own agendas. Here are some key points that 

you will want to be mindful of in terms of facilitating a group and monitoring a 

workshop. 

 Reflection Questions – each exercise should culminate with a series of reflection 

questions that allow participants to guide their own experience and learning. 

Sample questions are:  

 

What happened?  

How did you feel during the exercise?  

What did you notice in the group?  

What themes or ideas emerged?  

How might you use these exercises in the future?  

Is there a way that you would adapt these exercises to be appropriate for your region? 

For a particular age range?  

How would you link this exercise to the next?  

What would be main connection points/questions/themes that you would build upon?  

Was there a particular moment that stood out to you as ‘learning’?  

What would you take away from this exercise? 

Experiential Learning 

During the facilitation of exercises, find moments either during the process or following 

the exercises to get feedback from the participants, and for further reflection. Ask for 

comments or observations. It can sometimes be useful to think about the experiential 

learning cycle when contemplating the arch of the exercise that you are leading, or the 

overall arch of the workshop. 
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There are five main phases of the experiential learning cycle: 

 Experiencing  

 Publishing 

 Processing 

 Generalizing 

 Applying 

 

The ASTD Trainer’s WorkShop Series ‘Coaching Training’ defines the five phases, 

developed from Jones and Pfeiffer (1985): 

Experiencing – is the activity phase of experiential learning. It involves learners 

engaging in a common learning activity that provides the basis for extrapolation to the 

‘real world’. For example, everything that precedes the debriefing in the exercises in this 

workbook could be thought of as experiencing. 

Publishing – involves learners sharing what they experienced and observed during the 

learning activity, or Experiencing, phase. This sharing may consist of feelings, thoughts, 

and reactions to each other’s behavior. This constitutes the ‘raw data’ from which 

learning can be abstracted through the next two steps of the cycle. 

Processing – is group discussion of the dynamics of the learning activity. The search 

here is for commonalities, trends, and other patterns within the data set flushed out by 

the Publishing step. Generally, the Processing step is aided by having the facilitator ask 

questions that begin with either ‘what’ or ‘how’ rather than ‘why’. 

Generalizing – requires moving the group discussion from ‘in here’ to ‘out there’. It 

means drawing ‘truths’ from the common learning experience. Learners draw ‘So what?’ 

conclusions. The facilitator poses questions that lead trainees to think about what seems 

to be true about their worlds from the discussion of their common learning experience 

and discussion of their reactions. 

Applying – is discussing what was learned and committing to putting it to work. The 

facilitator leads learners to respond to the general question, ‘Now what?’ The 

applications may focus on teams, individuals, or the organization itself. Typically, the 

master facilitator pushes for concrete action planning, based on what was learned in the 

exercise. This involves specifying what will be done, by whom, with what intent, to what 

extent, and exactly when. The facilitator also pushes trainees to determine what metrics 

they will use to track progress towards their goals. 

Debriefing Experiential Learning 

The experiential learning cycle is a device for facilitators to engage participants in their 

own learning process. Here are some questions that can be used in the facilitation of 

exercises using the experiential learning cycle: 

Experiencing: 

 What emotions did you experience during the activity? 
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 In response to what did you have these feelings? 

 

Publishing:  

 How did you see yourself behaving during the exercise? 

 What did you notice in the behavior of others? 

 How did you react to others’ behavior during the exercise? 

 How did others respond to your behavior? 

 

Processing:  

 What patterns of behavior seemed to emerge during the activity? 

 What did the feelings of group members have in common? 

 

Generalizing: 

 What can we conclude from the results of this exercise? 

 What seems to cause what in this type of situation? 

 How does this exercise mirror what goes on in our work as coaches? 

 What appear to be the costs involved in doing tasks the way we did them in this 

exercise? 

 What would be substantially better? 

 As a result of participating in this exercise… 

 

* What did you learn? 

* What did you re-learn? 

* What are you beginning to learn? 

* What do you need to learn? 

Applying: 

 How might we behave more effectively as coaches, given what we learned in this 

exercise? 

 How might our coaches use what we learned in this activity to make their task and 

relationship behaviors more effective? 

 What will you as a coach do differently as a result of what we learned in this 

exercise? 

 When will you do it? 

 How much will you do it? 

 Where will you do it? 

 How will you track progress on applying what you learned in this exercise? 
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The role of the facilitator is to guide the participants towards their own questions, and 

towards their own discoveries. It is important that the participants respond to their own 

experience by suggesting when they need anything not included in the workshop.  

 

Group Dynamics 

As a facilitator, it is important to constantly monitor group dynamics. One should be 

aware of the energy level in the group, and their needs.  

How are participants working with one another?  

Who is comfortable working together / uncomfortable working together?   

How can you facilitate trust and open communication?  

Are you trying to equalize various power dynamics related to gender?  

Are you trying to equalize various power dynamics related to age?  

These questions are being navigated throughout the workshop, and often become 

deciding factors for how you make groups, and potentially, the next exercise that you 

would want to transition into. Although a workshop should always be fully planned, there 

also needs to be a certain level of flexibility in terms of addressing the needs of 

participants and to change exercises if needed, determined by the energy level or group 

dynamics. According to psychologist and group dynamics theorist Bruce Tuckman, group 

dynamics go through four main phases: forming, storming, norming, and performing. 

Sometimes, a group will go through all four of the phases, just a few, or may only 

incorporate a couple. Usually, a group will start from the forming stage, but a group can 

develop from any given point. It is useful to think of the phases of a group process, to 

monitor what phase your group may be in, and facilitate accordingly. Below are some 

characteristics of behavior which participants may display during each phase: 

Forming: The beginning process of a group.  Members are usually on their best 

behavior. The participants get to know one another, and the facilitator is able to assess 

how people work independently and with one another. Usually at this stage, the facilitator 

gives an overview of the workshop, sets ground rules negotiated by the group, and 

requests participants to share any expectations they might have in being part of the 

workshop.  

Storming: During the storming stage, participants are testing boundaries, and playing 

with roles and power relations. A group will always go through this stage, and it should 

be considered a necessary step in creating a dynamic, safe, and expressive group. 

However, there may be some behavioral challenges that you will need to address: 

 Participants that Monopolize – Let the participant know that you’ve noticed the 

frequency of his/her comments. If the problem continues, take the participant 

aside and let him/her know that it would be helpful to have other participants 

voice their views, but to do that, there needs to be space. 
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 Participants that Lecture – Sometimes, you’ll get a participant who wants to 

prove the amount of information that they have, often without relevance to the 

actual discussion. Direct the comments back to the subject at hand. 

 Participants that are Silent – Often, the silent and observant participants have a 

lot to say! Ask the participant to share his/her ideas. Don’t wait for them to speak, 

call on him/her. 

 Participants that Clown – Don’t fall into his/her tricks. Use a level voice, and 

continue to guide the group back to the point of discussion/activity. During a 

break, speak to the individual. 

 

It may be necessary to go back to the ground rules as a reminder of agreements that have 

been made by everyone.  

Norming: After the storming stage, participants begin to normalize their behavior 

through mutual consensus. This may happen formally or informally, as individuals begin 

to balance power dynamics amongst the group. Sometimes, this may happen formally by 

revisiting ground rules, setting up new modes of engagement, or defining roles and 

responsibilities amongst the group. It can also happen informally, when the dominant 

personality may pull back to allow for more passive members to participate. It is useful 

for the facilitator to suggest for individuals to challenge their normal behavior and to 

experiment with alternative ways to participate. For a silent participant, it may mean 

speaking up or taking a leadership role in the group. For a dominant participant, it may 

mean observing and recording the group activities. 

Performing: The final stage of a group process is performing. At this stage, the group is 

working as a team, making decisions independently and each person feels that they have 

a voice. Even at this final stage, the group can go back to the stage of storming, but 

usually the group has decided upon rules of communication and roles/responsibilities that 

aid in the decision-making and problem solving process. At this point, trust has been 

built, which also provides a more fluid dynamic going back and forth between storming 

and performing. 
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Chapter 5 - Workshop Curriculum Structure 
 

 

All DCT sessions should be planned using a workshop curriculum structure with a warm-

up, lead-in, main activity, energizer, and closing activity.  

Warm Up Activity 

The warm-ups section of every workshop should include physical and vocal exercises 

which enable participants to: 

 Get to know one another 

 Familiarize themselves with the space 

 Prepare the body for physical exercises 

 Focus the mind 

 Create a sense of comfort and security 

 

Time: The allotted time for warm-ups can be anywhere from fifteen to thirty minutes. 

Also, some of the exercises can be themed to generate ideas for upcoming activities. 

Usually, the warm-up section of a workshop may include two to three exercises.  

Safe Space: The first exercises should be inclusive and build energy. Following a few 

exercises, the facilitator can have a discussion based on ‘safe space’. While the warm-ups 

engage the participants before going deeper into the work, it is necessary for the first 

workshop with participants to set up ground rules – an agreement between participants of 

what they need to feel safe. This may include guidelines in terms of how people treat one 

another (example: no interrupting). You may list these ideas on a large sheet of paper that 

everyone can sign and post the paper in a central location which will be used throughout 

the workshop, to serve as a reminder. 

Feel free to adapt the exercises, or to add in your own. Also, sports or ‘ice breakers’ can 

serve as warm-ups. Basically, you want to excite the group, and to establish a clear 

beginning to the workshop. 

Lead-In Activity 

The lead-in section of every workshop will enable participants to: 

 Learn theatrical skills including vocal tonation, blocking, characterization, levels, 

and spatial awareness 

 Identify key themes and issues 

 Develop an understanding of theater methodologies including Playback and 

Theater of the Oppressed techniques 
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 Build teamwork 

 

The lead-in activities serve as a link between the warm-ups and the main activities. As a 

lead-in, the activities usually introduce various concepts or themes that will be used in the 

main activities. Also, the activities can serve as an evaluative tool for the facilitator to 

understand the issues which participants are most eager to explore, and to support 

participants to take further initiative in setting the tone/energy/focus of the workshop. 

Often, the lead-in activities work off of the energy from the warm-ups, but begin to 

integrate further dialogue and to establish key questions that may be explored by the 

whole group.  

Main Activity 

The main activity section of every workshop will enable participants to: 

 Demonstrate image theater and forum theater 

 Facilitate dialogue and debate 

 Use theater techniques towards a devising process 

 Reflect on regionally specific adaptations of exercises 

 Draw out responses to conflict and key themes of the workshop 

 

The main activity is the central focus of the workshop. Up to this point, the facilitator has 

carefully constructed a safe space for each participant to become fully involved with their 

mind, body, and spirit. If for any reason, there are some members of the group that have 

not engaged, it is important to decide how they can be involved without detracting from 

the momentum of the group. Often, this may involve serving as an outside ‘director’ or 

‘sculptor’ or serving another particular task within each exercise. Since the main 

activities involve strong focus and commitment, it will be important to gauge if there are 

any issues in terms of who should work with one another, who needs to be pushed a little 

further, or who could be pulled back a bit. Overall, it is important to create an equal 

playing field for all voices to be heard, and for an even and egalitarian space to be 

created.  The intention of the main activity is to serve as dialogue, thus it is important to 

use various techniques such as text/images/symbols/movement/music to incorporate 

different learning styles and different forms of expression. 

Energizers 

The energizers section of every workshop will enable participants to: 

 Conduct exercises for participants to build teamwork, to focus group, and to 

monitor space and body awareness. 

 Incorporate songs from the participants and their regions. 

 Discuss how the exercise can be used to learn about different learning or 

communication styles 

 

The energizers are just that, brief fun and interactive games to ‘energize’ the group after 

doing in-depth work during the main activity. Often, the main activity can bring out 

controversial issues or can open up new ideas or feelings. Energizers provide a vehicle to 
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briefly distance oneself from the main activity, in order to step into the reflective stage at 

the end of the workshop. It is important that the energizers incorporate the whole group, 

use a lot of movement, and most importantly – are fun! Often, sports can be used as 

energizers as well.  

Closing Activity 

The closing activities section of every workshop will enable participants to: 

 Identify key moments in the workshop 

 Identify key themes and issues 

 Explore the successes and challenges of the workshop 

 Analyze how the workshop activities can be altered for application in the 

community 

 

The closing activities serve as a reflective tool. Primarily, the space should be cleared of 

any materials and the group arranged in a circle. There are various ways of closing a 

session, but it is important that each participant is able to voice or illustrate his or her 

experience, whatever that might be. Sometimes, the closing might involve reflecting on 

an aspect of the workshop that was affective or challenging, or an intention post-

workshop. Each participant is acknowledged for their involvement, and has time to 

express any feelings or ideas that they feel are necessary to share prior to ending the 

workshop. 
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Chapter 6 – Processing Questions 
 

 

Processing questions stimulate discussion and debate, supporting the overall arching 

goals to build tolerance and dialogue. There is a set of sample processing questions at the 

end of each exercise, as illustrated in the manual. However, you will need to design or 

adapt the processing questions to best generate discussion and to achieve the learning 

objective of the exercise depending on where the activity is located in the structure of the 

workshop and the aim of the exercise.  

Sample processing questions include: 

What happened? 

How did you feel during the exercise? 

What did you notice in the group? 

What themes or ideas emerged? 

How might you use these exercises in the future? 

Is there a way that you would adapt these exercises to be appropriate for your region? 

What would you take away from this exercise? 

 

The ability to ask well-crafted and intelligent questions is a valuable skill. Asking the 

right questions elicits useful responses, helps gather critical feedback and information, 

and often prompts people to think profoundly. When our colleagues, partners, community 

stakeholders think more deeply than before, new ideas, new answers and new 

possibilities emerge. We all use many different types of questions in our day-to-day life 

and in our work. Trainers should be able to distinguish between categories of questions. 

  

AVOID:  

 Closed questions are limited by default because they invite  ‘yes/no’ answers and 

do not encourage the speaker to provide more details. Example: ‘Do you think the 

local authorities deliberately promoted conflict?’ Avoid defining answers. 

Example: ‘Do you think that was bad or good?’ 

 Leading questions attempt to guide the respondent's answer. These should be 

avoided. Example: “Would you agree that the projects carried out by our partners 

have been helpful in strengthening your community?”  

USE:  

 Open questions start with what, how, when, where, who and invite the speaker to 

describe things. Examples: ‘What did your community do to handle conflicts in 

the period before the conflict?’ (descriptive) ‘How do you feel about efforts to 

promote dialogue among groups in tension?’ (exploring attitudes / feelings) ‘How 

could land issues be handled more effectively?’ (application / suggestion)  
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 Icebreaking questions can be helpful, depending on the context, in starting the 

conversation with a small talk to build rapport. Examples: “How has the harvest 

been this year?” “How long has your family lived in this community?”  

 Probing / follow-up questions seek to draw out additional information and details. 

Examples: “That’s really interesting, can you tell me more?” “Could you describe 

a situation when you felt engaged in the decision-making process?”  

 Theoretical / hypothetical questions can help the person to offer additional 

opinions, conclusions and recommendations by offering a new scenario in which 

to apply their experience. Usually these questions start with the words: Imagine... 

Suppose... Predict... If..., then... How might... What are some possible 

consequences...? Example: “If there were a more inclusive decision making 

process, what might the effect be on the main conflict issues?” “If you were to 

advise a local government administrator about how to minimize this conflict, what 

would you tell them?” “What are some possible consequences if land and 

resources issues are not dealt with more effectively?”  

 

The question types listed below provide some ideas on how to move a conversation 

beyond simple descriptions to higher and cumulative levels of analysis.  

 

Evaluative / 

Judgmental  

One might begin a conversation by noting: 

- ‘You have seen various efforts to resolve these conflict  

issues...’ 

Questions to follow this opening may be:  

 What do you think have been the impacts of those efforts?  

 How do you judge the impacts/outcomes of these efforts?  

 What do you see as the pluses and minuses of these many 

efforts for your society / community?  

 How do you feel about these many efforts?  

 In your opinion, what is the appropriate and useful for  

outsiders to do in this country? What is the right role for  

foreigners?  

 How would you interpret the recent changes in the community 

consultation process?  

 

The next two types of Questions – Evidence and Clarification—are useful for following 

up an opening such as this. There is some similarity between these two types of 

questions. However, there is an essential difference that matters as one tries to hear—

really hear—and understand and assess the implications of the ideas that are offered. 

Evidence questions are used to find out why someone thinks the impacts are as they have 

said, asking them to tie their judgments and opinions to some facts/experiences, that is 

the evidence that underlies their opinion. On the other hand Clarification questions are 

used to be sure the listener really understands what the person means.  

 

Evidence  

 What do you see happening here?  

 Would you say more about that?  

 What is your experience that makes you see this way?  
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 Why do you think that is positive? Negative? How? For whom?  

For how long?  

 What factors do you think led to that?  

 How did that make you feel?  

Clarification  

 Could you explain what you mean?  

  Am I right that what you are saying is...?  

  Let me be sure I understand you right – do you mean....?  

Analytical  

 Why did “x” result when “y” happened?  

 Why did that person think that “x” was good/bad when another 

person thought it was bad?  

 Why do you think “y” happened? Why did it happen then?  

 Why do you think those factors led to that outcome?  

 

Application 

 When “y” happens in your situation, what impact does it have on 

you, your family and your community?  

 What can be done to improve the situation?  

 What can be done to make the positive impacts from these  

actions have lasting effect?  

Abstract/ 

Hypothetical 

Abstract questions are getting at how people understand connections among 

things; how they understand causation.  

 

 What advice would you give to someone like you in another country 

(or in another community) who was going to deal with similar 

issues? 

 If you were to start over again, how might you act differently in 

relation to assistance in order to get better outcomes? 

 In general, if “x” happened, would “y” also happen? (if followed this 

with “Why” – this would be an analytical question) 

 

  

Ideas for Practicing Good Questioning Skills  

 

Brainstorm with your colleagues how you would phrase questions to get beyond the 

specific issues to broader problems, larger impacts, effectiveness of peace efforts and the 

expectations people have. You may decide to record suggested questions on a board or 

flipchart. Remember these should not be seen as a questionnaire or interview protocol, 

but simply to serve as a reminder of the type of questions the team wants to focus on. Use 

role-plays! Practice forming and asking questions appropriate to the local context. 

Practice listening skills through these role-plays.  

 

Source: Adapted from the Listening Manual, CDA Collaborative Learning Projects, draft 

2010. SECTION II – TOT Agenda   

 

Please see the following agenda for scheduled TOT activities to be delivered between 15 

December – 22 December. Participants will take part in all activities as a participant 

experiencing the exercises as the youth will later experience them during the youth 
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theater camp. However, trainers should constantly be assessing how activities apply to 

varied learning objectives, how they can be adapted or modified, and how they can 

applied in their own schools and communities. It is recommended that before and after 

each day of training, that trainers review their manuals to become familiar with the 

directions of exercises, as trainers will design their own workshop on Day to be lead by a 

facilitation team of trainers on Day of the TOT. Further, trainers will be leading activities 

for youth in the youth theater camp. 

Facilitation Teams: During the youth theater camp, you will be working in facilitation 

team. It will be important to have exercises well planned in advance and to support one 

another in your various roles. Three main roles include: lead-facilitator, support 

facilitator and ringleader. 

Lead Facilitator: The lead facilitator conducts the activity by giving directions, providing 

side-coaching and working alongside the support facilitator and ringleader to make sure 

that the directions are understood and that participants are activity engaged. 

Support Facilitator: The support facilitator works alongside the lead facilitator by 

assisting with the delivery of directions (when needed), administering materials, and 

serving as an example for exercise demonstrations (when needed). The support facilitator 

can help manage time and to assist with the transitions from one activity to the next.  

Ringleader: The ringleader works alongside the lead facilitator and support facilitator by 

managing group dynamics, actively engaging passive or disruptive participants, and 

paying attention to the overall efficiency of the workshop. The ringleader can also engage 

other trainers to assist when necessary and to address any necessary communication with 

staff. 

The roles and responsibilities between a trainer facilitation team should be clear and 

planned in advance. Since the TOT and youth theater camp are opportunities for 

continuous learning and development, any side-coaching from the Master Trainer 

consultant will be delivered to the support facilitator during sessions and feedback will be 

provided during end of day trainer meetings.  

Helpful hints: 

 Review manual before and after each day of training to familiarize self with 

exercises. Keep notes based on each session. Create a ‘cheat-sheet’ of instruction 

bullet points, if necessary, to refer back to. 

 Practice directions aloud. Rehearse! 

 Work with your facilitation team to establish transitions between exercises, roles 

of support facilitator, lead facilitator, and ringleader.  

 Prepare materials in advance. Use visual aids on flip chart paper to help illustrate 

exercises. Make sure any handouts are photo copied in advance and any necessary 

paper and markers are available for distribution. 
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 Keep track of time. Plan for the time of each activity to include processing 

questions at the end of the activity. 

 Practice and rehearse with your co-facilitators.  
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Interactive Youth Theater (IYT) 

Training of Trainers 

December 15 – December 22, 2012 

Day One (Saturday, December 15): Arrival and Welcome 

Time Activity Notes Facilitation 

TBD Trainer Arrivals 

TOT Grounds 

Orientation 

Pre-Survey 

Focus: To welcome 

and orient trainers 

UNICEF, FTI, 

Ananda 

 

 

Day Two (Sunday, December 16): Introduction 

Time Activity Notes Facilitation 

7:30-8:45 Breakfast   

(9:00-10:30) 

9:00-9:15 

9:15-9:30 

9:30-9:45 

9:45-10:30 

Session One 

Devampiah 

Big Wind Blows 

Name Game 

Introduction to the 

Methodology 

 

Focus: To introduce 

trainers to the 

methodology. 

Ananda – Lead 

Facilitator  (LF) 

FTI – Support 

Facilitator (SF) 

10:30-10:45 Coffee Break   

(10:45-12:00) 

10:45-11:05 

11:05-11:30 

 

11:30-12:00 

Session Two 

Space 

Ground 

Rules/Expectations 

Facilitation 

Focus: To set ground 

rules and share 

expectations. 

Ananda – LF 

FTI – SF 

12:00-13:00 Lunch   
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(13:00-14:15) 

13:00-13:15 

13:15-13:45 

13:45-14:15 

Session Three 

Elephant/Tree/Boat 

Puppet Master 

Musical Dialogue 

Focus: To introduce 

elements of Drama 

for Conflict 

Transformation 

(DCT)  

Ananda – LF 

FTI - SF 

14:15-14:30 Coffee Break   

(14:30-16:30) 

14:30-15:00 

15:00-16:00 

16:00-16:05 

16:05-16:30 

 

 

Session Four 

Across the Room 

Monologue Work 

Shake Out 

Stew Pot 

 

Focus: To share 

experiences and 

opinions based on 

community and 

conflict issues, then 

to dramatize 

different 

perspectives on the 

issues through 

Monologue Work. 

Ananda – LF 

FTI - SF 

16:30-17:30 

 

Free Time   FTI 

17:30-18:30 Manual Review 

Q & A 

Focus: To review 

manual and answer 

any questions. 

Ananda – LF 

FTI - SF 

18:30-19:30 Dinner   

19:30-22:00 Evening Session:  

Participant Welcome 

Exchange 

Focus: To share 

games, songs, and 

dances from one’s 

regions through 

participatory 

workshops. 

Ananda – LF 

FTI - SF 

 

Day Three (Monday, December 17): Image Theater and Playback Theater 

Time Activity Notes  

7:30-8:45 Breakfast   

8:45-9:00 Trainer Duo  Trainer 
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Dr Tangles 

(9:00-10:30) 

9:00-9:30 

9:30-10:30 

 

Session One 

Sculptor/Clay 

Director Sculpt 

 

Focus: To develop 

skills in image theater 

and to brainstorm 

conflict issues. 

Ananda – LF 

FTI - SF 

10:30-10:45 Coffee Break   

(10:45-12:00) 

10:45-12:00 

 

Session Two 

Obstacle Tree 

 

Focus: To analyze 

conflict issues and 

their root causes. 

Anara- LF 

12:00-13:00 Lunch   

(13:00-14:15) 

13:00-13:20 

13:20-13:40 

13:40-14:15 

 

Session Three 

Blind Cars 

Forest of Sounds 

Machine 

Focus: To build trust 

and kinesthetic 

awareness. 

Ananda – LF 

FTI - SF 

14:15-14:30 Coffee Break   

(14:30-16:30) 

14:30-14:45 

14:45-15:15 

15:15-15:45 

15:45-16:30 

Session Four 

Sounder / Mover 

Carnival in Rio 

Three Image Story 

Fluid Sculptures 

 

Focus: To 

demonstrate how 

images can be used to 

tell stories and the 

affectiveness of active 

listening. 

Ananda – LF 

FTI - SF 

16:30-17:30 

 

Free Time   FTI 

17:30-18:30 Trainer Meeting 

Processing Questions 

Focus: Planning 

Trainer-Led Activities 

for Day Seven 

workshops. 

Ananda – LF 

Anara - SF 
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18:30-19:30 Dinner   

19:30-22:00 Evening Session:  

Visiting Theater 

Performance 

.  FTI/UNICEF 

 

Day Four (Tuesday, December 18): Forum Theater 

 

Time Activity Notes  

7:30-8:45 Breakfast   

8:45-9:00 Trainer Duo 

Kabish Kaboo 

 Trainer 

(9:00-10:30) 

9:00-9:30 

 

9:30-10:30 

Session One 

Commedia Dell Arte 

Characters 

Legend Skit 

 

Focus: To learning 

about 

characterization. 

Ananda – LF 

FTI - SF 

10:30-10:45 Coffee Break   

(10:45-12:00) 

10:45-11:00 

11:00-11:50 

11:50-12:00 

Session Two 

I Dream Of… 

Forum Theater Stories 

Singing Tag 

Focus: To use 

personal narratives 

devising forum 

theater. 

Ananda – LF 

FTI - SF 

12:00-13:00 Lunch   

(13:00-14:15) 

13:00-13:15 

13:15-13:30 

 

Session Three 

Ball Toss 

Intro: Creating the 

Forum Theater Model 

Hot Seat 

Focus: To develop a 

forum theater model. 

Ananda – LF 

FTI - SF 



IYT; Strengthening Peace and Tolerance  34 

 

13:30-13:45 

 

13:45-14:00 

 

14:00-14:15 

 

Forum Theater 

Diagram/Structure 

Forum Theater 

Checklist 

14:15-14:30 Coffee Break   

(14:30-16:30) 

14:30-16:00 

16:00-16:30 

 

Session Four 

Rehearsing Forum 

Theater 

 

Focus: To rehearse 

forum theater. 

Ananda – LF 

FTI - SF 

16:30-17:30 

 

Free Time   FTI 

17:30-18:30 Forum Theater 

Rehearsals 

 Trainers 

FTI/UNICEF/Ananda 

monitors groups 

18:30-19:30 Dinner   

19:30-22:00 Evening Session:  

Mapping Conflict 

Dividers and 

Connectors 

Focus: To analyze 

conflicts as systems 

Anara 

 

Day Five (Wednesday, December 19): Physical Theater and Forum Theater 

Time Activity Notes  

7:30-8:45 Breakfast   

8:45-9:00 Trainer Duo 

Circle Dash 

 Trainer 

(9:00-10:30) Session One Focus: To learn voice 

exercises and 

improvisational 

Ananda – LF 
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9:00-9:15 

9:15-9:30 

9:30-9:45 

10:00-10:30 

Body Sounds 

Spitfire Canon 

Amplification Circle 

What are you doing? 

 

games for 

development of forum 

theater dialogue. 

FTI - SF 

10:30-10:45 Coffee Break   

(10:45-12:00) 

10:45-11:00 

11:00-11:30 

11:30-12:00  

Session Two 

Circle Dash 

Freeze! 

Line Improv 

 

Focus: To practice 

impromptu ideas and 

text towards devising 

Forum Theater. 

Ananda- LF 

FTI - SF 

12:00-13:00 Lunch   

(13:00-14:15) 

13:00-13:15 

13:15-14:15 

 

Session Three 

Ship Deck 

Forum Theater 

Rehearsals 

Focus: To deepen 

subtext and intention 

for forum theater 

characters. 

Trainers 

FTI/UNICEF/Ananda 

monitors groups 

14:15-14:30 Coffee Break   

(14:30-16:30) 

14:30-14:50 

14:50-16:00 

 

 

16:00-16:30 

 

Session Four 

Fainting by Numbers 

Guide to Effective 

Jokering 

Joker Checklist 

Star Configuration 

Focus: To structure 

the joker role. 

Ananda – LF 

FTI - SF 

16:30-17:30 

 

Free Time   FTI 

17:30-18:30 Forum Theater  Trainers 
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Rehearsals FTI/UNICEF/Ananda 

monitors groups 

18:30-19:30 Dinner   

19:30-22:00 Evening Session: 

Forum Theater 

Performances 

Critical Response 

Feedback 

Focus: To perform 

forum theater; 

develop participants’ 

theater skills 

including blocking, 

characterization, and 

script development; to 

link interactive theater 

methodology with 

case study scenarios 

based on obstacles to 

peace. 

 

Ananda – LF 

Anara - SF 

 

Day Six (Thursday, December 20): Forum Theater 

 

Time Activity Notes  

7:30-8:45 Breakfast   

8:45-9:00 Trainer Duo 

Lemonade 

 Trainer 

(9:00-10:30) 

9:00-10:15 

 

Session One 

Framing 

Performances 

 

Focus: To plan and 

rehearse 

openings/closings of 

performances and 

generating audiences. 

 

Ananda - LF 

FTI - SF 

10:30-10:45 Coffee Break   

(10:45-12:00) 

10:45-12:00 

 

Session Two 

Audience 

Management 

 

Focus: To role-play 

potential challenges 

which may be 

encountered during 

Forum Theater 

audience 

interventions. 

Ananda - LF 

FTI - SF 
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12:00-13:00 Lunch   

(13:00-14:15) 

13:00-14:00 

 

14:00-14:15 

 

Session Three 

Forum Theater 

Performance 

Critical Response 

Feedback 

 

 

Focus: To introduce 

forum theater; 

develop participants’ 

theater skills 

including blocking, 

characterization, and 

script development; to 

link interactive theater 

methodology with 

case study scenarios 

based on obstacles to 

peace. 

 

Ananda - LF 

FTI - SF 

14:15-14:30 Coffee Break   

(14:30-16:30) 

14:30-16:15 

 

16:15-16:30 

 

Session Four 

Forum Theater 

Performance 

Critical Response 

Feedback 

 

Focus: To perform 

forum theater; 

develop participants’ 

theater skills 

including blocking, 

characterization, and 

script development; to 

link interactive theater 

methodology with 

case study scenarios 

based on obstacles to 

peace. 

 

Trainer Team D 

16:30-17:30 

 

Free Time   FTI 

17:30-18:30 Trainer Curriculum 

Rehearsal 

Focus: To rehearse 

directions, transitions, 

and processing 

questions for Day 

Seven workshops. 

Trainers 

FTI/UNICEF/Ananda 

monitors groups 

18:30-19:30 Dinner   

19:30-22:00 Evening Session: 

Forum Theater 

Focus: To analyse 

levels of conflict to 

consider possible 

Ananda – LF 
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Performances 

Levels of Potential 

Change 

 

change strategies. Anara – SF 

 

Anara – LF 

 

Day Seven (Friday, December 21): Trainer-Led Sessions 

 

Time Activity Notes  

7:30-8:45 Breakfast   

8:45-9:00 Trainer Duo 

Lemonade 

 Trainer 

(9:00-10:30) 

9:00-10:15 

 

10:15-10:30  

Session One 

Trainer Curriculum 

Workshop (Team A) 

Critical Response 

Feedback 

Possible Focus: 

Playback and Acting 

Skills 

Trainer Team A 

10:30-10:45 Coffee Break   

(10:45-12:00) 

10:45-11:45 

 

11:45-12:00  

Session Two 

Trainer Curriculum 

Workshop 

(Team B) 

Critical Response 

Feedback 

 

Possible Focus: 

Improvisation and the 

Joker Role 

Trainer Team B 

12:00-13:00 Lunch   

(13:00-14:15) 

13:00-14:00 

 

14:00-14:15 

Session Three 

Trainer Curriculum 

Workshop (Team C) 

Critical Response 

Possible Focus: 

Conflict Analysis 

through Theater 

Trainer Team C 
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 Feedback 

 

 

14:15-14:30 Coffee Break   

(14:30-16:30) 

14:30-16:15 

 

16:15-16:30 

 

Session Four 

Trainer Curriculum 

Workshop (Team D) 

Critical Response 

Feedback 

 

Possible Focus: 

Theatrical Evaluation 

Trainer Team D 

16:30-17:30 

 

Free Time   FTI 

17:30-18:30 Closing Evaluation, 

post-TOT Survey and 

Camp Preparation 

 

 Gulzhigit Tajyka, 

Anara - LF 

18:30-19:30 Dinner   

19:30-22:00 Evening Session:  

Certificates & Disco 

 Gulzhigit, Tajyka, 

Anara - LF 

 

 

Day Eight (Saturday, December 22): Departure 

 

Time Activity Notes  

7:30-8:00 Breakfast   

8:00-8:30 Departure to Home 

Communities 
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SECTION III – DCT Activities and Theater Techniques 

The activities in this session are listed alphabetically within chapters that classify them by 

type. As a facilitator, consider the level of development the participants have reached 

when determining the order of activities. Some activities are intended to build upon skills 

and levels of comfort reached in prior activities. As facilitation teams, it will be important 

to plan for transitions between exercises and sequencing activities. 
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 Chapter 7 - Warm-up Activities 
 

 

Amplification Circle 
Purpose: To develop physical theater skills. 

 

Length: 15 minutes 

 

Number of Participants: 5 or more 

Age Level: 8 and up 

Materials/Props: None 

Approach: 

 Stand in a circle with the participants.  

 Perform a small, simple movement (ex. scratch your face, tug on your ear). 

 Instruct the participant standing next to you to add on to this movement, amplifying 

your original actions so that they are bit larger and more animated. 

 Direct the next participant to amplify the action even further, so that the movement 

increases in size, sound, and emotion as it moves around the circle. 

 

Side-Coaching: Unlike the Spitfire Cannon exercise (pg. 47) Amplification Circle is not 

focused on speed and energy, but rather on concentration and detail. You may wish to 

coach participants on precision as the movement increases from one person to the next. 

Possible Reflection Questions:  

 How can you best embody the movement and sound? 

 What theatrical skills does this exercise employ? 

 What other exercises might you use to develop skills in perception and focus? 

Source:  Unknown 
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Blind Cars 
Purpose: To build trust and sensory awareness. 

 

Length: 15 minutes 

 

Number of Participants: 2 or more 

Age Level: All levels 

Materials/Props: N/A 

Approach: 

 Divide the group into pairs; each pair agrees on who will be the car and who will be 

the driver. The driver should stand directly behind the car. 

 Explain that the drivers can use five gestures to “drive” the car, including: 

1. Patting on the top of the head – go forward 

2. Patting on the left shoulder – turn left 

3. Patting on the right shoulder – turn right 

4. Patting on the back – reverse 

5. No patting - stop 

 Instruct the drivers to practice the motions with their cars while in ‘idle’ (i.e. not 

moving forward). 

 After practicing, instruct the cars to close their eyes and to move through the activity 

space in response to their drivers. 

 Direct the participants to change roles after a few minutes. 

 

Side Coaching: This is a silent game. 

Possible Reflection Questions: 

 What happened? (What did you see, feel, or hear during the exercise?) 

 Was it more comfortable for you to be in the role of the car or the driver? Why? 

 What did you discover about yourself and your experience? 

 

Source: Augusto Boal 
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Circle Dash 
Purpose: To establish focus and communication within the group. 

 

Length: 15 minutes 

Number of Participants: 10 or more  

Age Level: All levels 

Materials/Props: Chairs (enough for all participants, minus one chair) 

Approach: 

 Direct participants to sit in a circle. (If there are more than 20 participants, you may 

need several separate circles with a facilitator in each circle). Ask one person to stand 

in the centre of the circle.  

 Instruct participants to switch places in the circle of chairs by making a silent 

agreement with another person in the circle. While participants switch chairs, the 

person in the centre of the circle will attempt to claim one of the open chairs so that 

another participant is left at the center.  

 At first, allow only one pair of participants to switch chairs at a time.  

 After a few minutes, announce that anyone can signal to switch chairs with another 

participant at any time, even if other pairs are already in the process of switching 

chairs.  Make it clear, however, that once two participants have agreed to switch 

chairs, they must aim only for the chair of their momentary “partner” and cannot alter 

their path to claim another open space in the circle.  

 

Side Coaching: This exercise should be done in silence in order to help the group focus. 

The main objective of the exercise is to encourage participation but allow the participants 

to be in control of how much they participate (either switching repeatedly or simply 

sitting in the circle).  

Possible Reflection Questions: 

 What did you experience during the activity? 

 What did you notice about your behavior in the activity?  

 Were some members more willing to lead than others?  

 What were some of your reactions and why? 

 How might you adapt the exercise for further inclusion of participants? 

 

Source: Michael Rohd 
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Devampiah 
Background: The manual author learned this exercise in Rwanda, Mashirika. The words 

do not mean anything in the national language of Rwanda, Kinyarwanda, and participants 

elsewhere may adapt the exercise to use whatever words they prefer from their own 

country. 

Purpose: To familiarize participants with one another through movement; to create an 

atmosphere of inclusivity, fun, and creativity; to emphasize inter/intra-cultural exchange. 

 

Sequencing: During the reflection questions for Devampiah, some of the questions 

include ‘How do you feel? How does your body feel?’ Use their answers to transition 

into the next exercise. If some of their answers include, ‘My body is warm, and I feel 

happy’ then you can link the exercise to the welcome exchange. The purpose of warm-

ups is to loosen up your body, to make you feel relaxed, and to share a bit of yourself.  

Let the participants know that they will be creating their own warm up by leading a 

welcome to open up the space and to make everyone feel comfortable. 

 

Length: 15 minutes 

Number of Participants: 6 or more 

Age Level: All levels 

Materials/Props: None 

Approach:  

 Direct participants to form a circle.  

 Say the following words, and then ask participants to recite it with you, line by line: 

Ooh Yoo Yoo 

Devampiah  

 

Ooh Yoo Yoo 

Devampiah  

 

Ooh Yoo Yoo 

Devampiah, Devampiah, Devampiah, Devampiah 

 After the participants have learned the song, instruct them to  add a physical 

movement to each word, as follows: 

o Raise your right leg while reciting the first line: Ooh Yoo Yoo.  

o Place the right foot down. Kick back your left leg and recite the second 

line: Devampiah.  

o Repeat both lines with the appropriate footwork pattern two times.  

o On the third line Ooh Yoo Yoo, jump inward, putting both feet together. 

o Then, the last line Devampiah, Devampiah, Devampiah, Devampiah is 

recited while circling your body in place.  

 The order of text with movement is as follows: 

       Ooh Yoo Yoo (Right foot up) 
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       Devampiah (Left foot back) 

 

Ooh Yoo Yoo (Right foot up) 

       Devampiah (Left foot back) 

 

       Ooh Yoo Yoo (Jump inward 

       Devampiah, Devampiah, Devampiah, Devampiah 

       (Turn in a circle)  

  Encourage participants to use their full bodies and voices. 

 Repeat whole sequence several times while circle of participants move forward in the 

circle  

 

Side Coaching: You can prompt participants to incorporate their own dance styles into 

this exercise, or replace lyrics with local words or sounds.  

 

Possible Reflection Questions:  

 What happened? 

 How do you feel? 

 How does your body feel? Describe. 

 Do you feel different now, versus prior to the beginning of the session? 

 Why do you think this exercise might be important? 

 Can you think of other songs/dances that could be used to warm-up a group? 

 

Source: Rwandan Theater Troupe, Mashirika 

 

 



IYT; Strengthening Peace and Tolerance  46 

 

Empty Chair Introduction 
Purpose: To allow participants to learn more about each other in a meaningful way; to 

identify the gifts or strengths participants possess individually and/or as a group.   

 

Sequencing: This activity can also be used as a lead-in activity. 

 

Length: Depends on size of group 

Number of Participants: 4 or more 

Age Level: All levels 

Materials/Props: Chairs 

Approach:  

 Direct participants to sit in a circle.  

 Invite group members to think of someone who knows them well and likes them.   It 

can be someone who is alive or dead, or it might even be a pet. 

 One at a time, ask each participant to stand up and move behind their chairs and 

pretend that they have become the person they identified.  

 Invite each participant to introduce themselves while acting in character as the 

person they identified. The characters should tell the group what they like about the 

participant. For example: A participant named Gulya says “I identify my 

grandmother, Nana.” Gulya then moves behind her chair and becomes Nana.  “Nana” 

then introduces Gulya to the group.  “This is my granddaughter, Gulya, and what I 

love about her is….” 

 

Side Coaching: This simple introductory exercise can sometimes be quite intense, 

especially if the person who is chosen has died, doesn’t usually express positive feelings, 

or if there is some “unfinished business” involved.  At the end of the exercise, be sure to 

process how participants felt about being introduced in this manner.  Often people report 

they wouldn’t usually say such positive things about themselves because it sounds too 

much like they are bragging.   

 

Possible Reflection Questions:  

 What was it like to be introduced in this manner? 

 

Source: Linda Condon 
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Fainting by Numbers 
Purpose: To build trust among the participants. 

 

Length: 15 minutes 

 

Number of Participants: 6 or more 

Age Level: 12 and up 

Materials/Props: N/A 

Approach: 

 Ask the participants to count off so that each participant has a designated number. 

  Explain that when you call a number, the person associated with that number must 

pretend to faint and all participants must rush to his or her side to catch him or her. 

The other participants should catch the fainting person’s fall, and others should 

surround those directly supporting the fainted participant in order to provide extra 

support for any additional weight. 

 Direct participants to walk around the room. 

 Call out a number and direct participants to rush to the side of the participant who has 

fainted.  

 Repeat with various numbers.  

 

Side Coaching: Suggest that fainting participants should be prepared to fall safely and 

gently in case there is no one nearby to catch them. If physical contact between male and 

female participants is not culturally appropriate, participants may also be split up by 

gender to work in separate spaces on opposite sides of the room. 

 

Source: Adaptation of Augusto Boal’s exercise Fainting at Frejus. 
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Forest of Sounds 
Purpose: To teach participants to “listen to what we hear”, and build trust. 

 

Length: 15 minutes 

 

Number of Participants: Four and up. 

Age Level: All levels 

Materials/Props: N/A 

Approach: 

 Divide the group into pairs.  

 Instruct participants to determine who will be the guide (eyes open) and who will be 

blind (eyes closed).  

 Ask each pair to agree on a distinct sound they can use to communicate with each 

other and have them practice making the sound several times. 

 Direct the blind partners to close their eyes. 

 Ask the guide partners to repeatedly make the sound they agreed upon so that their 

blind partners can follow them as they travel around the room. If the guide does not 

make any sound, then the blind partner should stop moving.  

 Instruct all pairs to begin moving around the room simultaneously, so that the blind 

partners must listen for the sound of his/her partner amidst other sounds and voices. 

 Direct the pairs to switch roles. 

 

Side Coaching: You may suggest that some individuals vary the level of their sounds 

(high/low), to create a story through sound. 

Possible Reflection Questions: 

 What happened in the exercise? (What did you see, feel, or hear?) 

 What did you discover about yourself and your experience? 

 How did the guiding partners show their blind partners that they were trustworthy and 

would lead their partners on a safe path?  

 

Source: Augusto Boal 
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Lemonade 
Purpose: Practice pantomime and introduce characterization. 

  

Length: 30 minutes 

Number of Participants: 6 or more 

Age Level: 8 and up 

Materials/Props: None 

Approach: 

 Divide participants evenly into two lines, and direct the lines to stand about twenty 

feet apart, facing each other.  

 Instruct the participant teams to secretly decide upon a trade or occupation to act out 

for the other team to guess. 

 After the two teams have decided upon their occupation, instruct them to return to 

their line, facing the opposite team. 

 Instruct the teams to repeat the following lines and for the first team to begin: 

First team: “Here we come.” 

Second team: “Where from?” 

First team: “New York.” 

Second team: “What’s your trade?” 

First team: “Lemonade” 

Second team: “Give us some if you’re not afraid.” 

 After the participants have learned their dialogue, direct each team to simultaneously 

take one step forward as they say their line of dialogue. 

 Explain that after saying the final line, “Give us some if you’re not afraid,” the first 

team should act out their trade or occupation. The second team must then try to guess 

the trade that the first team is acting out. The first team should continue to pantomime 

until the first team guesses the correct answer.  

 Once the second team calls out the correct answer, direct second team participants to 

try to tag members of the first team, who in turn must try to run back to their starting 

line without being tagged. Anyone who is tagged must join the second team. 

 Direct the second team to quietly share their agreed upon trade with any new 

members, allow the teams to repeat the dialogue above. This time however, the 

second team should start the dialogue and call out the lines that the first team used in 

the previous round. 

 Ensure that both teams are allowed the same number of turns. The team which has the 

largest number of players at the end wins. 

 

Source: Viola Spolin 
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Name Game 
Purpose: To identify each person by their name and an action or characteristic. 

 

Length: 15 minutes 

Number of Participants: N/A 

Age Level: All levels 

Materials/Props: None 

Approach:  

 Ask participants to stand in a circle.  

 Invite each participant to think of an action or characteristic they identify with that 

can perform along with their names. The action or characteristic should start with the 

same letter as the first name (ex: Analyzing Anahita, Jumping Jahandar, Kicking 

Khaterah, Meditative Mahtab). 

 Begin the exercise by performing your own action or characteristic along with your 

first name, and then instruct everyone in the circle to mimic the movement while 

saying your name aloud (ex: for Dramatic Darab, the individual pantomimes a 

swordfight while saying “Dramatic Darab.” Then, on a count of three, the other 

participants copy the same action while repeating “Dramatic Darab.” 

 Continue clockwise around the circle, with each person performing his or her action 

or characteristic along with their first name. The rest of the participants copy the 

name and movement in unison.  Carry on until everyone has had a turn.  

 

Side Coaching: You may direct participants to take turns around the circle moving 

counter clockwise, or to introduce themselves in a random order.  

You can add variation to the exercise by asking individuals to state their name with an 

emotion or a sport that starts with the same letter of their name (ex: Happy Helen, 

Football Firuz) and then demonstrate a movement that corresponds.  

To help coordinate the participants’ unified voices and movements, you might decide to 

count to three prior the group’s unified repetition of actions and names. To include more 

movement for energetic groups, you can instruct all participants to take three steps 

towards the center of the circle to repeat the name and movement of a given individual 

before stepping back into a wider circle and continuing on to the next participant’s name 

and movement. 

 

Possible Reflection Questions:  

 What emotions did you experience during the activity? 

 What did you notice by the behavior and movements of others? 

 What feelings or movements did the group have in common? Were different? 

 Can you think of other name games? 

Source: Unknown 
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Participant Welcome Exchange 
Purpose: Share greetings from participants’ communities of origin; establish an 

environment of intracultural  (different cultures within Kyrgyzstan) acceptance and 

exchange. 

 

Length: 30 minutes 

Number of Participants: 4 or more 

Age Level: All levels 

Materials/Props: See below. 

Preparation: Trainers may meet with the youth participants in advance of the camp to 

decide upon a greeting and any traditional dress, instruments, or music that they might 

wish to bring for use in the greeting. 

Approach:  

 Divide participants into Regional Groups and instruct them to create a welcome or 

greeting from their area of origin. This could be a song, a dance, a game or a theater 

exercise which they can use to ‘say hello’ to their fellow participants and to learn a 

little bit about one another. It is important that the greeting can be something taught to 

the other participant, and that others can become actively involved. 

 Allow 15 minutes for participants to rehearse their greetings and to determine how to 

teach their greeting to the other Regional Groups. 

 Ask each group to perform their greeting and share its meaning with the other groups. 

Invite them to teach the other participants how to participate in the greeting and allow 

them to rehearse together.  

 End the activity with whole group enacting each of the greetings together. 

 

Example of a regional song participants could share as a greeting: 

 

Ashagulon is a folk song that is sung during a ritual ceremony that is conducted in the 

springtime by residents of the mountainous regions of Tajikistan. It is the residents’ 

address to the heavens so that rain will fall. Much of the mountainous land is not 

irrigated, so many sown plots wither and die in the springtime when there is little 

precipitation. Because of this, residents look to the sky and ask for rain.  They place a 

scarecrow among the plots. The elders and the young begin to play the doira drum and 

sing, circling around the scarecrow.  The song begins with the following lines: 

Ashaguloni rostina-e 

Boron bibor bo ostina-e 

One of the participants signs the main verse, while the others sing the above lines as a 

chorus. While singing, everyone circles the scarecrow, playing the doira drum and the 

dafe drum, as well as spoons and dishes. During the ritual, one of the participants is 

always pouring water on the scarecrow.   
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To use Ashagulon as a greeting, a group can adapt the exercise by placing half the 

participants in the middle of the circle, representing the scarecrow, as the other 

participants circle around them singing Ashagulon. After one round is sung, participants 

in the middle of the circle could switch with those on the outer circle and begin again. 

Possible Reflection Questions:  

 What happened? 

 What were some of the similarities and differences? 

 How could you adapt some of the greetings to be warm up exercises? 
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Sounder/Mover 
Purpose: Build trust and to warm up participants’ voices and bodies.  

 

Length: 10 minutes 

Number of Participants: 2 or more 

Age Level: All Levels 

Materials/Props: None 

Approach: 

 Divide participants into pairs. One person will be the sounder, the other the mover. 

 The sounder will begin making sounds – any sounds he or she likes – to create a 

“soundscape,” exploring different qualities and textures of sound. For example, 

chirping like a bird, making fast or slow rhythmic sounds, etc. 

 The mover improvises movement to his partner’s “soundscape,” using all of his/her 

body, different levels including the floor, etc. 

 After several minutes, the mover and sounder switch roles.  

 

Source: Hannah Fox, Playback Theater 
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Space 
Purpose:  To help participants gain awareness of the physical space in the room and 

interpersonal space between one another, establishing spatial and group relationships. 

 

Length: 15 minutes 

Number of Participants: 5 or more 

Age Level: 12 and up 

Materials/Props: None 

Approach: 

 Ask participants to walk around the room, making eye contact with other participants 

as they move (as the facilitator, you should participate as well). 

 As participants walk around the space, call out questions or statements to raise their 

awareness about their surroundings, for example: 

o “Move around the room, and notice the colors or shapes in the room.” 

o “Loosen any muscles, move backwards or forwards, up or down.” 

o “Feel the space, is it hot or cold?” 

o “Find a place in the room that you like.”  

o “Find a place in the room that you don’t like.” 

 Invite the participants to play with the space. Examples: 

o Ask the participants to think of the floor as a ship and to balance the 

weight of the ship by making sure that each participant remains 

equidistant from one another (i.e. not flipping the ship by crowding 

together on one side). 

o Call out numbers and instruct the participants to create groups of that 

number. For example, call out the number three, signaling that participants 

must instantly form groups of three and continue to move around the space 

as a triad. In doing so, they should continue to covering as much of the 

floor as possible and balance the floor space between other groups until 

another number is called. 

 Call for the participants to freeze, and comment on whether or not the space has been 

filled, or whether the group is effectively working together. For example, if you are 

using the ship variation, note whether participants are cooperating to “balance the 

ship.” 

 End the exercise once the group seems to be effectively listening and watching one 

another, and their bodies are generally working as a unit to cover the full area of the 

room. 

 

Side Coaching: Play with different movement styles such as moving fast or slow, also 

using different levels such as high (stretching towards the sky) or low (close to the 

ground). Point out various elements of the room such as colours, lighting, shapes, or sizes 

in order to make participants more aware of their surroundings. 

Possible Reflection Questions: 
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 What did you experience during the activity? 

 How do you feel? 

 Where did you feel most comfortable or least comfortable? 

 Was it easy or difficult to get into groups? Why? 

Source: Unknown 
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Spitfire Cannon 
Purpose: To illustrate teamwork, body control, and focus. 

 

Length: 15 minutes 

 

Number of Participants: 5 or more 

Age Level: 8 and up 

Materials/Props: None 

Approach: 

 Ask participants to stand in a circle.  

 Illustrate a movement and a sound (ex: large hand wave).  

 Direct the movement and sound (the canon) to move around the circle quickly (e.g. 

like a ‘wave’ at a sporting event). 

 After the movement and sound returns back to its originator, direct the person to their 

left to start the ‘canon’ again with a new movement and sound. Once the activity 

begins, the movements and sounds should be continuous, without pausing between 

the stop and finish. 

 

Side Coaching: At the beginning of this exercise, you may wish to stand in the middle of 

the circle, pointing momentarily at each person as a prompt for the movement and sound 

to travel quickly around the circle. 

Possible Reflection Questions:  

 What happened to the movement and sound? 

 Are there ways to improve the coordination between movements? 

 How can we work better as a group? 

 What is the aim or focus of the exercise? 

Source:  Unknown 
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Yes, Let’s! 
Purpose: To build enthusiasm, group dynamics, and practice physical theater. 

Length: 15 minutes 

Number of Participants: 4 or more 

Age Level: 8 and up 

Materials / Props: None 

Approach: 

 Instruct participants walk around the room without talking.  

 Designate a place in the room from which suggestions can be made. 

 Encourage participants to move to this spot and offer a suggestion, such as, “Let’s 

pretend that we are walking on the moon!”  

 Direct the group to respond, in unison, “Yes, let’s!” and immediately act out the 

suggestion. 

 After a minute or two, encourage another participant to go to the “suggestion spot.” 

When the group sees someone in that spot, everyone should freeze in whatever pose 

they are in and wait to hear the next suggestion. Example: A new participant suggests, 

“Let’s pretend that we are melting ice cream cones on a hot summer day!” The group 

responds, “Yes, let’s!” and acts as if they are melting ice cream cones.  

 Continue the exercise for several variations. End the game by going to the suggestion 

spot and stating, “Let’s end this game!” 

 

Source: Hannah Fox 
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Chapter 8 - Lead-in Activities 
 

 

Across the Room 
Purpose:  To learn about the diversity of the group and identify issues to be explored 

through further theater work. 

 

Length: 30 minutes 

Number of Participants: 5 or more 

Age Level: 12 and up 

Materials/Props: Signs that say “Yes,” “No” and “Maybe” (Optional) 

Approach: 

 Ask participants to stand against one wall.  

 State that the space spread across the floor, from one end of the room to the other, is 

like a barometer.  Explain that you will be asking the group questions, and that each 

area of the room is associated with the responses YES, NO, or MAYBE. (These areas 

may be marked with signs, if available.) 

 Ask the participants to respond to statements you make by standing in the section of 

the room that they feel is best associated with their response.  

Examples: 

Young people should assert power 

My community is segregated by religion 

I understand why people are involved in violence 

I see discrimination in my community 

I feel that women and men are treated equally 

 Participants move to the areas of the room identified with their YES, NO or MAYBE 

response to the statements. 

 Ask participants why they have selected to stand where they are. 

 

Side Coaching: The questions should be adjusted to reflect the social context and needs 

of the participant group. Depending on when this activity is held in relation to other 

exercises, you may wish to incorporate themes or issues of debate into the exercise to 

stimulate further dialogue. 
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Possible Reflection Questions:  

 What happened? 

 What did you notice about where people were standing? 

 What did it feel like to stand in the YES/NO/MAYBE areas for some questions? 

 Are there controversial topics or strong differences in opinion within the group?  

What are they? What themes should be carried further for discussion in upcoming 

exercises? 

 How would you adapt this exercise to generate more themes or stimulate debate and 

dialogue? 

 

Source: Unknown 
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Big Wind Blows 
Purpose: To bring up similarities and differences in the group; to allow participants to 

explore interests and themes for further theater work. 

 

Length: 20 minutes 

Number of Participants: 6 or more  

Age Level: All levels 

Materials/Props: Chairs (enough for all participants, minus one chair) 

Approach:  
 Direct participants to arrange the chairs and sit in a circle, leaving one person without 

a chair (initially, this should be you or another facilitator).  

 As a person without a chair, stand in the middle of the circle. Make a statement about 

the yourself using the following format: 

“The Big Wind Blows for anyone that _ [fill in a true statement about yourself].”  

Examples: 

The Big Wind Blows for anyone that has more than five brothers or sisters 

The Big Wind Blows for anyone that likes chocolate 

The Big Wind Blows for anyone that speaks more than three languages 

 After making your statement, anyone sitting in the circle that shares this experience 

(i.e. anyone for whom the statement is also true) must get out of their chairs and move 

to a new seat. Participants cannot return to the seat they just vacated.  

 A new person will be left without a chair, and they make a new statement: “The Big 

Wind Blows for anyone that…”. Again, anyone that shares the experience must get 

out of his/her chair and move to a new seat. 

 Repeat. 

 

Side Coaching: You may wish to alter the instructions if needed. For example, to ensure 

that everyone who is supposed to leave their seat is participating, you might ask students 

to start with statements based on visible characteristics (“The big wind blows for anyone 

that is wearing tennis shoes/has short hair/is wearing black”) before moving to questions 

based on non-visible characteristics.  Encourage students to focus on questions that avoid 

unnecessary exclusion of others in the group, such as questions that delineate socio-

economic class etc (“The big wind blows for anyone that has been on vacation abroad.”) 

 

The exercise may also be conducted in three or more rounds, becoming incrementally 

more personal. The initial round may cover visible characteristics (clothing, hairstyles, 

etc.), the second round likes/preferences (“The Big Wind blows for anyone that likes to 

read,” etc.), and the third round covering family or another topic (“The Big Wind blows 

for anyone with two brothers,” etc.). 
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Possible Reflection Questions:  

 What happened in the exercise? How do you feel?  

 What did you notice or learn about the group? 

 Are there any other questions that you think would be interesting to find out about 

others? Are there any themes emerging? 

 How might you adapt this exercise for use within a school curriculum? 

 

Source: Unknown 
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Carnival in … Naryn/Talas (or different location) 
Purpose: 

 To develop teamwork and listening skills. 

 

Length: 30 minutes 

 

Number of Participants: 3 or more 

Age Level: 12 and up 

Approach: 

 Create groups of three. As a trio, each individual will create a distinct sound with a 

movement that is unique to him or herself. Take a moment to develop the sound and 

movement individually, then return as a trio. Teach one another your sound and 

movement. 

 Have the individuals in each group count off from one to three. Explain that you will 

call out a number, then that person is the leader. The other two members of the group 

will follow them. Then another number will be called and the next person will be the 

leader.   

 If you say ‘Carnival in … (Naryn/Talas)’ then the trio will need to work as a team to 

create the sounds and movements together in unison, activating skills in ‘active 

listening’ by listening to and responding to one another with one’s whole body. The 

trio must ‘agree’ on a movement together without talking by listening/responding. 

 Side Coaching: Use the whole space. Remember to use levels (high, medium, low) 

as well. After everyone has found their own rhythm and are working well as groups, 

you can stop the exercise and have a few groups demonstrate.  

 

Possible Reflection Questions:  

 What are some general observations about the exercise? 

 How does the exercise relate to teamwork? 

 How does the exercise relate to listening? 

 

Source: Augusto Boal 
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Character Walk 
Purpose:  To practice embodying different characters through physicality. 

 

Length: 30 minutes 

 

Number of Participants: 5 or more 

Age Level: 8 and up 

Materials/Props: None 

Approach: 

 

 Prompt the participants to form a circle and walk clockwise.  

 Warm up the participants by calling out different parts of the body that participants 

should use to lead their movements. For example, instruct participants to walk leading 

their movements with the forehead, the chest, the hips, the knees, then back up to the 

hips, the chest and the forehead, etc.  Allow a few moments for each. 

 After the participants are warmed up, call out various characters and describe how 

they may lead with different parts of their bodies: 

 

For example, demonstrate the walk of an older person, who leads with his or her 

lower body, holds his or her chin forward, and carries a cane. Invite the participants to 

practice their own embodiment of this character while walking around the room. 

After a few moments, introduce new characters and invite participants to embody 

them, allowing a few moments for each: 

 

Old person  (lower body, chin forward, carries cane) 

Soldier   (chest forward, arms out to either side, large base stance) 

Hero/Heroine  (heart forward, light steps, arms whipping the air as if in love) 

Thief  (moves with elbow forward as if hiding goods behind his/her 

cloak, stealthy diagonal movements) 

 

Side Coaching: Remind participants that these characterizations should be exaggerated, 

as if they are cartoon characters.  Ask participants for other examples of characters in 

their community that they can act out. 

 

Source: Unknown 
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Dr. Tangles 
Purpose: To build trust and teamwork. 

 

Length: 30 minutes 

 

Number of Participants: 5 or more; no more than 15 in a group. 

Age Level: 8 and up 

Materials/Props: N/A 

Approach: 

 Ask the participants to stand in a circle.  

 Introduce the exercise by stating that participants will create a human knot with their 

bodies, and two participants in each group will be selected, one as Dr. Tangles and 

the other as Knot Director. 

 Direct Dr. Tangles to step outside of the room until called back.  

 Instruct all participants in a group to stand and join hands in a circle. Explain that 

participants cannot let go of their partners’ hands throughout the exercise. 

 Ask the Knot Director to instruct participants to travel over or under the hands of 

group members next to them, as if making a knot.  

 After the human knot has been sufficiently tangled, tell the whole group to call out, 

“Dr Tangles We Need Help!” 

 Dr. Tangles will re-enter the room and give instructions for the participants to unravel 

themselves. Again, the participants must not let go of the hands of their fellow 

participants. Repeat with new Dr Tangles and Knot Director.  

 

Side Coaching: At the beginning of the exercise, let participants know that they will be 

put into difficult positions as a group, and to be careful with one another’s bodies. 

Depending on the cultural norms and preferences of the groups, separate circles of male 

and female participants may be formed.  

An adaptation of this exercise is to ask all participants to stand closely together and grasp 

the hand of another participant with each hand; all participants should be linked to two 

other participants, and no one should be left with a free hand.  Then direct the group to 

untangle themselves without the help of a Dr. Tangles and Knot Director.  This 

adaptation focuses on team-building and cooperation, while the version with Dr. Tangles 

and Knot Director can allow for further development of giving directions and leadership. 

Source:  Adaptation of Augusto Boal’s Circle of Knots exercise. 
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Elephant/Tree/Boat 
Purpose: To introduce participants to image theater. 

 

Length: 20 minutes 

Number of Participants: 6 or more 

Age Level: 12 and up 

Materials/Props: None 

Approach: 

 Ask participants to stand in a circle, with one person standing in the middle.  

 Explain that there are three main images the group will make with their bodies: 

elephant, tree, and boat.  

 Practice the elephant image: direct the person in the middle to point at someone and 

calls out elephant. The person they point towards must pantomime an elephant trunk 

with his/her arms. The participants on either side of the elephant trunk will create the 

image of elephant ears by creating the shape of ears with their arms, attaching them to 

the trunk by standing as a trio.  

 Rehearse this several times, pointing to different people in the circle and calling out 

“Elephant.” 

 Practice the boat image: direct the person in the middle to point at someone in the 

circle and say “boat.” This person must create the image of a sailor holding a 

telescope, looking out to sea. Persons on either side of the sailor would begin to row, 

creating the image of three sailors at sea in a boat. 

 Rehearse the boat image several times.  

 Practice the tree image: ask the person in the middle to point at participant and call 

out “tree.” This person must make the image of a tree, holding their arms outstretched 

above their head like a palm tree. The participants on either side of this tree can 

pretend to climb the tree for coconuts.  

 Rehearse the tree image several times.  

 After the whole group has learned the responses to elephant, tree, and boat, the person 

in the middle of the circle may call out any of the words, point to a participant. That 

person and the two participants standing on either side should respond immediately 

by making the image.  

 Challenge the participants to create the image within three seconds.  If a participant 

doesn’t create their part of the appropriate image within this span of 3 seconds or if 

they create the wrong image, they must take the place of the person in the center and 

begin calling out elephant, tree, and boat and pointing to participants in the circle. 

 

Side Coaching:  If the group is multi-national/cultural, consider using various languages 

that represent the different cultures or nationalities involved in the workshop in order to 

ensure fairness. 

Possible Reflection Questions:  

 What happened? 
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 How did others react to the exercise?  

 What could make the exercise more difficult or simple? 

 What does the exercise demonstrate about creating images? What is necessary to 

create an image? 

 How would you want to adapt the exercise to incorporate the landscape or vocation of 

the region? For example, participants in Tajikistan created three-person images of the 

apricot and cotton harvests in their regions. (Middle person picking cotton, one 

person to the side carrying a large bag and the third weighing the picked cotton.) 

 

Source: Unknown 

 



IYT; Strengthening Peace and Tolerance  67 

 

Freeze! 
Purpose: To provide training in improvisation and audience interventions. 

 

Length: 30 minutes 

 

Number of Participants: 5 or more 

Age Level: 8 and up 

Materials/Props: None 

Approach: 

 Ask two participants to improvise a scene that illustrates a place, characters, and an 

action. 

 Instruct audience-members to call out “freeze!” at any point in which they would like 

to swap themselves into the scene and take the physical stance of one of the actors. 

 After calling out “freeze!” the person who intervened must create a new scene, 

directly related to the physical position that he or she has taken on from the previous 

actor.   

o Example: Two characters are washing dishes while talking about their 

relationship. An audience member calls out “freeze!” The actors in the 

scene freeze and the audience member swaps places with an actor in the 

scene who had been frozen in the position of holding an imagined soapy 

bowl. The intervening person begins a new scene, imagining that the 

soapy bowl is a camera. He or she begins the new scene by taking pictures 

of the other actor, developing a scenario that takes place at a model 

runway show. The actors take on the characters of a photographer and a 

model, disputing legal issues concerning copyright laws. 

 

Side Coaching: Ensure that the participants in the scene stop moving immediately when 

an audience member shouts out freeze; pay attention to the details of the physical stance 

of the actor being swapped out.  As a variation, you as facilitator might call out “freeze 

and re-do!” instructing the actors to re-enact the current scene in a new style (ex. as a 

soap opera, a musical, a western, etc.) or with a new emotion (anger, love, resentment, 

jealousy, happiness, misery etc.) The performers then re- run the scene with that emotion.   

Possible Reflection Questions:  

 How did you feel during this exercise? 

 How could this exercise be used to develop scenes based on issues in your 

community? 

 

Source:  Unknown 
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I Dream Of… 
Purpose: To build trust. 

 

Length: 10 minutes 

 

Number of Participants: 2 or more 

Age Level: 8 and up 

Materials/Props: N/A 

Approach: 

 Direct participants to lie in a circle on the ground with their heads pointing towards 

the center. 

 While standing outside the circle, call out an incomplete sentence: “I dream for …”  

Instruct participants to finish the sentence with something they dream of when it is his 

or her turn. Ex: the first designated participant will begin by saying “Chocolate!” The 

person to his or her right says “World peace.”  

 Continue clockwise around the circle until each person has completed the sentence 

with a word or phrase.  

 After the last person has completed the sentence, call out a new unfinished sentence, 

ex: “I’m afraid of … ”, and direct the group members to complete the sentence. 

 Continue with other prompts. 

 

Side Coaching: Encourage participants to finish the sentence as quickly as possible 

without stopping to think. They should vocalize the first thought that comes into their 

head. 

 

Source:  Hannah Fox, Playback Theater 
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Kabish/Kaboo 
Purpose: To practice theater techniques including characterization, using levels, and 

teamwork. 

 

Length: 30 minutes 

Number of Participants: 8 or more 

Age Level: 8 and up 

Approach: 

 Ask participants to form two lines facing each other, with equal numbers of 

participants in each line.   

 Explain the behavior of three characters: giant, wizard, and elf. The giant is a high-

range character, with its hands up over its’ head. The wizard is a mid-level character, 

with its hands extended forward as if shooting out magic from its fingers. The elf is a 

low-range character, down on its haunches with its hands held on its head like elf 

ears.  

 Ask the participants to practice embodying these three characters.  

 Explain that the giant can defeat the wizard, the wizard can defeat the elf, and the elf 

can defeat the giant. 

 Direct the two opposing lines of participants to cluster and quietly determine whether 

they will choose to be giants, wizards, or elves. 

 After the groups have selected their characters, instruct each group to form a parallel 

line several feet away from the line of the other group. 

 Direct all participants to pound their right fists into their left palms while they take 

one step forward, saying “Kabish Kaboo!” Participants should repeat this action 

three times total, taking one step forward each time. On the third “Kabish Kaboo!” 

the two lines suddenly take on the shape of the character their group had decided 

upon.  

 Direct the group that has defeated the less powerful character to chase the defeated 

group back to their starting line and then repeat the exercise. 

 

Side Coaching: You may coach the participants to use facial expressions in order to 

better embody their characters. Prior to the start of the exercise, the participants can also 

create their own characters based on examples from stories or films.  However, these 

characters should still be divided into high, medium, and low classifications to determine 

which character can defeat which other character. Example: Warrior (high character), 

Healer (middle character), and Child (low character).  

Possible Reflection Questions: 

 What happened? What did you see, feel, or hear during the exercise? 

 How did your group negotiate making decisions? Did your group make the decisions 

by consensus or did you take turns deciding upon the character that you would use? 

 How might you adapt this exercise to a story or well-known characters in fairytales? 

Source: Unknown 
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Machine 
Purpose: To use rhythm, sound, and movement, and enhance teamwork. 

 

Length: 20 minutes 

Number of Participants: 5 or more 

Age Level: All Levels 

Approach: 

 Divide participants into groups of five members each. 

 Coach the groups to use their imaginations to develop a machine using sounds and 

gestures. Groups should not decide on the name or function of their machine in 

advance, but allow their imaginary machine to evolve over the course of the activity.  

 Begin the activity by directing on person in each group to starts their machine by 

making a physical movement with a sound. The movement should be repeatable, and 

the participant should be able to continue making their chosen movement and sound 

for at least a few minutes.  

 After the first person has set the rhythm, direct a second participant from each group 

to add to the machine with his/her own movement and sound.  Their movements and 

sounds should add onto the machine as part of a whole.   

 Continue until all members of the group have added their movement and sound to 

make the machine. The group should use as much of the space as possible, using their 

whole bodies.  

 While each group continues to operate their machine, call out directions to change 

speed from fast to slow, or to include emotions like ‘happy machine’. 

 Have each group take turns ‘performing’ their machine for the rest of the group. Ask 

participants from other groups to create a title for each group’s machine and to 

imagine what function each machine might have. 

 

Side Coaching: You may suggest that participants add levels, low (down on the 

ground)/medium/high (standing tall or jumping toward the sky) to add variation to the 

machine.  

Possible Reflection Questions:  

 What happened? 

 What did you notice about the sounds and movement together? 

 How did groups work together well as an ensemble? 

 What made a machine interesting to watch? What were theatrical elements? 

 How can you adapt this exercise? 

 Are there other exercises that you would recommend including for the objective of 

teambuilding? 

 

Source: Unknown 
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Musical Dialogue 
Purpose: To explore personal feedback/evaluation in pairs, and to define the most 

useful/challenging aspects of the workshop. 

 

Sequencing: In addition to its usage here as a lead-in activity, Musical Dialogue can also 

be used as a closing exercise to help a group process and discuss a prior activity or 

workshop. (See Side-Coaching for more a description of how Musical Dialogue was used 

to process the period between two summer camp events.) 

 

Length: 20 - 60 minutes 

 

Number of Participants: 6 or more 

Age Level: All levels 

Materials/Props: Music player and music recordings (or musical instruments, such as a 

drum). 

Approach: 

 

 Begin the exercise by playing music in the background. 

 Direct participants to move through the space, and provide cues to add variation (ex. 

“move as fast/slow as you can,” “shake hands with anyone that you meet,” “make eye 

contact with everyone in the room”).  

 After a few introductory cues, state that as soon as you turn off the music, they must 

join elbows with the person nearest to them.  

 When the music has stopped and participants have created pairs joined at the elbow, 

provide a guiding question for discussion, such as: “What was the most useful part of 

the workshop for you?” Allow the pairs to take turns sharing their feedback with their 

partner.  

 After a few minutes, start the music again.  

 Stop the music again, and direct the participants to join kneecaps with the person 

nearest to them (not the same as their initial partner).  

 Provide another guiding question, such as: “What was a happy moment for you in the 

past year?” Allow the pairs to take turns sharing their feedback.  

 After a few minutes, play the music again.  

 Repeat this exercise with new partnering poses (ex. back to back, foot to foot) and 

new guiding questions (ex.  “What was a sad moment for you in the past year?”)  

 After a few minutes, ask the group to sit in a large circle and share some of their 

responses to the questions. 

 

Side Coaching: You may adjust this exercise to utilize whatever body parts are most 

appropriate to touch in the local cultural context. If touching is not appropriate, 

participants may simply stand next to a partner when the music stops.  

Questions may be adjusted to meet any evaluative need. For example, this activity can be 

altered for use as a discussion tool regarding research or activities participants may have 
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conducted between camp events. Questions for partner or large group discussion could 

include the following, but should be based on any tasks assigned to the participants:  

 What information did you discover about community issues in your region? What 

were the primary community issues/concerns voiced by people in your region? 

 What skills did you use between Camp 1 and Camp 2? Did you practice using any of 

the exercises from the camp manual? What was that experience like?  

 What ideas did you have about how you might like to use DCT in your community? 

What future projects do you envision for your community? Who would need to be 

involved? Where would you like to perform? 

 

Possible Reflection Questions: 

 What happened? (What did you see, feel, or hear during the exercise?) 

 What were some of the key useful/challenging aspects of this activity? 

 How might you adapt this exercise? What further questions might you include in 

Musical Dialogue? 

 

Source: Unknown 
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Sculptor/Clay 
Purpose: To create frozen images (Image Theater). 

 

Length: 15 minutes 

 

Number of Participants: Four or more. 

Age Level: All levels 

Materials/Props: N/A 

Approach: 

 Divide participants into pairs and ask them to determine who will be the “sculptor” 

and who will be the “clay.” 

 Demonstrate this activity with another facilitator or a volunteer. The “clay” should act 

as limp as a rag, ready to be molded as clay into any object or image. The “sculptor” 

can use his or her hands to sculpt the “clay” partner’s body into an intended image. If 

the touching is not preferred, the sculptor can use his or her own body to illustrate 

how the clay should hold his or her body and what kind of expression the clay should 

have. The exercise should be conducted in silence. 

 Call out a word prompt and direct the sculptors to sculpt the clay into that image (ex: 

athlete, farm animal, etc.). 

 After a few minutes, tell the sculptors to finish their sculptures and the clay to stay 

frozen in the form they have been shaped into. 

 Allow the sculptors to “tour the gallery” and walk around the room briefly to observe 

the ways other sculptors have interpreted the prompt. Permit each sculptor to tell the 

story behind their work of art.  

 Ask the partners to switch roles. 

 

Side Coaching: Instead of using a prompt, you could also ask the sculptors to shape the 

clay into whatever expressive pose they would like and create a story based on what the 

sculpture represents.   

Source: Unknown 
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Spectrogram 
 

Purpose: To measure participants’ feelings, beliefs, experience, or comfort with a certain 

topic; allow group members to begin to see where they fit in and discover connections 

with other group members; allow the group leader to diagnose what the group might need 

in the workshop. 

 

Sequencing: Spectrograms are useful in helping a new group learn about each other at 

the beginning of a workshop, as well as debriefing at the end of an exercise (used as a 

Closing Exercise). They also provide an easy way to conduct a ‘pre’ and ‘post’ test for a 

group.   

 

Length: 30 minutes 

Number of Participants: 6 or more  

Age Level: All levels 

Materials/Props: N/A 

Approach:  

 Direct participants to stand on one side of the room against a wall. 

 Ask participants to pretend there is an imaginary line running down the center of the 

room that they can use to display their responses to questions (the spectrogram). One 

end of the room is associated with high response (10) and the opposite end is 

associated with low response (1).  

 After asking the participants a question, invite participants to think about where along 

the spectrum they would physically place themselves in response. Ask them to raise 

their hands when they have made a decision.  

 Once everyone’s hand is raised, participants should place themselves along the 

spectrogram according to the number that best indicates their response. 

Examples: 

 How familiar are you with using Theater? (10 very comfortable, 1 not comfortable) 

 How comfortable do you feel leading an exercise or activity? (10 very comfortable, 1 

not comfortable) 

 How knowledgeable are you about some of the conflicts or problems in your 

community? (10 very comfortable, 1 not comfortable) 

 

 Invite some participants to share their reason for standing in the position they chose 

and facilitate a discussion using some of the reflection questions below. 

 

Side Coaching: It’s important for group members to know that none of these positions 

are neutral.  Each one of them involves a decision and value judgment. There are no 

absolutely right or wrong answers, just opportunities to clarify values and understand one 

another more deeply.  Take time to process the reasons behind each person’s placement 

on the line.   
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Spectrograms are a form of social measurement; anything that can be measured can be 

made into a spectrogram. They provide a great way to measure change that has occurred. 

You may find that people begin to change their positions as the discussion continues.   

 

Possible Reflection Questions:  

 What does the number that you’ve selected mean to you? 

 What led you to stand at this place in the line?  

 What did it feel like to stand where you did to answer to some of the questions? 

 What did you notice about where other people were standing? 

 For those standing on either end of the spectrum, do you have any questions that 

you’d like to ask someone standing on the other end of the spectrum? Is there 

anything you’d like the other end to know about your position? 

 What did you notice or learn about the group from the way people distributed 

themselves along the spectrogram? 

 How might you use or adapt this exercise during the summer camp? At what point in 

a workshop might you use this exercise? When would you not use this exercise? Why 

or why not? 

 

Source: Linda Condon 
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What are you doing? 
Purpose: To provide training in improvisation 

 

Length: 20 minutes 

 

Number of Participants: 5 or more 

Age Level: 8 and up 

Materials/Props: None 

Approach: 

 Divide the participants into pairs. 

 Instruct one member of each pair to begin by making a movement. The other partner 

should then ask ‘What are you doing?’ 

 Explain that the first person should respond by stating another movement – NOT the 

movement that he or she is currently acting out, but rather a movement that he or she 

would like the other partner to demonstrate. 

 Example: 

A begins by pretending to water a plant 

B: “What are you doing?” 

A: “Chasing an elephant”  

B acts out chasing an elephant 

A: “What are you doing?” 

B: “Flying to the moon”  

A acts out flying to the moon 

 

Side Coaching: Suggest that participants use full body movements and think of extreme 

and creative ideas for their partners to act out.  

Possible Reflection Questions:  

 What happened? 

 What were some of the most outrageous ideas that you came up with? 

 What hindered your creativity or ability to participate in the exercise? 

 What helped you to participate in the exercise? 

 

Source:  Unknown 
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Chapter 9 - Main Activities 
 

 

Commedia Dell Arte Characters 
Purpose: To practice character walks, embody Commedia Dell Arte characters and 

reflect upon character similarities in the community. 

 

Sequencing: Depending on time available and capacity of the translators (if delivering in 

multiple languages), you may prefer to use a simple character walk exercise or to use 

Commedia Dell Arte Characters to reinforce previous character walk activities. 

 

Length: 30 minutes 

 

Number of Participants: 5 or more 

Age Level: 8 and up 

Materials/Props: None 

Approach: 

 The participants stand in a circle.  

 The facilitator prompts the participants to walk in a circle clockwise. At various 

points, the facilitator will call out a different part of the body to ‘lead’ the movement. 

As an example, demonstrate and instruct participants to lead their movement with the 

forehead, then the chest, the hips, the knees…and then back up to the hips, the chest 

and the forehead.  

 Take a few moments in between each of the directions for the participants to walk 

with the particular physical area of focus. 

 After the participants have practiced leading the body with various areas in focus, 

demonstrate the Commedia Dell Arte characters. 

 

Background of Commedia Dell Arte (from John Rudlin):  

Arlecchino: servant to Pantalone, Capitano or Dottore 

Brighella: is stealthy and often characterized as a thief 

Pantolone: is old, wealthy, miserly, and thinks very highly of himself.   

Dottore: a physically large character, the doctor is a bachelor or widowed 

The Lovers: they are usually high status characters but their extreme love has made them 

oblivious of everything.   

Capitano: a foreigner who pretends to high status but has none: his exposure as an 

imposter is central to the action.  He exists to be exposed.   

Sobrette: is a female servant, and usually solves the problems in the play 
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Zanni: is a male servant, and can only think of one thing – food! 

 

Arlecchino  

Character Walk: Balances on right foot, then balances on left foot; up and down as if 

about to be hit.  

 

Arlecchino is the clown/slave who gave the world slapstick comedy. He is either 

completely stupid, or has the wit and cunning of a seven year old brat. He is a master of 

disguise, extremely agile and acrobatic. He always enjoys what he sees- for him 

everything is a game. He does not think of the future and quickly forgets what is out of 

sight. He acts first and then thinks, if he thinks at all. Flinching is a second nature for 

Arlecchino, he is always watching out for blows. He moves in a zigzag skip, almost like a 

dance.  

 

Brighella  

Character Walk: Moves stealthily, with sharp edges like a knife. Right arm is bent in 

front of the face, as if holding a cape. Left foot is held at a sharp diagonal. As Brighella 

moves, on diagonals, either the right foot or the left foot is held at a sharp point while the 

front leg is bent. At any moment, Brighella may snatch something from a passerby, place 

behind the cape, and then innocently proclaim that he or she didn’t see anything. 

 

Brighella is the most disturbing character of the Commedia dell'Arte. Murder and theft 

are second nature to him, the dagger being a substitute for the slapstick. The audience 

accepts his evil and comic rascality because it is broad and aimed at his favorite enemy, 

the aristocracy. Brighella is a man of great charisma but no conscience. He is always on 

hand if there is intrigue afoot. He will attempt anything, no matter how unscrupulous, 

with ingenuity and wit. On the prowl, he has the grace of a tiger; when cornered, the 

cunning of a rat; and he possesses the skill and agility of a monkey.  

 

Capitano (Captain)  

Character Walk: Usually a soldier or military captain, the Capitano moves as if he or she 

is crushing mountains with each step. Chest is high, arms out to either side. Moves with 

right arm, right foot – left arm, left foot. When he or she moves, the foot is flexed and 

comes crashing down. The arms move with the movements of the foot, like swords to 

either side. 

 

This bombastic fellow is extravagant in his outward appearance, only to hide his poverty 

and insecurities. He is full of fanciful boasts about the men that he has cut and carved, 

and the fair hearts he has slain. He is vain about his supposed good looks and is 

convinced he can conquer any lady he chooses; but his pathetic cowardice is without 

limits. Even the slightest glimpse of Arlecchino with his slapstick sends the Captain into 

a frenzy of fear. The Captain struts boldly, chest out and head high, eager to show off his 

long legs and handsome figure. But when frightened, a run on the spot with arms and legs 

flapping is a common sight.  

 

Dottore (Doctor)  
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Character Walk: Head held high, body as straight and stiff as a pencil. Tiny steps, while 

pantomiming writing in a notepad various theories or formulas. Usually recites Latin or 

various kinds of gibberish to sound intelligent. 

 

The Doctor has dedicated his life to learning everything, but he understands nothing. The 

Doctor takes himself very seriously, meddling in everyone's business, forever prescribing 

and explaining. He is constantly misquoting classic quotations, and is fluent in his native 

tongue, either an obscure foreign language, or gibberish. With his "gift of the gab", the 

Doctor can talk his way out of any situation; much like a politician. This superficial 

character sways as he walks with short steps, symbolically affecting a daintiness that is 

not his. He shares some qualities with his good friend, Pantalone: he is old, easily falls 

victim to the pranks of his servants and wages countless, unsuccessful amorous 

adventures with young ladies.  

 

The Lovers  

Character Walk: Walk is a waltz, down/up/up, down/up/up with the feet, usually 

whipping the air with ones hands as if creating whipped cream out of the clouds. Hands 

usually come from the heart and back again into a whipping motion.  

 

Their sole purpose is to be in love. These youthful, sentimental, scheming and handsome 

couples are experts in the art of courtship and are prolific writers of sonnets. They love 

and despair. 

 

Pantalone  

Character Walk: Body is bent over the knees, chin held forward. Left hand covers waist, 

as if protecting a money belt. Right hand pantomimes holding a cane. Tiny steps forward, 

chin leading forward, occasionally holding up cane to threaten anyone who might take his 

or her money. 

 

He is portrayed either as a bachelor, constantly making a fool of himself with young girls; 

or as a married man with a grown family, trying to marry his daughter to a man of wealth, 

yet without providing her with a dowry. Pantalone is cheap, ridiculous and gullible. So 

sensitive to the value of money, he is an abject slave to it. But no matter how careful he is 

with his purse, he can easily be duped, particularly by his servant who, more often than 

not, is Arlecchino. Despite his anger and frustrations, Pantalone is a peace loving man 

with a gentle heart who could never bring himself to kill anyone. Although Pantalone is 

arthritic and his body is stooped with age, he can still display baffling outbreaks of 

agility induced by his fury. A ridiculous back fall is his reaction to bad news. He takes his 

pratfalls with all the vigor of youth and then immediately returns to the posture of old age 

with asthmatic panting.  

 

Zanni 

Character Walk: Stomach is held forward, and right hand supports the back. The Zanni 

lumbers forward, stomach leading, taking short steps to keep up with the stomach.  

 

Zanni is very easily recognizable. His physical appearance began with a broad hump on 
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his shoulder and a potbelly. As his character evolved so did the hump, until he was 

doubly humped, with an extended belly to balance his carriage. Zanni is well known for 

his bizarrely paced, bent, rooster-like gait and hen-like voice.  

 

Possible Reflection Questions:  

 In terms of the characters that you’ve developed for your forum theater models, what 

characters from Commedia Dell Arte might you use for your forum theater? 

 How do the characters move? What is their motivation as a character? What do they 

want? 

 Are there characters you recognize from your community? 

Side Coaching: Could ask the participants to suggest key characters from their 

community. How do they walk? Which part of the body leads the character? What do 

they want? What is their motivation? Ask participants to think of one character, and to 

exaggerate the walk as if the character was a cartoon character.  

Source: Rudlin, John.  Commedia dell'Arte: An Actor's Handbook. London: Routledge, 

1994. 
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Director Sculpt 
Purpose: 

 To demonstrate how images can be used to further dialogue and discussion amongst 

participants based on differing perspectives and viewpoints.  

 

Sequencing: This exercise should be used after participants have had a basic introduction 

to sculpting through Sculptor/Clay. If used after discussing conflict issues in Obstacle 

Tree, the exercise can be used to create frozen images in response to the issues identified 

by participants in Obstacle Tree. Alternately, you may select themes for Director Sculpt 

from a list generated by the participants as described below. 

 

Length: 60 minutes 

 

Number of Participants: 6 or more 

Age Level: 12 and up 

Approach: 

 

 Provide an example of a conflict scenario. The facilitator may use an example from 

his/her own experience or place of residence (As an example, the author of the 

manual used the case study of Rwanda. Although Rwanda is known as a post-conflict 

zone, there are regional issues concerning ethnicity and access to power. Image 

Theater was used to discuss some of the regional concerns with gacaca, a system of 

justice and reconciliation used post-genocide. Although the public was unable to 

voice their concerns publicly in Rwanda due to possible incrimination, images were 

used to illustrate some of the issues, such as illiteracy, distance from political decision 

makers, and fear of revenge.)  

 As an example, sculpt participants into a still image in response to a related theme, 

such as “justice.” For example, you may choose to sculpt one person in the center of 

the image, standing with hands held to either side, like a justice scale. A second 

person could be sitting on the ground with the right hand of the center person on his 

head. A third person could be sculpted standing to the left of the center person, with 

the left hand of the person on his head. The image resembles a scale, but the weight is 

tipped in favor of one direction.  The trio might also be sculpted to each have a huge 

smile. To the side, a fourth person could be standing on a chair with arms folded, 

looking at the trio.  

 

 Explain that participants in Rwanda were asked what they saw in the image. Some of 

the responses included: imbalance of power, forced reconciliation, and control from 

government.   

 Next, ask participants to think of issues concerning conflict in their own regions (or 

refer to issues previously identified in Obstacle Tree). Some of the responses may 

include: poverty, misunderstandings, lack of resources, political identity groups, etc. 
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Record main issues on the flip chart and as the facilitator, privately select four main 

issues solicited from the participants for the Director Sculpt exercise.  

 Place the participants into Regional Groups. 

 Assign each member of the group a number. (Example: 1-4) 

 Explain that you will call out a number and a theme. The group member with the 

corresponding number will be the Sculptor in charge of directing the image. For 

example: “Number one, sculpt the image for reconciliation.” 

 Using the methods presented in Sculptor/Clay, the sculptor in each group will sculpt 

the rest of the participants in his/her group, and then place him/herself into the image. 

Groups should be working simultaneously. When all groups are ready with a sculpted 

image, instruct them to remember their positions in their images, and “unfreeze” all 

but one of the groups. 

 Invite the group to look at and “read” the image held by the one remaining group. 

Ask participants what they observe in the image before allowing the group to describe 

their action. “Unfreeze” this group and invite the other groups, one at a time, to go 

back into their frozen image for observation and comment by the remaining 

participants. 

 After all groups have had their images “read,” call out a different number from one to 

four, and a new theme.   

 The person in each group with that corresponding number should sculpt the other 

participants into an image that relates to the theme.  

 Continue using a number with a theme until each person has had a turn. 

 

Side Coaching: You may wish to go through all the sculptures first (allowing each 

member of each group to sculpt an image) before focusing on the images for comment. In 

this case, remind participants to remember their physical positions and expressions in the 

image, so they can return to it easily and quickly for presentation purposes.  

Possible Reflection Questions:  

 What happened? (What did you see, feel, or hear during the exercise?) 

 What do you see in the image? 

 What are the causes of conflict illustrated in the image? 

 Who are some of the characters? How do they relate to one another? 

 If you were to develop a scene from this image, what do you think is happening? 

What happened prior to this image? What would happen following this image? 

 How could you change one of the figures in the image to illustrate going from the 

‘real’ image of conflict to the ‘ideal’ image of peace?  

 What was the suggested intervention? What would really need to happen on a 

familial, community, or government level for the intervention to succeed? 

 

Source: Augusto Boal 
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Emotion Circle 
Purpose: To identify and express various emotions. 

 

Length: 30 minutes 

Number of Participants: ideally 5-10 per group 

Age Level: All Levels 

Materials/Props: Flip chart paper (at least ten sheets) and markers.  

Approach: 

 Begin by asking participants to identify various emotions and to write one emotion 

onto each sheet of paper. Some of the emotions might include: 

Affection, Anger, Annoyance, Angst, Anxiety, Awe, Contempt, Curiosity, 

Depression, Desire, Despair, Disappointment, Disgust, Ecstasy, Empathy, Envy, 

Embarrassment, Euphoria, Fear, Frustration, Gratitude, Grief, Guilt, Happiness, 

Hatred, Hope, Horror, Hostility, Hysteria, Interest, Jealousy, Joy, Loathing, Love, 

Lust, Misery, Pity, Pride, Rage, Regret, Remorse, Sadness, Shame, Shyness, Sorrow, 

Suffering, Surprise, Wonder, Worry. 

 Explain that in Playback and Forum Theater, participants will often need to express 

the emotions of other characters. 

 Set the sheets of paper on the floor in a circle. Each participant is to stand on a sheet 

of paper.  

 Direct participants to physicalize, or act out, the emotion written on the piece of 

paper they are standing on and to make one statement based on that emotion. For 

example, a participant standing on “Shame” might hang his or her head, drop his or 

her shoulders, and say a phrase such as, “They’ll never forgive me.” 

 Continue illustrating the emotions around the circle, one at a time, and have each 

participant take a turn. After one round of emotions, direct participants to move 

clockwise and to act out and explore the emotion written on the next piece of paper 

they stand on. 

 

Side Coaching:  You may call out a specific phrase and ask each participant to repeat the 

phrase while embodying the emotion they are standing on (similar to Saying a Word). 

Continue the exercise until each participant has explored the varied emotions. As an 

adaptation, the group can be split into two groups of five.  

Source: Kyrgyz Trainers from Youth Theater for Peace 
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Dividers and Connectors 
 

Purpose: To understand what brings people together (connectors) and what pushes 

people apart (dividers) 

 

Length: 60 minutes 

 

Number of Participants: 2 or more 

Age Level: 12 and up 

Materials/Props: flip chart paper and markers. 

Approach: 

 Explain the difference between dividers and connectors. There are elements in society 

that divide people from each other and serve as sources of tension. Likewise, there are 

elements that connect people and serve as local capacities for peace.   

 Establish a core problem in the community that you’d like to explore. 

 Create two lists, each on a different sheet of flip chart paper. Write dividers at the top 

of one list, and connecters at the top of the other. 

 Explain to participants that they will be brainstorming both dividers and connectors in 

smaller groups. Break into groups of three or four, depending on number in 

workshop. 

 You can use categories to help prompt the brainstorming process: Ex: dividers and 

connectors on a village level and on a national level. 

 Prompting questions could include: 

1. What are the dividing factors in this situation? What are the connecting factors?  

2. What are the current threats to peace and stability? What are the current  

enablers for peace and stability?  

3. What can cause tension to rise in this situation?  

4. What brings people together in this situation?  

5. Where do people meet? What do people do together?  

6. How strong is this connector?  

7. Does this connector have potential?  

8. Are there dividers or connectors associated with gender roles or organized  

groups of men, women or youth? Are certain groups suffering more than others in 

the situation—and what are the effects of this on dividers/connectors?  

 Come back to larger group and share ideas. 

 

Side Coaching: Other categories could include: Systems and Institutions, Attitudes and 

Actions, Values and Interests, Symbols and Occasions, Laws, Politics, Society, Religion, 

and Environment. 

Possible Reflection Questions:  

 Are any ideas listed too broad or vague? Try to reach greater specificity. “We 

have listed ‘poverty’ as a Divider—why is poverty a Divider?  
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 What aspects of poverty divide people? Or is it really about inequality—or  

something else?” “Is ‘religion’ a divider—or do we mean a specific behavior?”  

 How would you know if these factors changed? How would you know if they got 

better or worse (indicators)?  

 How can these dividers (or connectors) be influenced or changed? What can you 

do to have a positive impact?  

 

Source:  Adapted from Mary B. Anderson, Do no Harm: How Aid Can Support Peace – 

or War (Bolder: Lynne Rienner Publishers, 1999) 
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Fluid Sculpture  
Purpose: To engage students in active listening and in playing back the key elements of 

a story. 

 

Length: 25 minutes 

Number of Participants: 5 or more 

Age Level: All Levels 

Materials/Props: None 

Approach: 

 Explain that fluid sculptures are one of the various forms from Playback Theater. 

Listening to the story of the teller is key to this kind of theater, as is noticing their 

body language, intonation, and underlying emotions or messages. 

 Explain that you will act as conductor and will mediate between the teller and the 

performers, who will playback the story. 

 Set up the state with four chairs set in a row facing the audience; this is where the 

performers will sit.  To the right, place two chairs set diagonally; this is where the 

conductor and teller will sit.  

 Invite four participants to join as performers, and ask them to sit in the four chairs 

facing the audience.  

 Instruct the performers to sit silently and display neutral emotion.  

 As conductor, sit in the chair set diagonally on the right. Invite someone in the 

audience to share a short story, event or recollection of a moment which contains a 

strong emotion. Examples could include falling in love, losing one’s job, birthing a 

child, etc. 

 Bring the audience member who volunteers a story to sit at your right in the teller’s 

chair. 

 Allow the teller to share his or her story. During the telling of the story, the 

performers should listen attentively, noticing the hand gestures, facial expressions, 

and emotions of the teller.   

 After the teller completes his/her story, you may need to clarify with the teller which 

emotions he/she felt, or what main aspects of the story they would like to see 

performed.  

 After the teller has finished sharing his/her story, say “Let’s watch!” 

 Direct the performers to stand up with neutral emotions, hands at their sides. 

 Coach the performers to create a kaleidoscope of images and sounds that mirror the 

feelings and thoughts of the teller. Each performer should represent a different aspect 

of the story. Coach the performers to highlight a different feeling or emotion which 

was expressed through the telling of the story, not the linear narrative of the story plot 

itself. The physicality and timing of the exercise may be similar to Machine, except 

that the movements of the performers will be inspired by the story.  

o Example: A participant volunteers to share a story, moves to the teller’s 

chair and relates her excitement about learning how to drive. After the 

story ends, the conductor states “Let’s watch!” One of the performers 
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stands up and walks a few feet in front of the chairs. He makes an image 

of a driver, repeating the phrase ‘the whole world is before me.’ The 

second performer walks up and sits on the ground below the driver, 

throwing hands and feet down on the floor in total joy childlike 

enthusiasm. A third performer stands on a chair behind the driver posing 

with gestures of strength and power. The fourth actor enters the stage and 

repeats the word “wow,” as if he or she cannot believe it is true.  

 After each performer enters the scene, they continue their movements and sounds 

until all performers connect their sounds, movements and emotions in a unified way.  

 The performers will find a point in which their sounds and movements will naturally 

come to a freeze. The whole fluid sculpture should be in action for no more than one 

minute.  

 After the freeze, instruct the performers to return to their chairs and look at the teller. 

It is important to thank the teller using eye contact.  

 As conductor, shift attention back to the teller, asking, “Did you see elements of your 

story?” and ask the audience and performers to listen as the teller describes aspects of 

the fluid sculpture that may have resonated with his/her story. 

 Rotate the roles of conductor, teller, performers and audience after each story. 

 

Side Coaching: Continue to coach performers on active listening, capturing the emotion 

expressed by the teller, physicality, and use of symbol/imagery.  

Possible Reflection Questions:  

 What happened? 

 What did you notice about the exercise? 

 What is important about using other people’s stories in performance? 

 

Source: Jonathan Fox and Jo Salas, Playback Theater 
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 Levels of Potential Change Exercise 
Purpose: To analyse levels of conflict to consider possible change strategies. 

Length: 60 minutes 

Number of Participants: 6 or more 

Age Level: 12 and up 

Materials/Props: flip chart paper, markers, post-it notes 

Approach: 

 Prepare in advance a large table with three columns across and five rows going down. 

 Title columns across the top: Factors at Different Levels, Changes Needed, and 

Potential Approaches. 

 List the following categories in the left hand column going down under the heading 

Factors at Different Levels: 

1. Individual/Personal Factors: What attitudes, behaviors, perceptions, and 

skills do people have that feed into conflicts or reduce them? What evidence 

do we have?  

2. Individual Relationships: What are the patterns of individual interaction 

across group lines? Where do people interact/not? Are there friendships 

among individuals in different groups? How strong are such relationships? 

How do leaders at various levels of society relate to larger groups of citizens? 

What are the points of interaction? 

3. Group Relationships & Social Norms: How do different groups in society 

relate to each other? Are there deep divisions—and, if so, along what lines? 

Are there links or tensions at the leadership level? What social norms support 

conflict or mitigate it? How are people organized or mobilized? What is the 

degree of polarization/alienation across groups?  

4. Institutions (formal and informal): How do schools/universities, police, 

armed forces, justice system, transport, government administration, 

banks/finance and other institutions function—and how do they influence 

conflict? What are the informal mechanisms at the community level, such as 

local dispute resolution processes? How does leadership function within 

institutions?  

5. Deep Social, Political and Economic Structures and Culture: How does 

the economy work? Who gains and who loses? What are the social structures 

of inclusion/tolerance, exclusion/prejudice? How does governance work—on 

paper and in practice? What cultural beliefs and practices aggravate or 

diminish conflict?  

 Start the session by suggesting that the exercise will help to identify conflict factors 

and to brainstorm possible areas for change. Some of these relationships between 

factors of conflict and ideas to create change could be integrated into forum theater 

scenarios. Likewise, the exercise could be used in correlation with the Forum Theater 

Model. 

 Split participants into working groups. Provide each group with pens/markers and 

post it notes. Ask groups to identify two or three changes needed at each level. Write 
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responses on separate post it notes. At the same time, identify possible methods or 

actions for attaining the changes. 

 Ask each group to put their post-it notes under the corresponding column and row. 

 Conduct a discussion based on the noted changes needed at each level and potential 

approaches. 

 

Side Coaching: This exercise could be adapted to create freeze frames based on the 

changes at each level, then to create freeze frames that represent potential approaches. 

Discuss what actions would need to take place to go from the changes needed to enacting 

the potential approaches. 

 

Possible Reflection Questions:  

 What are the items that are high priority that can be addressed on a local level? 

 What are the items that are high priority that cannot be addressed on a local level? 

 What would be the factors for conflict in your Forum Theater Model? What are 

possible actions towards change and proposed strategies? 

Source: Lederach, John Paul, Reina Neufeldt, and Hal Culbertson. Reflective 

Peacebuilding: A planning, monitoring, and learning toolkit. The Joan B. Kroc Institute 

for International Peace Studies, University of Notre Dame and Catholic Relief 

Services/USIP, 2007  
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 Mapping Conflict  
Purpose: To analyse conflicts as systems. 

Length: 60 minutes 

Number of Participants: 6 or more 

Age Level: 12 and up 

Materials/Props: None 

Approach: 

 Prepare a demonstration chart in advance with three columns: Factors for Peace, 

Factors against Peace/for Conflict, and Key Actors with the following description 

underneath each heading: 

 

Factors for Peace 

What are the factors in the situation that exist now that can be built upon to promote 

movement towards peace? What currently connects people across conflict lines? How 

do people cooperate? Who exercises leadership for peace and how? (These are not 

things you want to exist or that you would like to see—they must be true now.)  

 

Factors Against Peace/For Conflict 

What factors are working against peace or for conflict? What factors, issues or 

elements are causing conflict and/or dividing people, and how?  

 

Key Actors 

Which individuals or groups in the situation are in a position to strongly influence the 

conflict—either positively or negatively? Who can decide for/against peace? (Note: 

these are not necessarily targets/participants, such as women, youth, or religious 

leaders. We may be interested in engaging with those groups, but they are not always 

“key” in the situation.)  

 

 Divide participants into small working groups of four to five. Pass out flip chart 

papers and markers to each group. Ask each group to copy the chart by dividing flip 

chart paper into three columns titled: Factors for Peace, Factors against Peace/for 

Conflict, and Key Actors. 

 In small groups, participants will discuss the Factors for Peace, Factors against 

Peace/for Conflict and Key Actors and write their responses in the corresponding 

box. 

 Tell the Story of the Conflict 

Based on the three-box analysis, tell a story related to the conflict system, describing 

how one factor leads to another.  

 

Side Coaching: The story could be represented as a small sketch, drawings, or series of 

freeze frames. 

Possible Reflection Questions:  
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 What excites us or worries us about this story?  

 What could we do to either make sure that this story comes about—or prevents it? 

What are people doing already with what success? What additional efforts  

might be needed?  

 Given who we are, what is realistic that we could do? What should weadvocate that 

others do?  
 

Source: Adapted from the Reflecting on Peace Practice Project, CDA Collaborative 

Learning Projects, Cambridge, MA, USA.  
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Monologue Work 
Purpose: Facilitate discussion on the causes of conflict through the use of role-play. 

 

Length: 30 minutes 

 

Number of Participants: 6 or more 

Age Level: 12 and up 

Materials/Props: Large note paper, Markers, Sheet paper, Pens. 

Approach: 

 Attach several large sheets of notepad paper on the wall in pairs. Write “Yes” on one 

of each of the paper pairs, and “No” on papers posted next to them.  

 Above each Yes and No notepad, post a corresponding question related to the topics 

of discussion at the workshop. Example: 

Why do youth do things against the law (YES) or not do things against the law 

(NO)? 

Why do youth get involved in local politics (YES) or not get involved in local 

politics (NO)? 

Why do youth choose to join gangs (YES) or not to join gangs (NO)? 

 Instruct participants to write a reason why youth would select either Yes or No 

responses to each question.  

Example: 

On the Yes notepad: Youth choose to join gangs because it gives them protection.  

On the No notepad: Youth choose not to join gangs because they have a sense of 

belonging and protection from their family and community. 

 Make it clear that the reasons participants write might be based on their 

understanding of why others might make such choices, not necessarily about their 

own personal actions. In fact, participants should strive to select reasons different 

than the choices they would make personally so that they can think of their responses 

as a form of role-playing. 

 After participants have added their responses to each of the various questions, direct 

them to select one issue and a corresponding response to act out. Participants should 

take care not to select the same response as anyone else so that each individual can 

write a monologue based on a unique character and perspective.  

 Hand out a piece of paper and pen to each participant and ask participants to write 

their selected issue and corresponding response on the paper 

 Direct participants to find a comfortable space in the room to work, away from other 

participants.  Allow ten minutes for participants to craft a short monologue based on 

the character.  

 Participants should create a fictional moment or story when their character made the 

decision reflected in the issue and response on the participants notepads. Encourage 

participants to ask themselves, “What is my character’s background? How did they 

find themselves in their current situation? What is their point of view?”  
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 After the participants have created their monologues, ask them to share their 

characters one at a time with the rest of the group.   

 Once a monologue has been performed, encourage other participants to ask the 

performer questions while they are still acting in character.  

 

Side Coaching: After participants have created their characters, but before the 

participants present their monologues, you may wish to lead a character development 

exercise. First, ask the participants to walk around the room as their character. Where is 

there tension in their character’s body? Do they lead their body with their forehead, chest, 

or feet? What emotion is the character feeling right now? Why? Who is the person closest 

to them? Most distant? What do they desire in their life? What is their worst fear? 

Following this character development exercise, ask for volunteers to begin performing 

the monologues. 

If adaptation is necessary due to illiteracy, follow the following approach for Monologue 

Work: 

Approach: 

 Ask participants to stand still with their eyes closed and to think of their character.  

Try to create a picture.  What colour eyes do they have?  What shape is their face?  

Do they have long or short hair, are they old or young?   Are they male or female?   

 Ask them to open their eyes and to walk around the room while giving them prompts:  

How might this person walk?  Can they walk easily or not?  Do they move quickly or 

slowly?  Are they confident or shy?  Are they angry?  If so who are they angry with?  

What do they think of themselves?  Who do they love?    What fears might they have?  

What makes them happy?   

 After participants have practiced walking around the room with these questions in 

mind, ask them to come up with one sentence their character might say. 

 Ask them to freeze and perform their sentences, one at a time.   

 Move participants into group “hot-seating” in groups of 4 or 5 so that participants can 

ask each other about their characters create a monologue together. (In “hot-seating,” 

one person is put on the spot to answer questions, in character, from the other 

participants about his or her life and motivation.)  

 A trainer can also act as a scribe for each group, if desired. 

 

Possible Reflection Questions:  

 What happened? (What did you see, feel, or hear during the exercise?) 

 What were some of the main issues under consideration? How did you feel selecting 

either Yes or No to the issues? 

 What was it like to create a monologue based on view opposite of your own?  

 During the role-play, what questions were important to ask? 

 What new awareness or knowledge emerged for you from this exercise? 

 How might you adapt the exercise to apply it in your school or community? 

 

Source: Michel Rohd 
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Obstacle Tree 
Purpose: To analyze conflict issues identified by the participants, focusing on visible, 

everyday effects, the conditions that allow these problems to persist and their root causes. 

 

Length: 45 minutes 

 

Number of Participants: 3 or more 

Age Level: 12 and up 

Materials/Props: Flip chart prepared with a drawing of a tree, blank flip chart paper, 

markers, colored post-it notes: yellow, green, and red. 

Approach: 

 Set up flip charts at the front of the room and ask participants to sit in a semi-circle 

facing the flip charts. 

 Explain that the purpose of the Obstacle Tree exercise is to think about the cause and 

effect aspects of conflict and that this will prepare the group to create Forum Theater 

models based on conflicts in their communities. 

 Show the drawing of the tree that has been pre-set on the flip chart in advance.  

 Explain that the leaves on the tree represent: problems that you see or observe around 

you. The trunk of the tree represents: conditions that support or create the visible 

problems. The roots of the tree represent: root causes of these supporting conditions.  

 Provide an appropriate example to illustrate the Obstacle Tree structure. For example, 

you might choose conflict between Tajikistan and Kyrgyzstan. A visible effect or 

problem is segregation between national identity groups (place this on a green card 

and stick it to the top of the tree– leaves) due to the ill-defined borders (place this on a 

yellow card and stick it to the middle of the tree– trunk), which can be attributed to 

poor government decision making and lack of communication with local border 

communities (place this on a red card and stick it to the bottom of the– roots). 

 Place the participants in Regional Groups. 

 Ask each group to sketch a tree, and to discuss key components of conflict in their 

regions, starting with the leaves (visible problems) and working down to the root 

causes.  

 Visible problems should be put at the leaves of the trees (green card), the supporting 

conditions at the trunk (yellow cards), and root causes at the roots of the tree (red 

cards)  

 Groups may choose to map more than one problem using this exercise. To keep the 

Obstacle Trees clear, each cause-effect relationship should be given a number from 

the leaves down to the roots. (For example, the green, yellow and red cards in the 

example above would each be numbered “1” to make it clear they are components of 

the same issue. A second visible problem might be identified by the group and its 

green, yellow and red cards numbered “2” and so on.) 

 Each group presents their obstacle tree. 

 

Side Coaching: The facilitator can guide the discussion based on conflict to various 

spheres of life including economic, social, political, and environmental.  
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Possible Reflection Questions: 

 What happened? (What did you see, feel, or hear during the exercise?) 

 What did you notice about the different levels of the leaves, trunk, or roots? 

 Where there any areas of disagreement in your groups? How do we continue working 

together, making sure that there is enough space for multiple narratives? 

 What were some of the root causes of problems? What are some ideas to resolve 

existing tensions by working with the root causes? 

 

Source: Foundation for Tolerance International, Kyrgyzstan 
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Puppet Master 
Purpose: To push participants out of their comfort zones; to explore power dynamics and 

the roles of leader and follower. 

Length: 20 minutes 

Number of Participants: 6 or more 

Age Level: 12 and up 

Materials/Props: None 

Approach: 

 Ask the group to stand in a circle; you may wish to separate circles by gender if more 

culturally appropriate.   

 In order to build connections between participants, ask them to look one another in 

the eye. They should not only make eye contact with everyone in the circle, but also 

‘witness’ one another, actually taking in and connecting with the other person. The 

participants should not talk, but listen to other participants with their hearts. Instruct 

them to hold eye contact beyond the point of being uncomfortable, as a method of 

active listening and personal sharing.  

 Following the introductory eye contact exercise, instruct participants to partner with 

someone they have not worked with yet, or – for whatever reason – feel a little bit 

uncomfortable with.  They should choose a partner that they need to get to know 

better. 

 Once in pairs, one participant is labeled as Participant A, the other as Participant B.  

 Instruct the A participants to place their hands about six inches away from the faces 

of the B participant.  

 Participant B must follow the movement of the Participant A’s hand, as if there is a 

string attached between the palm of A’s hand and B’s nose. Participant A will lead 

participant B around the room, changing from high to low levels, moving backwards 

and forwards.  

 Call freeze after a few minutes and ask the participants to switch so that Participant B 

leads Participant A. 

 If using this exercise with trainers, demonstrate how this activity can be used as a 

possible lead-in for image theater. Using one of the pairs as a model, call out freeze 

while the pair is in the middle of a motion.  Ask the other participants what the image 

of the pair reminds them of. Who are the characters? What is their relationship? What 

is the possible story illustrated by the frozen image? 

Side Coaching: This exercise was originally created by Brazilian theater practitioner and 

activist Augusto Boal and called Columbian Hypnosis. He used the technique to break 

down various ‘oppressions’ that are maintained in the body, by stretching participants to 

move outside their normal physical comfort zones. The exercise can also be used for 

participants to explore what it feels like to lead, and to be led. The facilitator can conduct 

a post-exercise discussion to explore participants’ relation to the exercise.  

Possible Reflection Questions:  
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 What happened? 

 What did it feel like to be the leader? To be the follower? 

 How did you use your ‘power’ as the leader? There is potential for conflict in each of 

us, so we also must explore dynamics of resistance and control.  

 What happened when you found yourself in an uncomfortable position? 

 How did you and your partner negotiate positions or movement? 

 How do you think this exercise could be used in a workshop? 

 Are there any suggested adaptations? 

 

Source: Augusto Boal 
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Three Image Story 
Purpose: To introduce the use of personal stories that can be used in image and forum 

theater; to developing listening and telling skills to improve communication and the 

theatrical representation of personal stories.  

 

Length: 20 minutes 

Number of Participants: 6 or more 

Age Level: 12 and up 

Approach: 

 Divide the participants into pairs.  

 Explain that the purpose of the activity is to listen to your partner with total focus and 

with your whole body, and to try to catch the three main messages of the story.  

 Direct both partners to sit on the floor facing one another.  

 Instruct the partners to share a significant moment from the week with each other. 

One person from each pair will share his or her story as the teller. The other person 

will focus intently as the listener, but remain silent.  

 After the tellers have shared their stories, instruct the listeners to stand up in front of 

the tellers and create three silent images based on their perceptions of the story 

they’ve just heard. The images can be realistic or abstract.  

 After the listener plays back the three images, he/she should make eye contact with 

the teller to honor him/her for telling their story. 

The listener and teller swap roles and repeat. 

 

Side Coaching:  After the pairs have exchanged their stories and images, you may want 

to hold an image gallery. The first listener from each group may select one of the three 

images which best represent the heart of the story, and hold the image. The tellers from 

all of the pairs can walk around the space, looking at the different images from each 

group. Do the same after the listeners and tellers have swapped roles. Following the 

exercise, you might prompt the group to find similarities and differences in the images 

and stories. What were common themes from the week? What did you see? How have 

some people been feeling? Do you notice any commonalities or differences?  

Possible Reflection Questions:  

 What happened? 

 How did you listen to the story? 

 What images emerged in the story? Why? 

 Did you incorporate emotions of the teller into your images? 

 Did you discover another layer to the story through your listening? 

 As a teller, did you see a new side of your story after seeing it interpreted by a 

listener? 

 How could you adapt this exercise for application in your school or community? 

 

Source: Hannah Fox, Playback Theater 
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Legend Skit 
Purpose: To build improvisational skills by creating a skit based on characterization, 

action, and plot. 

 

Length: 45 minutes 

 

Number of Participants: 5 or more 

Age Level: 12 and up 

Materials/Props: N/A 

Approach: 

 Explain that participants will use the Legend of Yssyk-Kule (or another well 

known and culturally appropriate story) to develop a five minute skit. They will 

need to decide upon the physical characterization of each character in the legend; 

this may draw upon the characters from Commedia Dell Arte Characters, or from 

the participants’ imaginations. The skits should primarily use characterization and 

images to convey the story rather than relying on dialogue. 

 Tell the Legend of Yssyk-Kule to ensure that all participants understand and agree 

on the story:  

Khan ruled the land through force, often throwing his subjects into the 

dungeon. One day, he heard about the indescribable beauty of a poor nomad’s 

daughter, Ayana, and decided he must have her for himself. Ayana lived in a 

village, and was in love with the beauty of the mountains and the river. Often, 

she would sit next to the water and sing. She had many suitors, but she 

rejected them all – happiest to spend time in nature and with her father.  Khan 

sent matchmakers to her with gifts, but she refused them. Eventually, Khan 

sent his riders to capture her. Ayana was blinded and taken to the fortress. 

Khan continued to shower her with gifts, but she refused them all. Like a wild 

beast, Khan attacked her, but she leapt to the window. As she fell, the fortress 

crumbled, the rivers flooded the valley, and the girl sank to the bottom of 

what is now Yssyk-Kule Lake. You can hear her singing, even today. 

 Divide the participants into groups of five or six people. 

 Instruct the groups to devise a short skit based on the plot, actions, and 

characterization in the story. A plot is the sequence of events surrounding the 

main characters. What are the main action points of the story?  

 Thus far, there are four characters in the story: Khan, Ayana, Suitors, and Riders. 

The remaining participants in the group can create a new character you add into 

the story, could provide sound effects, or serve as the director.   

 Allow fifteen minutes for the groups to create a short skit. 

 Give each group up to five minutes to perform their skit. 

 

Side Coaching: Coach the participants to create scenes with distinct action points, 

characterization and strong images. This exercise can be used to focus on characterization 
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and plot development. If time is running short, groups can spend more time working in 

their groups and not perform for the large group. 

Possible Reflection Questions:  

 What tactics did you use to develop the drama? 

 Who is the protagonist? 

 Who is the antagonist? 
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Chapter 10 - Energizer Activities 
 

 

Ball Toss 
Purpose: To build teamwork, self and body control, awareness and focus. 

 

Length: 10 minutes 

 

Number of Participants: 5 or more 

Age Level: 8 and up 

Materials/Props: Activity ball (volleyball-sized). 

Approach: 

 Direct participants stand in a circle or – depending on the size of the group and 

the space - several circles, each with a ball and a facilitator. 

 Toss the ball into the circle. All participants must work together to keep the ball in 

the air, which requires teamwork, focus, and concentration on how much effort is 

needed to keep the ball up.  

 Coach participants on diving for balls and taking risks.  

 

Side Coaching: Set goals for how many times the participants must hit the ball (ex. strive 

to keep the ball in the air for twenty hits). If this task proves difficult, you may coach 

participants to take deep breaths together to facilitate unity or suggest that participants 

focus on the way they receive the ball rather than getting flustered and just hitting the ball 

quickly. 

 

Possible Reflection Questions:  

 How do you feel? 

 What happened when the ball dropped? 

 How did the group work together to keep the ball in the air? 

 How does this exercise relate to teamwork in general? 

Source:  Unknown 
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 Shake Out 
 

Purpose: To refocus and energise the group. 

 

Length: 5 minutes 

 

Number of Participants: 6 or more 

Age Level: 12 and up 

Materials/Props: None. 

Approach: 

 Direct participants to stand in a circle. 

 Demonstrate the exercise once, showing that participants should shake out their 

right hand eight times, their left hand eight times, their right foot eight times, and 

their left foot eight times. 

 Repeat the exercise in decreasing numbers. First, shake limbs on a count of eight, 

then six, four, two, and one. 

 

Side Coaching: You might also suggest using strong voices to shout out the numbers as 

a vocal warm-up and to shake out the whole body.  

 

Possible Reflection Questions: 

 What happened? (What did you see, feel, or hear during the exercise?) 

 What did you notice about how your body is feeling? 

 How might you use or adapt this exercise? 

Source: Unknown 
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Ship Deck 
Purpose: To illustrate the use of miming as a theater technique; to re-energize the group 

 

Length: 15 minutes 

 

Number of Participants: 6 or more 

Age Level: 8 and up 

Materials/Props: None 

Approach: 

 Direct participants to stand in a line on one side of the room.  

 Explain that the floor of the room is a huge ship. They are standing in the lower 

deck. The middle of the room is middle deck and the far side of the room is 

upper deck.  

 Tell participants that when you shout “Lower deck!” “Middle deck!” or “Upper 

deck!” they should run to that area of the room.  

 After the participants become accustomed to running to the different areas, add 

storm into the game. When you yell “Storm!” participants must fall to the ground 

as quickly as possible. 

Side Coaching: The exercise can be adapted to use imaginative miming in various parts 

of the ship, such as casting a net, hoisting the sail, walking the plank, etc. In addition, the 

exercise may be made competitive by specifying that the last person to reach the 

specified area is out of the game.  
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Singing Tag 
Purpose: To share songs from the participants and their regions and to re-energize the 

group. 

 

Length: 5-15 minutes 

 

Number of Participants: 6 or more 

Age Level: 8 and up 

Materials/Props: None. 

Approach: 

 If participants are not familiar with the game of tag, begin the exercise as a 

standard game of tag; one participant is it, the person who chases and tries to tag 

other participants. When “it” tags someone, that person becomes “it” and must try 

to tag other participants. 

 To initiate the game of singing tag, explain that “it” must sing a song during the 

duration of time that they are chasing other participants.  

 As soon as a new participant is tagged, they must begin singing a new song while 

they chase the others.  

 If a person is tagged and doesn’t begin singing immediately, they are out of the 

game and must sit to the side. Likewise, if someone begins to sing a song which 

has been sung before, that person is out of the game. 

 After you have played the exercise, discuss the reflection questions and identify 

any songs that were new to the participants. 

 Allow the participants to teach some of the songs to one another. 

 

Side Coaching: The participants that are out and sitting to the side can sing along with 

the person who is “it,” if they are familiar with the song. Following the game of tag, this 

exercise can be extended by organizing the teaching of songs. To do so, break the 

participants into four groups. Ask one person in each group teach the rest of their group a 

song, aiming for representation of the participants’ various cultural backgrounds. After a 

few minutes, direct the song leaders to rotate to the next group and teach the new group 

their song. After three rotations, all four groups should have learned all four songs; invite 

the groups to sing these new songs together.  

Possible Reflection Questions:  

 What happened? (What did you see, feel, or hear during the exercise?) 

 What were some of the songs that were shared? 

 How many of you knew these songs, or were some of the songs new to you? 

 How might you adapt this exercise? 

If you choose to include the song sharing part of the exercise, further reflection questions 

could include:  

 What happens in translation?  
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 How did you negotiate learning different songs?  

 What might this exercise teach us about communication and different learning or 

communication styles? 

 

Source: Gurukul School, Kathmandu 
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Tiger/Tree 
Purpose: To enhance participants’ characterization, focus, and spatial orientation skills. 

 

Length: 15 minutes 

 

Number of Participants: 10 or more 

Age Level: 8 and up 

Materials/Props: None 

Approach: 

 Direct participants to walk around the room without talking.  

 Explain that each person should silently select a tiger, someone in the group who 

they will try to keep as much distance from as possible.  Participants should not 

tell anyone who they have selected as their tiger, including the tigers themselves.    

 After a few minutes, instruct participants to select another person as a tree, 

without letting that person or anyone else know that they have been selected as a 

tree. 

 The facilitator then gives the instruction for each participant to keep the tiger 

between themselves and their tree.  Their goal is to keep their tree between 

themselves and their tiger at all times. 

 

Side Coaching:  The exercise can be adapted to change the relationship to the tiger such 

as: someone that you are afraid of or someone that you do not trust. Likewise, the tree 

can be a guardian or someone that you admire. 

Possible Reflection Questions:  

 What happened? (What did you see, feel, or hear during the exercise?) 

 How did you notice about physical and emotional dynamics in the room when 

focusing on the tree, tiger, or both at the same time?  

 What patterns of behavior emerged during the exercise? Why? 

 What seems to cause what in this type of situation? 

Source: Augusto Boal, Michael Rohd 

 

 



IYT; Strengthening Peace and Tolerance  107 

 

 

 

Chapter 11 - Closing Activities 
 

 

Critical Response/Feedback  
 

Purpose: To facilitate group feedback on a work developed by participants 

 

Sequencing: This method can be used to solicit feedback on Forum Theater (pg. 81) 

pieces in development, or on Mini-Workshops (pg. 126) developed by participants. 

 

Length: Depends on the number of groups requiring feedback 

 

Approach: 

 

 Explain that the Critical Response Process is a four-step method for facilitated group 

feedback which engages participants in three roles: 

 

The Artist(s) (those performing or facilitating) offer a work-in-progress (Forum 

Theater piece or mini-workshop) for review and feel prepared to allow that work to 

be questioned in a dialogue with other people; 

 

Responders (participants in the workshop) are committed to the performers’/mini-

workshop leaders’ intent to make excellent work, and offer reactions to the Forum 

Theater piece or mini-workshop in a dialogue with the performers/mini-workshop 

leaders; 

 

The Facilitator initiates each step, keeps the process on track, and works to help 

trainers and responders use this activity process to frame useful questions and 

responses.  

 

 Explain the structure of the feedback session as outlined below and facilitate the 

response process.  

 

1. Statements of Meaning: Responders express answers to the question: What 

was meaningful, evocative, interesting, or striking in the work that you 

witnessed? Examples: 

‘Your group had strong characterization.’ 

‘I liked the adaptation of cultural forms.’ 

‘I thought you integrated several obstacles to peace which could be 

universally understood.’ 
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2. Artist as Questioner: Performers or mini-workshop leaders ask the 

responders questions about the work. Examples: 

‘Did you understand the character motivations of the protagonist 

and antagonist?’ 

‘Were the possible moments of intervention clear?’ 

 ‘How could we better integrate the joker role?’ 

 

3. Neutral Questions: Responders ask the performers or mini-workshop leaders 

neutral questions about the work. 

‘How did you decide upon who was going to perform which role?’ 

‘What system did you use to set-up transitions?’ 

 

4. Opinion Time: Responders state opinions, subject to permission from the 

performers or mini-workshop leaders. 

‘The second scene might need information for the plot to be clear.’ 

‘I liked how you integrated the audience at the very beginning of 

the performance. Good audience warm up exercises.’ 

 

Source: Adapted from Liz Lerman’s Critical Response Process 
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Graffiti Wall 
Purpose: To explore the successes and challenges of the workshop. 

 

Length: 60 minutes 

 

Number of Participants: N/A 

Age Level: All levels 

Materials/Props: Large sheets of paper, tape and markers. 

Approach: 

 

 Attach a large piece of paper to the wall. Use this graffiti wall as a visual and 

textual response to the activities.  

 Distribute markers to the participants and ask them to draw pictures and symbols 

or write words that reflect their thoughts or impressions from the workshop.  

 

Side Coaching: Several sheets of paper can be posted to the wall to represent the 

beginning, middle, and end phases of the workshop. In this way, participants can reflect 

on various sections of the workshop. 

Possible Reflection Questions: 

 What happened? (What did you see, feel, or hear during the exercise?) 

 What did you notice about the feedback from the group? 

 What were key moments from the workshop, what were moments that may have been 

more challenging? 

 How did you see a development of learning from the beginning to the end of the 

workshop? 

 What are areas of the workshop that you’d like to discuss as a group in more depth? 

Source: Unknown 
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Role on the Wall 
Purpose: To process internal (felt) and external (inflicted) reactions to the workshop 

activities; evaluate and reflect on experiences; classify some of the personal and/or shared 

experiences of participants. 

Sequencing: This activity is used to process participant reactions to their experience of 

the workshop activities or workshop content.  You might use it after a theater session like 

Monologue Work, or after an instruction-based activity like Introduction to Leadership. 

Length: 30 minutes 

 

Age Level: All levels 

Materials/Props: Large sheets of white paper, markers, and tape. 

Approach: 

 Give each participant a large sheet of paper and markers, and ask them to draw a 

large outline of a body.  

 Ask them to sketch drawings, words, or symbols in the centre of the body outline 

that reflect how they have felt or what they have learned from the workshop.  

 On the outside of the body outline, ask participants to sketch any words, 

drawings, or symbols that reflect how they have been impacted by the 

surrounding environment and people around them. 

Side Coaching: If participants are struggling to get started, you may wish to fill in an 

example body to stimulate ideas. You might also alter the instructions to direct 

participants to sketch drawings or words outside the body outline that reflect how they 

might use lessons from the workshop in their local community, and to sketch drawings or 

words inside the body outline that illustrate how the workshop has changed the way they 

think or behave. Depending on the subject matter at hand, you might allow participants to 

choose whether to keep their Role on Wall private, or to share with the group and/or post 

it on the wall. 

Possible Reflection Questions: 

 What happened? (What did you see, feel, or hear during the exercise?) 

 What did you discover about yourself and your experience by what you put inside the 

body outline versus what you put outside of the body outline? 

 What did the feelings of group members have in common? 

 What are some of the external forces that affected you? 

 What external forces did the group members have in common? 

 What is different? 

 What can we conclude from the results of this exercise? 

 How might you adapt this exercise? 

Source: Unknown 
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Star Configuration 

Purpose: To physically arrange participants according to their experience with others in 

the workshop; to identify relationships that they’d like to foster for projects in the future. 

 

Length: 15 minutes 

Number of Participants: 6 or more 

Age Level: All levels 

Materials/Props: None 

Approach: 

 Direct participants to walk around the space and to make eye contact with one 

another while reflecting on their experience during the workshop. 

 Call out various comments for the participants to consider. Instruct them to 

silently touch the shoulder of anyone that the comment may pertain to. Examples: 

Touch the shoulder of someone that you have been inspired by. 

Touch the shoulder of someone that you would like to get to know better. 

Touch the shoulder of someone that you feel you would like to share something 

with. 

Touch the shoulder of someone you feel you need to learn something from. 

 After each comment, a star configuration will be formed of various participants 

placing their right hand on each others’ shoulders. 

Side Coaching: In addition to making up additional comments to use in the exercise, you 

may request ideas for comments from the participants themselves. The exercise provides 

a visual aid to assess the dynamics of the group and for participants to continue dialogue 

about how they may have been affected by or have affected others.  

Possible Reflection Questions: 

 What happened? (What did you see, feel, or hear during the exercise?) 

 What did you notice by some of the patterns in the star configuration? 

  

Source: Augusto Boal 
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Stew Pot 
Purpose: To reflect on key experiential learning moments in the workshop. 

 

Length: 15 minutes 

 

Number of Participants: 3 or more 

Age Level: All levels 

Materials/Props: None 

Approach: 

 Direct participants to sit in a circle.  

 Explain that the centre of the circle is a stew pot that will soon be filled with all 

of the ideas that emerge. The stew pot can be thought of as a reflection of the 

workshop.  

 Encourage each participant to offer a phrase or word that best describes his/her 

feelings, new insights, or discoveries at the end of the workshop. 

 After each person has added his/her phrase or word into the stew pot, direct each 

participant to mime using a spoon to take a big dip into the stew pot and taking a 

sip. 

 

Side Coaching: You may guide the discussion with open ended questions, such as: 

“Respond with a word or phrase that describes your feeling at this very moment,” or with 

more specific prompts, such as: “Add a word or phrase to the stew pot that relates to your 

favorite exercise from the day and how you might use it in the future.” 

Possible Reflection Questions: 

 What happened? (What did you see, feel, or hear during the exercise?) 

 What did you notice about the feedback from the group? 

 What were key moments from the day, what were moments that may have been more 

challenging? 

 What other questions might you use at the beginning of stew pot to draw out key 

learning points from the group?  Add your questions as necessary. 

Source: Unknown 
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Talking Stick 
 

Purpose: To provide time for individuals to share their personal insights, feelings, or 

epiphanies. 

 

Length: 60 minutes 

 

Number of Participants: N/A 

Age Level: All levels 

Materials/Props: A stick, microphone, or other object to use as the ‘talking stick’ 

Approach: 

 

 Direct participants to sit in a circle. 

 Pass a stick, microphone, or other object counter clockwise around the circle.  

Allow each up to one minute to share whatever they would like about their 

experience during the workshop.  This may include feelings, a moment of 

discovery, or an inspiration moving forward. 

 No one should interrupt or talk when someone else has the talking stick in hand.  

 

Source: Unknown 
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 SECTION III - Training and Sustainability 

 

Activities in this section are aimed at building capacity in participants to engage their 

communities in DCT.. As a facilitator, consider the level of development the participants 

have reached when determining which activities to use. 

 

 

Chapter 12 – Teaching DCT Training and Facilitation Skills 
 

 

Introduction of Methodology 
Purpose: To introduce the methodology of interactive theater. 

 

Length: 20 minutes 

Number of Participants: N/A 

Age Level: All levels 

Materials/Props: Chairs (enough for all participants), two flip charts, twenty sheets of 

flip chart paper, markers 

Approach:  

 Give a basic introduction of the DCT methodology (see page 5). You might use the 

format of a mini-lecture, an introductory discussion to solicit participants’ perceptions 

of theater (“What is theater?”  “Who makes theater?”), and/or show and tell with 

pictures or video of interactive theater performances. 

 Be sure to emphasize the following main points during the session: 

o The goal of interactive theater is to facilitate dialogue and allow participants to 

seek solutions to problems they face. 

o Provide a brief historical overview of main techniques: Theater of the 

Oppressed (Image, Forum) and Playback. 

o Interactive theater techniques come from a wide range of sources, and have 

been used in diverse settings around the world. 

o The community is the center for the planning and implementation of change. 

For this reason, cultural modes of performance and communication are at the 

center of the theater techniques, and are used alongside culturally adaptable 

tools for enriching dialogue. 

 Hand out sheets of large flip paper and markers to each group. Tell each group to 

write the word Theater in the middle of the flip chart paper.  

 Ask the participants in each group to write down their own ideas about theater on the 

flip chart paper. 
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 After the groups have brainstormed for five minutes, ask each group share some of 

their ideas, not repeating what a group has said prior. 

 Write ideas onto a main master chart. Try to refer back to some of their comments 

when highlighting what to expect from the DCT exercises. Example: “Theater is a 

tool for social change,” or “Theater is a mirror of real life,” etc. 

 Remind the participants that their ideas are central to the DCT methodology! Invite 

them to suggest adaptations or additions to the manual and its exercises so that the 

project can benefit their communities and enhance active dialogue and community 

engagement. 

 

Possible Reflection Questions:  

 What are some interactive activities or techniques used in your region? 

How could dance, puppetry, or music (or other examples) be adapted for the same 

objective of building dialogue through the arts? 
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Manual Review 
Purpose: To familiarize participants with the manual. 

 

Length: 15 minutes 

Number of Participants: N/A 

Age Level: All levels 

Materials/Props: Chairs (enough for all participants), manuals, two flip charts, markers 

Approach:  

 Ask participants to take out their manuals.  

 Go through each section of the manual with the participants to specify the various 

areas for curriculum exercises, including warm –up activities, lead-in activities, main 

activities, energizer activities, and closing activity.  

 Be sure that the participants are aware that they are welcome to add their own 

exercises to the manual for their own use in their communities. 

 

Possible Reflection Questions:  

 What are the strengths / weaknesses of the manual? 

 Is there anything missing? 
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Group Dynamics 
Purpose: To understand group dynamics through role play. 

 

Length: 30 minutes 

 

Number of Participants: N/A 

Age Level: All levels 

Materials/Props: Manuals, two flip charts, markers 

Approach:  

 Review the main areas of group dynamics, which have been prewritten on flip chart 

paper. You may also refer participants to workbooks and explain/walk through each 

phase: 

 

Forming: The first stage of group dynamics. Members are usually on their best 

behavior. The participants get to know one another, and the facilitator is able to 

assess how people work independently and with one another. At this stage, the 

facilitator usually gives an overview of the workshop, sets ground rules negotiated 

by the group, and requests participants to share any expectations they might have 

for the workshop.  

Storming: During the storming stage, participants test boundaries, and play with 

roles and power relations. A group will always go through this stage, and it should 

be considered a necessary step in creating a dynamic, safe, and expressive group. 

However, there may be some behavioral challenges that you will need to address. 

Norming: After the storming stage, participants begin to normalize their behavior 

through mutual consensus as individuals begin to balance power dynamics 

amongst the group. Sometimes, this may happen formally by revisiting ground 

rules, setting up new modes of engagement, or defining roles and responsibilities 

amongst the group. It can also happen informally, when the dominant personality 

may pull back to allow for more passive members to participate. It is useful for 

the facilitator to suggest for individuals to challenge their usual behavior and to 

experiment with alternative ways to participate. For a silent participant, it may 

mean speaking up or taking a leadership role in the group. For a dominant 

participant, it may mean observing and recording the group activities. 

Performing: The final stage of a group process is performing. At this stage, the 

group is working as a team, making decisions independently and each person 

feels that they have a voice. Even at this final stage, the group may go back to the 

stage of storming, but usually the group has decided upon rules of communication 

and roles/responsibilities that aid in the decision-making and problem solving 

process. At this point, trust has been built and this provides a more fluid structure 

between storming and performing. 
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 Divide participants into small groups and direct them to make an image related to the 

various phases of group dynamics listed above. First, explain and describe the term 

(e.g. Forming, Storming, etc.), and then ask the groups to create an image related to 

the phase. Examples: 

 

 Forming. Groups are meeting one another for the first time. How might people 

stand in relation to one another? What are different reactions participants might 

have in meeting others for the first time?  

 

 Storming:  Participants are testing boundaries. What are some reactions 

participants might have to one another or the facilitator? What roles do 

participants begin to play – clown, teacher’s pet, mediator, etc.?  

 

 Norming: After storming, the group begins to negotiate their roles and equalize 

power. How might participants share power or speaking time more equally? What 

agreements might be made in the group?  

 

 Performing: At this stage, everyone has a voice and is working as a team. What 

might this kind of cooperation look like? How might participant’s individual 

characteristics manifest themselves in this stage? 

 Allow each group five minutes to create each image for the four phases of group 

dynamics. 

 Invite the small groups to share their images of the four phases. 

 End the session by reminding participants that they will be leading and working in 

Theater Tour groups, and that it will be important for them to understand group 

dynamics so that they can be effective group leaders and members. 

 

Side Coaching: Depending on time constraints, the facilitator could select one image 

from each group to represent a group dynamic phase for further discussion and reflection, 

or each group could present their four images.  

 

Possible Reflection Questions:  

 What were some of the characteristics of each phase? 

 What interventions could be made at the storming stage to help the group progress 

into the norming and performing phase? 

 Why is it important to understand group processes? 
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Facilitation 
 

Purpose: To introduce main elements of facilitation. 

 

Length: 45 minutes 

Number of Participants: Varies 

Age Level: All levels 

Materials/Props: Chairs (enough for all participants), two flip charts, loose flip chart 

paper, markers. Write the experiential learning cycle and group dynamics notes (refer to 

Facilitation ) on flipcharts in advance of session. 

Approach:  

 Begin the exercise by asking participants what characteristics are most important to 

facilitating activities. 

 Draw an image of a body on the flip chart and include some of the feedback onto the 

image (ex: big ears to hear, big heart to listen, etc). Add any other characteristics of 

facilitation to the drawing, such as motion lines next to feet emphasizing movement, 

and a toolbox of tricks. 

 Break participants into small working groups and provide pens/flip chart to each 

group. 

 In small groups, direct participants to discuss the characteristics of a good facilitator, 

sketching their own symbols onto the outline of the body as previously demonstrated. 

 Following this small group work, allow each group to present their “ideal facilitator.”   

 Review elements of facilitation included in the manual: 

 

 What good facilitation looks like (see page 16) 

 Reflection (see page 17) 

 Experiential Learning Cycle (see page 17) Draw cycle on flipchart in 

advance. 

 Group dynamics (see page 19). Write on flipchart in advance. 

 Transitions (see page 13) 

 

Possible Reflection Questions:  

 What are the main elements of facilitation? 

 How do you change or enhance your personality or communication style to best 

facilitate a group? 

 What are other skills you might need to improve? 

 How do you control the energy level of a group? 

 What is the balance between leading a group, and allowing the group that you are 

facilitating to be leaders? 

 

Side Coaching: To introduce and simplify the experiential learning cycle, you could also 

draw a visual image of the cycle and focus on the process, potentially changing 
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terminology to key phases: a) what did you experience/feel? b) how did you/others 

behave? c) what were similarities or differences in the group? d) how do your discoveries 

link to the outside world? e) how can the knowledge be applied? It could be useful to 

illustrate an exercise such as Puppet Master, and then debrief the exercise breaking down 

the experiential learning cycle.  
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 Planning Trainer-Led Activities 
Purpose: To prepare trainer-led workshops based on issues that have emerged during 

camp or exercises which require further review. 

 

Length: 120 minutes 

 

Number of Participants: N/A 

Age Level: N/A 

Materials/Props: Flip chart paper and markers. See the Curriculum Workshop Planning 

Handout. Make enough copies for each trainer. 

Approach: 

 

 Encourage trainers to discuss issues that may have emerged during the TOT such 

as group dynamics, curriculum instruction, or areas that may need further training.  

 Divide trainers into four groups in which they will create workshops that will be 

conducted later in the camp. Depending on the interests of the group, trainers can 

either be divided into groups randomly, or can self-select into themed workshop 

groups.   

 Explain that each training team will prepare a workshop in order to respond to the 

needs of the camp participants. Each workshop will consist of a warm-up, lead-in, 

main activity, energiser, and closing activity. Each facilitation team will have one 

hour and fifteen minutes to present their workshop.  

 Trainers should plan who will facilitate each exercise, and the roles of other 

facilitators as lead facilitator, support facilitators and “ring-leaders”/logistics 

coordinators.  In addition, trainers should prepare materials in advance. 

 After trainers have planned their sessions, ask each group to quickly act out or 

rehearse their workshops in order to clarify directions needed for each exercise 

and the organization of the team. 

 

Possible Reflection Questions:  

 What are themes emerging?  

 What requests/comments are coming from the participants?  

 How can the camp be further youth focused/led?  
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Chapter 13 – Forum Theater Model 
 

 

Audience Management 
Purpose: To role-play potential challenges which may be encountered during Forum 

Theater audience interventions. 

 

Age Level: All levels 

Materials/Props: Chairs (enough for all participants); Pieces of paper with a different 

example of audience challenges written on each.  

Approach:  

 

 As a large group, brainstorm potential challenges which participants may face 

during forum theater performances. Challenges may include: audience members 

talking too long, large number of intervention volunteers, individual audience 

members monopolizing discussion, lack of audience participation. 

 

 Break participants into small groups, and give each group with a challenge to 

discuss (distribute prepared pieces of paper). 

 

 Direct groups to create an improvised scenario based on the proposed challenge. 

 

 Invite each group to present their improvised scenario.  

 

 Allow audience members to yell “Freeze!” at any point, and to take the role of the 

joker and resolve the staged problem.  

 

 Following each intervention, facilitate a brief discussion of the problem presented 

and solutions proposed. 

 

Side-Coaching: Potential solutions to the suggested problems include: 

a) Audience members talking too long: Set a time limit for any comments. 

b) Large number of intervention volunteers: Suggest that since there are so many 

volunteers wishing to share their intervention suggestions, that audience members 

pair with someone next to them and share their ideas. Call on two or three 

volunteers, asking each time that new comments be different from the ones 

already shared. 

c) Individual audience members monopolizing discussion: Ask for volunteers whom 

have not spoken yet, or suggest audience members of different ages or genders. 
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d) Lack of audience participation: Warm-up exercises are important for helping 

audience members feel comfortable. Also, prompt audience members to intervene 

by first discussing their ideas for interventions.  
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Forum Theater  
Purpose: To introduce forum theater; develop participants’ theater skills including 

blocking, characterization, and script development; to link interactive theater 

methodology with case study scenarios based on obstacles to peace.  

 

Sequencing: This activity should be used after the group has developed skills to create 

“frozen images” through Director Sculpt (pg. 76) 

 

Length: 2-3 hours (may be divided into several sessions) 

 

Materials/Props: Varies according to needs of each scene 

Approach: 

 

1) Story Circle 

 

Purpose: To share personal stories related to a conflict or situations in which a 

participant tried to achieve peace but encountered obstacles 

 

Sequencing: This activity should be used after Three Image Story and Fluid Sculptures.  

 

Length: 60 minutes 

 

 Divide participants into groups of five. Use regional groups if you will be using the 

story circle exercise as a precursor to developing Forum Theater models for use in 

participants’ home communities. 

 Direct each group to sit in a circle. 

 Begin the story circle by asking each individual to share a situation or story in which 

he or she was trying to achieve a goal, and various obstacles that he or she faced in 

trying to reach his or her goals.  Encourage participants to share personal stories of 

oppression from their lives. The stories should contain a protagonist and particular 

obstacles that he/she faced in trying to reach his or her goals.  

 Each individual should be allowed to share their story without interruptions or 

questions from the group.  Remind participants to integrate active listening skills 

developed in earlier exercises such as Three Image Story and Fluid Sculptures. After 

all participants in each group have shared their stories, ask each individual to create a 

still image with their bodies that represents the primary obstacle in their story.  

 Allow each participant to share their still image with the group and to give their 

image a title that expresses the concept they wish to communicate through that image. 

2) Selecting an Image:  

 Discuss the different themes of the images participants shared.  

 Ask each group to decide on one story which they feel best represents a problem that 

they as a group would want to explore, and brainstorm solutions to the problem.  
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 Explain that participants will use this story later and develop it into a forum theater 

model.  

 Direct the groups to create a still image that includes all members of the group which 

illustrates the main obstacles in their chosen story. Is the oppression clearly 

illustrated? This image is the real image of the oppression and the surrounding 

circumstances.  

 Invite each group to present their selected image to the rest of the participants.   

 Question the audience. What do you see? What is the problem? What are possible 

solutions to resolve the problem?  

 Request that the audience turn the real image into an ideal image. One at a time, ask 

the participants to make one change in the image by sculpting the real into the ideal. 

Use sculpting techniques from Sculptor/Clay (pg. 68) and Director Sculpt (pg. 76). 

 Pose questions to the audience: “What happened?” “What change occurred?” “How 

could this change happen in real life?”  

 After experimenting with the images of problems and potential 

interventions/solutions, the groups are ready to work their image theater into a forum 

theater model.   

Side Coaching:  As facilitator, you may wish to help participants feel more comfortable 

by being the first tell a story from your life to the group. If interruptions during story-

telling become a problem, you might try to pass around a talking stick, and explain that 

only the person with the stick is able to speak. 

 

Possible Reflection Questions:  

 Which story might best represent problems faced by your community? 

 What are possible interventions which could be staged to the proposed problem? 

 

3) Introducing Forum Theater 

 

 Provide an overview of forum theater and the process of developing its different 

components:  

o Sharing stories based on the experience of oppression 

o Selecting a story which will be used as the forum theater model 

o Developing five freeze frames based on the primary plot points 

o Improvising dialogue 

o Rehearsing a forum theater model which illustrates the story of the 

protagonist trying to achieve his/her goals and the various obstacles he/she 

faces, ending with the moment of crisis.  

 Explain that the participants will begin by using the story they selected in the Story 

Circle exercise to develop their forum theater model.  

 

4) Five Freeze Frames 

 

 Ask participants to write out the story line of their forum theater model and to decide 

on five main plot points. 
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 Direct the groups to create five still images based on these five main plot points. The 

still image should illustrate the main action in the scene. Give each scene a title. 

 Ensure that the participants’ proposed storylines meet the following criteria: 

o The story should illustrate problems/conflicts in the community which the 

group would like to resolve through community interventions. 

o There is room for the central character (the protagonist) in the story to 

make decisions other than those he or she chose in the original story. 

o It should be clear who the protagonist is, who the oppressor is, and what 

the obstacles are.  

o The story should include possible allies, or characters who offer the 

possibility of help or hindrance to the protagonist, depending on the way 

they are approached.  

o  The forum theater model should end with a moment of crisis, in which 

the protagonist does not reach his or her goals.  

 

5) Thought Tracking / Scripting 

 

 After each freeze frame has been developed, help participants introduce dialogue by 

utilizing thought tracking or scripting techniques: 

o Thought tracking: During each still image, tap the shoulder of the frozen 

actor and instruct them to “thought track,” or respond by stating a phrase 

or word which relates to what he or she is feeling or thinking in the 

moment in order to explore the inner motivation and dialogue of each still 

image. Do this for each of the five still images. 

o Scripting: If some characters in the story need more dialogue or character 

development, use the scripting technique by placing your hand above the 

head of the character and inviting the audience to share what they think 

the character might say. 

 After thought tracking and scripting, direct each group to sit in a circle and review 

their forum theater model by asking the following questions: 

o What is the central idea? 

o What is the basic scenario/story? 

o Who is the central oppressed person (central character or protagonist)? 

What does she or he want? 

o Who is the main oppressor? What does he or she want?  

o What is the conflict between what the oppressor wants and what the 

oppressed person wants?  

o What events occur to prevent the central character from achieving or 

getting what he or she wants? 

o Are there other choices or possibilities open to the character? 

 Help participants conduct casting for the story. Who will play the main oppressed 

character (protagonist), the oppressor (antagonist), allies? The teller of the story 

should not play the role of protagonist in his or her own story. 

 Solicit volunteers to play the Joker, or select a participant yourself.  Augusto Boal 

uses the term “joker” for the facilitator that moves between the audience and actors to 

mediate interventions in the story.  This participant will not be able to act as a 
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character in the skit. The joker should exhibit strong facilitation and mediation skills, 

as well as the ability to manage a group. More information on the role of the Joker is 

provided below. 

 

6) Improvisation 

 

 Help the groups create five short scenes based on their still images, using 

improvisation to create dialogue. They may wish to use the aforementioned 

techniques of thought tracking and scripting. 

 Ensure that all of the characters are as fully developed and human as possible. What 

do they want, hope, and fear? What are their strengths and weaknesses? What are 

their internal contradictions?  

 The model should also contain several moments for possible “interventions” by 

members of the audience. Where could spectators intervene in the story with different 

actions? Make sure there are some characters who are potential allies for the 

protagonist.  

 

Side Coaching: Depending on how each group is progressing, you may want to assign 

performance tasks to help deepen development and understanding of the characters. 

Examples: 

 

 Interview: Instruct the group to ask one actor at a time to answer questions about 

their life in character (acting as their character). Ex: “What is your name?” or 

“Are you married?” This exercise can deepen the actor’s understanding of his or 

her character. 

 Playing to the Deaf: Direct actors to act out a scene in front of an audience 

without speaking. The characters should not use mime or exaggerate their 

gestures, but simply play the scene as though the sound has been turned down. 

After watching the scene, ask the audience to re-tell the story as they understood 

it. This can help actors find out if any part of the story is unclear without words. 

 Stop & Think: It is important that the actors on stage know what their characters 

are thinking at any given time.  Instruct the group to rehearse the scene in normal 

mode. At certain moments, pause the actions and ask the characters to speak 

aloud the thoughts and feelings they have without breaking character. 

Analytical Rehearsal of Emotion: Ask actors to rehearse a scene using only one 

emotion (ex. love, sadness, etc.) even if this seems to contradict the meaning of the scene. 

Example: Rehearse a scene that depicts a lot of violence but instruct all characters to 

express love throughout the scene. This exercise helps the actors discover subtle 

emotions present in the character, making the character more complex and real.  

 

7) Introducing the Joker in Forum Theater 

 

Purpose: Practice the role of the joker. 

 

Length: 75 min 
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Materials/Props: Joker Worksheet. See Appendix. 

Approach: 

 Identify the participant who will act as Joker to mediate between the audience and 

the performance. Either identify an individual from each group who is not performing 

otherwise, or choose one participant to act as joker for all of the various 

performances. 

 Explain the roles that the Joker will play: 

a) Attracting attention of the audience 

b) Building trust and community between one another 

c) Establishing rules of engagement 

d) Facilitating interventions 

e) Closing the performance 

 Teach the joker about the activities they may conduct in the process of a performance, 

as outlined below: 

o The joker may warm up the audience with a quick game or exercise.   

o At the beginning of the performance, the joker will introduce the skit, 

stating the title of the skit and forewarning the audience that they will have 

an opportunity to think of solutions to the problem being demonstrated in 

the story. 

o The joker provides the audience with the overview of forum theater, and 

then mediates audience interaction. 

o Following the performance, the joker will ask the audience: “What did you 

see?” “What happened?” “What are the causes of the conflict in this 

play?” “Who was the protagonist, or main character of the story?” “Who 

was the character that created an obstacle to peace in the story (the 

antagonist)?” “Did you see any moments of where different actions to 

have created a different outcome (interventions)?” 

o The joker facilitates dialogue with the audience, prompting questions 

regarding possible interventions on a familial, community, and 

government level. 

 Emphasize that the Joker should not provide his or her own opinions to the audience, 

nor moralize, but rather should facilitate audience contributions through questions. 

 Give each participant a copy of the Joker Worksheet. 

 

Side Coaching: If the actors know one another’s roles well, different performers can 

rotate between playing the role of the joker and other characters in the Forum Theater 

play.  After a few rehearsals, you might choose to pair up groups and allow each group 

within the pair to take turns performing their forum theater piece while the other group 

plays the audience and stages interventions. This provides an opportunity for performers 

to react to audience interventions, and for the jokers to rehearse their role structuring the 

forum and monitoring audience engagement.  As an additional training exercise 

individuals could ‘tag out’ the joker at various stages if they have another idea of how the 

joker could perform his/her role. 

 

8) Rehearsing and Interventions 
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Length: 60+ min 

 

Approach 

 Explain that each group will perform their forum theater model for the other 

participants, but that the actors should be prepared for audience interventions. 

 First, allow one group to perform their entire skit from beginning to end.  

 Following a full illustration of the model, instruct the group to perform the skit again, 

but ask the audience to make interventions by yelling out “freeze!” at any moment in 

which they feel a different decision or action could change the overall outcome of the 

story and allow the protagonist to achieve his or her goal.  

 Encourage audience members to intervene by tapping on the shoulder of the 

protagonist, taking the physical stance of that character, and then starting the scene 

again with his or her ideas for intervention.  

 Urge the other characters in the scene to try to stick to their original objectives in the 

plotline while the protagonist experiments with their ideas for intervention. However, 

actors should avoid playing their roles too dogmatically – if the actor in the 

antagonist’s role feels his character would be convinced by an intervention, he can 

respond accordingly. 

 If the intervention is unsuccessful, or if there is another point in the skit in which an 

oppression could be overcome, allow other audience members to yell “freeze!” and to 

take the place of the protagonist. 

 Identify strategies for (a) the spect-actors who intervene, and (b) possible reactions by 

the antagonists to the spect-actors’ interventions.  

 Rehearse interventions. First, follow the instructions for beginning a forum theater 

model as directed in the Joker Worksheet. Then, start the forum theater model from 

the beginning. At any point in which any of the performers/trainers who are not in the 

scene thinks there could be an intervention, they will yell ‘freeze’ , stopping the 

action and taking the place of the protagonist to stage his/her intervention ideas. 

 

 Invite participants to reflect on the intervention process: “What were some of the 

interventions?” “Are they realistic or fantasy?” “What would need to happen on a 

familial, community, and governmental level for the desired outcome to be 

achieved?” 

 

Side Coaching: During rehearsal, experiment with various styles of performance: 

 Rehearse the forum theater model as a “fast through,” performing the skit as quickly 

as possible through the movements and text. 

 Rehearse the model as a “big through,” exaggerating all actions and characterizations 

as if part of a cartoon. 

 Rehearse using various styles such as Opera, Rock Concert, Western, Silent Movie, 

etc. 

Afterwards, decide if any of the variations might be suitable for the performance. 

Integrate any changes into the play, rehearse and solidify the plan of the skit. 

 

9) Sharing Forum Theater 
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Purpose: Present forum theater presentations, integrating audience feedback. 

 

Length: Two and a half hours (may be broken into segments) 

 

Materials/Props: Props vary according to each scene. The critical response feedback 

chart should be written in advance on flip chart paper. 

Approach: 

 

 Ask each forum theater group to perform their forum theater models for the rest of the 

group.  

 Instruct trainers to facilitate feedback according to Critical Response Feedback.  
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 Framing Performances 
Purpose: To plan and rehearse openings/closings of performances and generating 

audiences. 

 

Length: 90 minutes 

 

Number of Participants: N/A 

Age Level: All levels 

Materials/Props: Chairs (enough for all participants), manuals, two flip charts, loose flip 

chart paper, markers 

Preparation: 

 Prepare flipcharts with points a-e (below) 

 

Approach:  

  State that this session is based on creating a framework around the actual 

performance, including generating audiences and framing performances.  

 Using flip charts, instruct participants that they will: 

(a) Decide on a plan of entry. Examples: Blow a horn announcing the theater 

performance in town; parade through the streets to gain attention; play 

instruments and sing songs outside the venue 

(b) Establish how you will start the performance: Announce title of show and 

explain the objective of the performance, overview of project, and the 

structure of forum theater 

(c) Introduce Joker role and characters from the Forum Theater  

(d) Provide rules/regulations for audience participation 

(e) Decide how you will close the theater performance. Examples: 

Dancing/singing offstage following the interventions; talk-back with actors, 

etc. 

 Separate participants into their forum theater groups to discuss the above five agenda 

items. Decide upon a note taker and time-keeper. Recommend that groups spend 5 

minutes on each topic. 

 Return to the large group and allow each group to present their plan for framing 

performances.  

 Facilitate a brief reflection session: “What great ideas did you learn from other groups 

that you could incorporate into your own Jokering?” 

 Close by recommending that each group incorporate ideas into any actual theater 

performances during the rest of the camp. 
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Hot Seat 
Purpose: To deepen participants’ understanding of their characters’ motivations and 

traits through role-play; prepare actors for audience interventions. 

 

Age Level: All levels 

Materials/Props: Chairs (enough for all participants) 

Approach:  

 

 Begin with an energizer or focuser, as needed. 

 Explain that in order to be ready for audience interventions it is important for all 

actors to have a deep understanding of their characters’ motivations, beliefs, traits, 

and behaviors. 

 Demonstrate this activity with one Forum Group or with a select group of 

participants (ask who would like to volunteer). 

 Separate participants into forum theater groups. 

Direct each actor to take a turn sitting in an empty chair and acting in character, 

or as their character. 

 Prompt the other participants to ask the character question, which the character 

must answer ‘in character.’ 

 If time allows, each group should run through their Forum Theater play again 

before closing, and then reflect on what has changed or improved about their play. 

 

Side-Coaching: Your question for participants should relate directly to their specific 

stories’ plots, actions and the relationships between characters, but some potential 

questions for specific characters may include: 

 What do you want most? 

 How do you hope to achieve your objective? 

 What is blocking you from achieving your goal? 

 How do you feel about the protagonist?  The antagonist?  The situation? 

 

 

 
 



IYT; Strengthening Peace and Tolerance  133 

 

 

 

Chapter 14 – Pre-Camp Preparation 
 

 

Participant Grouping 

Many of the activities in this manual will be conducted in small groups. For some 

activities such as Forum Theater or sustainability planning, it will be important for 

participants to be placed in groups with others from their region or home community. 

However, the camp experience should also include work in mixed groups, enabling youth 

to create a tolerant environment with participants from other areas. Here are some 

examples of how fifty youth might be broken down into various group combinations: 

Different colored camp t-shirts, if available, allow the facilitator to break participants into 

groups quickly. If there are fifty youth, ten t-shirt colors can be assigned, so that there are 

five participants with each color. During registration, staff or volunteers should spread 

the t-shirts evenly between different regional groups.  

Rainbow Groups: To form groups of five, you can call out ‘rainbow’ and instruct 

participants to form a group representing all the different shirt colors present. If there are 

50 participants, there will be ten groups of five participants, each with a different color t-

shirt. Ex: Each group will have participants from Green, Red, Yellow, Orange, and Blue.  

Mixed Color Groups: To form groups of ten, you can assign two t-shirt colors to work 

together (ex. Green with Red, Blue with Yellow, etc.),  

Transitions from large group (plenary) activities to small group activities can be made 

more dramatic by having each group decide upon a signature movement and sound (ex. 

motorcycle, buzzing bees, etc.) to use when gathering together.  When the time to split 

into groups comes, group members can then make their designated sound, gather 

together, and then exit the space.  

Pre-Camp Preparation 

Each facilitator and group will be responsible for working with youth from their 

community and other regions. Below are important pre-workshop instructions 

participants should be given in advance of the workshop: 

 Participants should prepare a ‘welcome’ or ‘greeting’. This may include a song, a 

dance, a ritual, or a game that invites one another into the space and to open the 

workshop. The participants will teach the song, dance or game to the other youth 

and trainers. Please be sure to develop the ‘welcome’ with the youth, and for the 

activity to be youth-led and youth-focused. 
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 Bring images (photos/video clips/illustrations) of your region that illustrate for 

others a sense of place. Questions that you might ask yourself while collecting 

these images might include: If I was to guide a friend through my community, 

what would be specific persons/places/objects that would help him/her to 

understand my region? What are some of the challenges to peace in this area? 

What are some images that represent a personal story for me? What are some of 

the images that represent hope? 

 

 Be prepared to share personal stories related to conflicts or challenges for peace 

from your region with the other trainers. Think of a story based on a time when 

you had a particular objective or goal but there were obstacles that blocked you. 

 

 Bring any music (at least one traditional, one modern) that could help support 

your demonstrations and to use for evening entertainment. Bring musical 

instruments. 

 

 Prepare a ‘community box’ to include objects that represent your community – 

maps, symbols, food, photos, drawings, poems, stories, characters, music, videos, 

etc.  

 

 Bring loose and comfortable clothing that you can move around in. 

 

Practice and memorize. Rehearse the exercises with your family, friends and students in 

advance of the camp. If you know the methodology well, you will be confident and able 

to adapt to the specific youth and communities that you’ll be working with….have fun!! 
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GLOSSARY 

 

Antagonist: the character who goes up against or opposes the protagonist. 

 

Dialogue: two or more persons conversing, a discussion aimed at resolution. 

 

Energizers: physical activities during workshops to add energy and enthusiasm, usually 

after a main activity or after moments when the group needs to re-energize. 

 

Experiential learning: a style of teaching and learning developed by David A. Kolb 

based on a reflection on what is happening during the learning cycle to include concrete 

experience, observation and reflection, forming abstract concepts, and testing in new 

situations. 

 

Forum Theater: technique developed by Augusto Boal to encourage the public to 

envision and enact change. The Forum Theater model illustrates the obstacles faced by 

the protagonist of a true story, with a series of obstacles that are identified during the 

rehearsal process. In the actual performance of Forum Theater, the audience is asked to 

make interventions, in this way, rehearsing for real life. 

 

Freeze frame: a still image (see below), but in response to the facilitator calling for a 

momentary freeze.  

 

Image gallery: collection of still images as a collective. Viewers can experience an 

‘image gallery’ as a wide range of varied perspectives expressed through the images. 

 

Joker: the facilitator of a forum theater piece, mediating interventions between the 

audience and performers. 

 

Monologue: a speech delivered by a single person directly to the audience. 

 

Oppression: often used in Augusto Boal techniques to suggest power differences, 

between the ‘oppressor’ or person in power who is limiting the ‘oppressed’. Oppression 

is the use of authority of power to overpower others. 

 

Physicalization of character: emphasis on the body characteristics and personification 

of character traits. 

 

Protagonist: the principal character in a story. 

 

Spect-Actor: the spectator or audience member who intervenes in the dramatic action 

and thus becomes a ‘spect-actor’.  

 

Sculpting/sculpture: using bodies to create images. ‘Sculpting’ as if one participant is 

the clay, and the other participant the sculptor, refining movements and expressions. 
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Site-specific: a project developed to take place in a particular location, taking location 

into account when planning and creating the project. 

 

Still image: a non-verbal physical representation using bodies to communicate a theme or 

story. 
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APPENDICES & HANDOUTS 
 

 

 

Joker’s Checklist 
 

 

Dear Joker,  

The big day of the performance is here! Your role is crucial to making sure the audience 

members are well-prepared to interact with the actors and work towards finding a 

solution. Whether it’s your first time or your tenth time jokering a Forum Theater play, 

the “cheat sheet” below will help you be an effective Joker. 

 

 Welcome the audience: After the group has entered the space and attracted an 

audience (by singing a song, dancing a cultural dance, playing music, etc.), greet 

the audience.  To keep the audience fully engaged, make sure they understand that 

you are not setting yourselves above them, you are part of the community and the 

purpose of the play is to help find a solution together for the problem.   

Please also introduce the title of the play, and then introduce the characters. For 

example, you might say:  

 

“Welcome everyone! We are Forum Theater group “Friendship” and we are 

pleased to present a performance to you today. We are not professional actors.  

We are members of the community just like you and we need your help to solve a 

problem.  The title of our play is “Problem at the Border,” and the characters are 

Adil, his sister, Dinara, their father, Muradim, a group of young men across the 

border, and the local akim (village leader).”  

 Warm up the audience: conduct a quick introduction game or warm- up exercise. 

Keep in mind the limitations of the performance space. It might be difficult and 

time-consuming for audience members to get out of their seats and form a circle, 

or do a very active game. You might ask the audience members to introduce 

themselves to the people next to them and find five things they have in common. 

Or, ask the audience to stand up and draw a circle with their right hand; then, 

draw a cross with their left hand; then, perform both movements simultaneously. 

 

 Tell the audience they will be involved: Explain that today’s performance is 

different from a traditional theater performance, and that the audience will 

become involved in suggesting possible solutions to the staged problems in the 

play. Don’t explain the rules and process for interventions yet – you’ll explain it 
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after the play has been performed once. Keep your explanation simple. For 

example, you might say:  

 

“You may have been to the theater before, but what you’re going to see today is 

different than most performances. Our theater group will show you a play with a 

problem, and later you’ll have a chance to help us find a solution. Please observe 

the play carefully, and think about the problems you see. Remember any moments 

where you feel angry, or you feel that characters could have taken a different 

action.” 

 

 Give the actors the signal to begin. They perform it once, and end the play with 

the unresolved problem as a “freeze frame.” 

 

 

 Clap to signal the end of “part one” of the performance, and ask the audience 

the following questions:  

 

What happened? What did you see? 

What was the main problem? 

Are there similar problems in your community? 

Who is the main character - who seems to be the hero/heroine/victim of the story? 

(find terms that they will understand) 

Who is the person who is the cause of this problem/villain? (find terms that the 

audience will understand) 

 

Be mindful of time during this discussion. You may be able to take only a few 

comments from the audience for each question. Also, select feedback from varied 

audience members representing differences in age, gender, ethnicity, etc. 

 

 Introduce the concept and rules for interventions: Tell the performance will be 

presented a second time. This time the audience can yell “Stop!” at any point in 

which they think that the protagonist could have done something differently to 

create a different outcome. Identify the actor who is playing the protagonist 

(hero/or heroine or victim of the story) so everybody knows which character can 

be replaced. For example, you might say:  

 

“Now we are going to show you the performance a second time. This time, when 

you think this hero/heroine (point at him/her) could have done something 

differently to create a different outcome and you have an idea, you can yell 

“Stop!” Our actors will freeze in their places, and you can come on stage to 

replace the protagonist and try your idea. Is everybody ready? Let’s practice a 

few times – 1, 2, 3 “Stop!” How did that feel? Let’s try it again – 1, 2, 3 “Stop! 

OK, now we’ll start the second part of the performance!” 

 

 Give the actors the signal to perform a second time, and wait until an audience 

member yells “Stop!” The actors will freeze. Lead the audience in a big round of 
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applause for the person who says “Stop!” Take the audience member by the hand 

and lead him/her to the stage. Ask him when he would like to intervene (which 

scene). Tap the shoulder of the actor playing the protagonist and ask him/her to 

step aside.   

 

 Clap to start the next round of the performance with the intervention. After the 

protagonist performs his or her intervention long enough so you can see whether 

or not it worked, freeze the action, thank the audience member, and guide the 

audience member back to his or her seat.  

 

 Ask the audience whether the intervention has changed the outcome of the 

problem. If so, how? If the problem has been solved, is the solution realistic or is 

it magic?  

 

 If the problem has not been solved in a manner satisfactory to the audience, 

continue the play from the next scene. Wait until another audience member yells 

“Stop!” to stage an intervention. 

 

 Repeat two or three times, depending on time availability. 

 

 After a few interventions, end the performance and focus the audience on 

finding real-life solutions.  For example, you might say:  

 

 “We don’t have time for any more interventions.  But we do have a little time for 

a discussion together.  What do you think we could do in our families to change 

this situation?  (Elicit answers from the audience). And do you think there is 

anything our community could do? (You could prompt with elements within the 

community: schools, local police, community organizations or community leaders 

etc.)  Do you think there is anything the government could do to solve this 

problem? “ 

 

After the discussion you will need to encourage them to keep considering 

solutions for this problem.  “It’s now time to end our performance and discussion, 

but you will have the opportunity to try out ‘real life’ interventions for similar 

problems in the community. Please keep talking about this problem with your 

friends, your relatives, your community leaders and teachers.  If we keep talking 

we will find many possible solutions that may work for us.” (If there is time, ask 

audience members to discuss this with the person sitting next to them.) 

 

 End the performance with a closing to provide a sense of unity. This may 

include singing a song with the audience, dancing off the stage, or stating that 

actors will stay behind for anyone who may want to discuss their stories which 

relate to the performance. A graffiti wall (poster paper spread across one wall) 

could be even used for audience members to write their responses and feelings 

about the performance or to draw images. 
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Factors that Influence the Audience Exercise 

 

Please present the following speech, using CONFIDENT body language:  

Hello.  I am here today to talk to you about a Forum Theater project that we have started in 

School #3.  Theater is an activity that really inspires the youth at our school; they develop their 

creativity and their analytical thinking skills and they enjoy taking part in a productive activity 

after school.   

Please present the following speech, using body language that shows a lack of 

confidence:  

Hello.  I am here today to talk to you about a Forum Theater project that we have started in 

School #3.  Theater is an activity that really inspires the youth at our school; they develop their 

creativity and their analytical thinking skills and they enjoy taking part in a productive activity 

after school.   

Please present the following speech, showing strong eye contact with the audience:  

Hello.  I am here today to talk to you about a Forum Theater project that we have started in 

School #3.  Theater is an activity that really inspires the youth at our school; they develop their 

creativity and their analytical thinking skills and they enjoy taking part in a productive activity 

after school.   

Please present the following speech, but do not make eye contact with anyone in the 

audience:  

Hello.  I am here today to talk to you about a Forum Theater project that we have started in 

School #3.  Theater is an activity that really inspires the youth at our school; they develop their 

creativity and their analytical thinking skills and they enjoy taking part in a productive activity 

after school.   

Please present the following speech, using a confident and clear tone of voice: 

Hello.  I am here today to talk to you about a Forum Theater project that we have started in 

School #3.  Theater is an activity that really inspires the youth at our school; they develop their 

creativity and their analytical thinking skills and they enjoy taking part in a productive activity 

after school.   

Please present the following speech, using a nervous and unclear tone of voice:  

Hello.  I am here today to talk to you about a Forum Theater project that we have started in 

School #3.  Theater is an activity that really inspires the youth at our school; they develop their 

creativity and their analytical thinking skills and they enjoy taking part in a productive activity 

after school.   
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Curriculum Workshop Planning 

 

 

Activity Facilitator Time Materials 

Warm Up  

 

 

 

  

Lead In  

 

 

 

  

Main Activity  

 

 

 

  

Energizer  

 

 

 

  

Closing Activity 
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Add Your Own Exercises! Handout 

 

 

Note to Trainers: On these pages you are invited to add additional games or exercises you 

would like to use at the summer camps.  You may submit as many games or exercises as 

you like; however, we may not be able to include all of them due to time limitations.  

Please use the format below to provide a clear description of the purpose of the game or 

exercise and how to conduct it.   

Please return your completed pages to an UNICEF staff member, so we may type 

and translate the added games and exercises.  If you need additional pages, please 

ask a staff member. 

Exercise Name: 

_____________________________________________________________ 

Purpose:  

 

Length:  

Number of Participants:  

Age Level:  

Materials/Props:  

Approach:   

 

 

 

Side Coaching:  

 

 

Possible Reflection Questions: 

 

 

 

Source:  
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Exercise Name: 

_____________________________________________________________

__ 

Purpose:  

 

Length:  

Number of Participants:  

Age Level:  

Materials/Props:  

Approach:   

 

 

 

 

 

Side Coaching:  

 

 

Possible Reflection Questions: 

 

 

 

 

 

Source:  
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Exercise Name: 

_____________________________________________________________

__ 

Purpose:  

 

Length:  

Number of Participants:  

Age Level:  

Materials/Props:  

Approach:   

 

 

 

 

 

Side Coaching:  

 

 

 

Possible Reflection Questions: 

 

 

 

 

 

 

Source:  
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Facilitation Handout 
 

 

The art of facilitation requires various skills so that the facilitator can ensure that 

participants are able to share ideas, to ask questions, and to take risks.  The facilitator 

should support a group process to reach common objectives, to sometimes challenge 

thinking, to provide multiple perspectives from within the group, and to enable a strong 

and supportive structure for the group process. A facilitator helps to keep a group on task, 

to keep track of time, and to provide a physically and emotionally safe space to work. 

Some of these skills include the following traits as noted in the ‘Hope is Vital Training 

Manual’ by Michael Rohd: 

What Good Facilitation Looks Like 

A good facilitator: 

 Is energized and enthusiastic about the process. You don’t match the 

participants’ energy level because theirs is usually a lower energy at first. You 

create an environment with its own energy and demand that they come up to it. 

 Is a good listener. The group must know you care about their thoughts and their 

responses and that you are willing to learn as well. This is all signaled by the way 

you listen: the way you stand, the way you do or don’t make eye contact, and the 

attention you give to their ideas. And, most importantly, you have to listen to do a 

good job of knowing where the process can go next. 

 Is nonjudgmental. You are not up front to move the scene in the direction you 

think it should go because of your own opinions. You are working for the 

participants, completely trusting that these young human beings in a safe, creative 

environment will naturally explore responsible, healthy directions and 

possibilities.  

 Deepens the discussion and moves the event forward. Through questioning, 

you are pushing the group to consider options, angles, and situations in new ways-

not by suggesting new things, but by sharing observations, looking for consensus, 

and challenging responses at every opportunity. 

 Is confident in your role as tone-setter and guide, not in having everything all 

figured out ahead of time. Clarify where they think the work is going or could 

go. You are running the process but only in that you are serving the process. 

 Is aware of the dynamics in the room. Know who is anxious to participate, who 

is quiet, and who is in the middle. Find ways to involve as many of these different 

types of people as you can.  

 Understands that there will be people in the room who don’t want to be 

there. Make it clear that you would love their input at this stage of the process but 
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as with other task-related discipline issue, you need their focus here or the group 

can’t proceed.  There can be no disrespect to others. 

 Asks every question truly wanting to hear the answer. Never ask a question, 

expecting a certain answer with your next move hinging on that response. Always 

move forward from the response you get, not the response you are prepared for or 

have heard before. Listen. 

 

Reflection 

Following each exercise, and prior to the next, it is important to use reflection questions 

to stimulate discussion and debate about the participant learning experience. For the most 

part, ask open-ended questions that allow the participants to traverse their own 

experiential journey of discovery. Let the participants come up with their own questions, 

themes, and agendas. Basically, the facilitator is there to help support the participants to 

be self-reflexive, and to decide upon their own agendas. Here are some key points that 

you will want to be mindful of in terms of facilitating a group and monitoring a 

workshop. 

 Reflection Questions – each exercise should culminate with a series of reflection 

questions that allow participants to guide their own experience and learning. 

Sample questions are:  

 

What happened?  

How did you feel during the exercise?  

What did you notice in the group?  

What themes or ideas emerged?  

How might you use these exercises in the future?  

Is there a way that you would adapt these exercises to be appropriate for your region? 

For a particular age range?  

How would you link this exercise to the next?  

What would be main connection points/questions/themes that you would build upon?  

Was there a particular moment that stood out to you as ‘learning’?  

What would you take away from this exercise? 
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Experiential Learning 

During the facilitation of exercises, find moments either during the process or following 

the exercises to get feedback from the participants, and for further reflection. Ask for 

comments or observations. It can sometimes be useful to think about the experiential 

learning cycle when contemplating the arch of the exercise that you are leading, or the 

overall arch of the workshop. 

There are five main phases of the experiential learning cycle: 

 Experiencing  

 Publishing 

 Processing 

 Generalizing 

 Applying 

 

The ASTD Trainer’s WorkShop Series ‘Coaching Training’ defines the five phases, 

developed from Jones and Pfeiffer (1985): 

Experiencing – is the activity phase of experiential learning. It involves learners 

engaging in a common learning activity that provides the basis for extrapolation to the 

‘real world’. For example, everything that precedes the debriefing in the exercises in this 

workbook could be thought of as experiencing. 

Publishing – involves learners sharing what they experienced and observed during the 

learning activity, or Experiencing, phase. This sharing may consist of feelings, thoughts, 

and reactions to each other’s behavior. This constitutes the ‘raw data’ from which 

learning can be abstracted through the next two steps of the cycle. 

Processing – is group discussion of the dynamics of the learning activity. The search 

here is for commonalities, trends, and other patterns within the data set flushed out by 

the Publishing step. Generally, the Processing step is aided by having the facilitator ask 

questions that begin with either ‘what’ or ‘how’ rather than ‘why’. 

Generalizing – requires moving the group discussion from ‘in here’ to ‘out there’. It 

means drawing ‘truths’ from the common learning experience. Learners draw ‘So what?’ 

conclusions. The facilitator poses questions that lead trainees to think about what seems 

to be true about their worlds from the discussion of their common learning experience 

and discussion of their reactions. 

Applying – is discussing what was learned and committing to putting it to work. The 

facilitator leads learners to respond to the general question, ‘Now what?’ The 

applications may focus on teams, individuals, or the organization itself. Typically, the 

master facilitator pushes for concrete action planning, based on what was learned in the 

exercise. This involves specifying what will be done, by whom, with what intent, to what 

extent, and exactly when. The facilitator also pushes trainees to determine what metrics 

they will use to track progress towards their goals. 

Debriefing Experiential Learning 
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The experiential learning cycle is a device for facilitators to engage participants in their 

own learning process. Here are some questions that can be used in the facilitation of 

exercises using the experiential learning cycle: 

Experiencing: 

 What emotions did you experience during the activity? 

 In response to what did you have these feelings? 

 

Publishing:  

 How did you see yourself behaving during the exercise? 

 What did you notice in the behavior of others? 

 How did you react to others’ behavior during the exercise? 

 How did others respond to your behavior? 

 

Processing:  

 What patterns of behavior seemed to emerge during the activity? 

 What did the feelings of group members have in common? 

 

Generalizing: 

 What can we conclude from the results of this exercise? 

 What seems to cause what in this type of situation? 

 How does this exercise mirror what goes on in our work as coaches? 

 What appear to be the costs involved in doing tasks the way we did them in this 

exercise? 

 What would be substantially better? 

 As a result of participating in this exercise… 

 

* What did you learn? 

* What did you re-learn? 

* What are you beginning to learn? 

* What do you need to learn? 

Applying: 

 How might we behave more effectively as coaches, given what we learned in this 

exercise? 

 How might our coaches use what we learned in this activity to make their task and 

relationship behaviors more effective? 

 What will you as a coach do differently as a result of what we learned in this 

exercise? 

 When will you do it? 
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 How much will you do it? 

 Where will you do it? 

 How will you track progress on applying what you learned in this exercise? 

 

The role of the facilitator is to guide the participants towards their own questions, and 

towards their own discoveries. It is important that the participants respond to their own 

experience by suggesting when they need anything not included in the workshop.  

Group Dynamics 

As a facilitator, it is important to constantly monitor group dynamics. One should be 

aware of the energy level in the group, and their needs.  

How are participants working with one another?  

Who is comfortable working together / uncomfortable working together?   

How can you facilitate trust and open communication?  

Are you trying to equalize various power dynamics related to gender?  

Are you trying to equalize various power dynamics related to age?  

These questions are being navigated throughout the workshop, and often become 

deciding factors for how you make groups, and potentially, the next exercise that you 

would want to transition into. Although a workshop should always be fully planned, there 

also needs to be a certain level of flexibility in terms of addressing the needs of 

participants and to change exercises if needed, determined by the energy level or group 

dynamics. According to psychologist and group dynamics theorist Bruce Tuckman, group 

dynamics go through four main phases: forming, storming, norming, and performing. 

Sometimes, a group will go through all four of the phases, just a few, or may only 

incorporate a couple. Usually, a group will start from the forming stage, but a group can 

develop from any given point. It is useful to think of the phases of a group process, to 

monitor what phase your group may be in, and facilitate accordingly. Below are some 

characteristics of behavior which participants may display during each phase: 

Forming: The beginning process of a group.  Members are usually on their best 

behavior. The participants get to know one another, and the facilitator is able to assess 

how people work independently and with one another. Usually at this stage, the facilitator 

gives an overview of the workshop, sets ground rules negotiated by the group, and 

requests participants to share any expectations they might have in being part of the 

workshop.  

Storming: During the storming stage, participants are testing boundaries, and playing 

with roles and power relations. A group will always go through this stage, and it should 

be considered a necessary step in creating a dynamic, safe, and expressive group. 

However, there may be some behavioral challenges that you will need to address: 
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 Participants that Monopolize – Let the participant know that you’ve noticed the 

frequency of his/her comments. If the problem continues, take the participant 

aside and let him/her know that it would be helpful to have other participants 

voice their views, but to do that, there needs to be space. 

 Participants that Lecture – Sometimes, you’ll get a participant who wants to 

prove the amount of information that they have, often without relevance to the 

actual discussion. Direct the comments back to the subject at hand. 

 Participants that are Silent – Often, the silent and observant participants have a 

lot to say! Ask the participant to share his/her ideas. Don’t wait for them to speak, 

call on him/her. 

 Participants that Clown – Don’t fall into his/her tricks. Use a level voice, and 

continue to guide the group back to the point of discussion/activity. During a 

break, speak to the individual. 

 

It may be necessary to go back to the ground rules as a reminder of agreements that have 

been made by everyone.  

Norming: After the storming stage, participants begin to normalize their behavior 

through mutual consensus. This may happen formally or informally, as individuals begin 

to balance power dynamics amongst the group. Sometimes, this may happen formally by 

revisiting ground rules, setting up new modes of engagement, or defining roles and 

responsibilities amongst the group. It can also happen informally, when the dominant 

personality may pull back to allow for more passive members to participate. It is useful 

for the facilitator to suggest for individuals to challenge their normal behavior and to 

experiment with alternative ways to participate. For a silent participant, it may mean 

speaking up or taking a leadership role in the group. For a dominant participant, it may 

mean observing and recording the group activities. 

Performing: The final stage of a group process is performing. At this stage, the group is 

working as a team, making decisions independently and each person feels that they have 

a voice. Even at this final stage, the group can go back to the stage of storming, but 

usually the group has decided upon rules of communication and roles/responsibilities that 

aid in the decision-making and problem solving process. At this point, trust has been 

built, which also provides a more fluid dynamic going back and forth between storming 

and performing. 
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Forum Theater Structure Handout 
 

 

The exercises in the manual are designed to prepare youth and adult participants to 

facilitate participatory theater in their communities. One of the methodologies which will 

be used is Forum Theater. Although directions and side-coaching will be expanded upon 

during the Forum Theater training, an overview is given below of the steps in 

constructing a Forum Theater skit. During the process of the training, participants will 

learn about how to build an audience, to open and close a performance, and to integrate 

stakeholders into the process for best possible intervention outcomes.  

The framework of the camp will follow a day-by-day schedule of activities with allocated 

exercises, but it is recommended that each morning and afternoon session should begin 

with a plenary warm-up, lead-in, or energizer activity by a ‘duo’ of youth. The training 

‘duos’ to facilitate the exercises can be programmed in advance for ample planning, and 

to fit into the objectives of the session. The emphasis of the camp is to support youth 

facilitation, thus trainers will provide guidance throughout the camp. 

 

Forum Theater 

Purpose: To link interactive theater methodology with case study scenarios. 

 

Approach: 

 

Sharing Stories:  

1. In regional groups, share individual stories about a personal struggle – for 

example, when you wanted to achieve a goal, but were not able to.  

2. Each group will sit comfortably in a circle, integrating skills of active listening 

from earlier exercises including Three Image Story and Fluid Sculptures. 

3. The story circle will begin with the facilitator asking for each individual to 

share a situation or story in which he or she was trying to achieve a goal, and 

various obstacles that he or she faced in trying to reach his or her goals.  

4. Each individual is to share the story without interruptions or questions. If there 

are any interruptions, then a ‘story stick’ could be passed around, and only the 

person with the stick is able to speak. 

5. After all participants in each group have shared their stories, ask each 

individual to create a still image that represents their primary obstacle.  

6. Each participant will share their still image and give their image a title that 

expresses the central idea. 
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7. Discuss the different themes and images. Participants are asked to decide on 

one story which they feel best represents a problem that they as a group would 

want to explore, and find solutions.  

Selecting Image:  

1. Participants decide on one of the stories that will later be developed into a 

forum theater model.  

2. Create a still image with all members of the group which illustrates the main 

obstacles. Is the problem clearly illustrated? This image is the real image of the 

problem and the surrounding circumstances.  

3. Have each group present their selected image.  The facilitator should question 

the audience. What do you see? What is the problem? What are possible solutions 

to resolve the problem?  

4. The audience is then requested to turn the real image into the ideal image. One 

at a time, ask the participants to make one change in the image by sculpting the 

real into the ideal.  

5. The facilitator should question the audience. What happened? What change 

occurred? How could this change happen in real life?  

Creating the Forum Theater Model:  

After experimenting with the images of problems and potential interventions/solutions in 

the Sharing Stories Forum Theater exercise, the groups can work their image theater into 

a Forum Theater Model.   

1. Write out the story line of the forum theater. Decide on five main plot points. 

Create five still images or “freeze frames” based on the plot points of the story 

selected.  

2. The still image should illustrate the main action in the scene. Give each scene a 

title. 

3. Make sure that it is clear who the protagonist is, who the antagonist is, and 

what any obstacles are. The forum theater model should end with the moment of 

crisis, in which the protagonist does not reach his or her goals.  

4. After each freeze frame has been developed, dialogue can be introduced 

through several techniques that include improvisation or thought tracking.  

5. During each frozen tableaux or freeze frame, the facilitator can tap the shoulder 

of the frozen statue to thought track. The frozen statue would respond by stating 

a phrase or word which relates to what he or she is feeling or thinking in the 

moment. In this way, exploring the inner motivation and dialogue of each still 

image.  

6. The group can create five short scenes using improvisation to create dialogue, 

assisted by techniques such as thought tracking. 

Side Coaching: During the formation of scenes, the facilitator will demonstrate key 

theatrical elements including blocking, enunciation, articulation, and characterization. 
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The Devising Process for Creating a Forum Model: 

 What is the central idea? 

 What is the basic scenario/story? 

 Who is the protagonist? What does she or he want? 

 Who is the main antagonist? What does she or he want that conflicts with 

the needs of the central character (protagonist)? 

 What actions occur to prevent the central character from achieving or 

getting what he or she wants? 

 Make sure the central character could do something other than is shown in 

the original story. Are there other choices or possibilities? 

 Review (rehearse) where spectators will be able to intervene and do 

something different. 

 Make sure the model contains characters who offer the possibility of help 

(or hindrance) – according to the way they are approached. 

 Cast the model. Who is the protagonist, antagonist, allies, and the ‘joker’ 

(see note below)? The ‘joker’ should not be in the performance. 

 Improvise and theatricalize the whole scenario. 

 Identify strategies for (a) the antagonists (s) (b) the spect-actors who 

intervene. 

 Rehearse. 

Rehearsal:  

1. The actors and facilitator or joker must rehearse in advance, not only the script, 

but also ways to handle the possible interventions from the spect-actors (the 

spectators or audience members that become a part of the scene through the 

interventions as actors). The joker is the person who mediates the interventions 

from the audience. 

2. All of the characters should be fully developed and human as possible. What do 

they want, hope, and fear? What are their strengths and weaknesses? Their 

internal contradictions?  

3. The model should contain some characters who are potential allies for the 

protagonist. 

 

Interventions:  

1. Each group performs their forum theater model for the other participants.  

2. First, the whole skit is performed from beginning to end.  

3. Following a full illustration of the model, the audience is asked to make 

interventions to solve the problem by yelling out “Stop!” at any moment in which 

a different decision or action could change the overall outcome of the story, 

allowing the protagonist to achieve his or her goal.  

4. The audience member intervenes by tapping out the protagonist, taking the 

physicalization of the character, and then starting the scene again with his or her 

ideas for intervention.  
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5. The other characters in the scene must try to stick to their objectives, and the 

protagonist must continue to experiment with their idea of intervention.  

6. If it is unsuccessful, or if there is another point in the skit in which an obstacle 

could be overcome, other audience members continue to yell freeze, and to take 

the place of the protagonist. 

Reflection: 

Following several interventions, the facilitator can generate a discussion about the 

interventions. What were some of the interventions? Are these realistic or 

fantasy? What would need to happen on a familial, community, and governmental 

level for the desired outcome to be achieved? 
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